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	This study examines the influence of principal leadership, work motivation, and work discipline on the performance of elementary school teachers in Bulakamba District, Brebes Regency. Using a quantitative approach with an associative correlational design, the research involved 384 teachers with 196 selected as samples through simple random sampling. Data were collected using a Likert-scale questionnaire and analyzed with multiple linear regression. The results reveal that, partially, principal leadership has the strongest effect on teacher performance with a contribution of 89.6%, followed by work discipline at 43.8% and work motivation at 34.6%. Simultaneously, the three variables contribute 91.1% to teacher performance, indicating a very strong combined effect, while the remaining 8.9% is explained by other factors outside the model. These findings emphasize that teacher performance improvement requires strong leadership, high motivation, and consistent discipline. The novelty of this study lies in integrating these three variables into a single model in the context of elementary schools in rural areas.

	Keywords:
Principal leadership, 
Work motivation, 
Work discipline, 
Teacher performance,
Elementary school
	
	

	 Corresponding author:	
E-mail: cahyonurohman85@gmail.com

Article Doi:

https://doi.org/10.31258/jes.9.6.p.5697-5707

	
	

	This is an open access article under the CC BY-SA license.
[image: ]
	
	

	


Journal of Educational Sciences Vol. 9 No. 6 (Nov, 2025) 5697-5707
382
 Cahyo Nurohman et al. / Journal of Educational Sciences Vol. 9 No. 6 (Nov, 2025) 5697-5707

383
 Cahyo Nurohman et al. / Journal of Educational Sciences Vol. 9 No. 6 (Nov, 2025) 5697-5707




1. Introduction

Education is the fundamental foundation for shaping high-quality and competitive human resources. The success of education is largely determined by the quality of teachers as the spearhead of learning implementation in elementary schools. Teachers not only serve as instructors but also as educators, mentors, and role models for students. Optimal teacher performance is reflected in their ability to plan, implement, and evaluate learning effectively. Supardi (2016) states that teacher performance refers to the activities carried out to implement and complete tasks and responsibilities in accordance with predetermined objectives. Similarly, Saondi and Suherman (2015) emphasize that teacher performance reflects the extent to which tasks and responsibilities are carried out successfully and the ability to achieve established standards.

Nevertheless, various studies indicate that many issues related to teacher performance persist in elementary schools. Nurdiansyah (2017) found that personality, discipline, welfare, and work climate strongly influence teacher performance. Setiawan (2022) further confirmed that teacher performance is influenced by principal leadership, work discipline, and work motivation. Likewise, Winarsih (2021) concluded that work motivation and discipline significantly affect the performance of elementary school teachers. Thus, improving teacher performance cannot be separated from both internal and external factors, particularly principal leadership, motivation, and work discipline.

The principal plays a strategic role in ensuring the quality of education. Effective principal leadership fosters a conducive work climate, provides direction and supervision, and serves as a role model for teachers. Fatimah (2022) emphasized that organizational culture and principal leadership significantly influence teacher performance. However, in practice, many principals are not yet optimal in guiding teachers, setting the school’s vision and mission, or creating a learning environment that supports effective teaching and learning.

In addition to leadership, teacher work motivation is also an essential factor. Teachers with high motivation tend to work with greater dedication, achievement orientation, and efforts to enhance their competencies. Yet, in many elementary schools, teacher motivation remains low due to limited recognition, restricted opportunities for professional development, and unsupportive policies. This situation is exacerbated by teachers who work merely to fulfill obligations without clear performance targets.

Another equally important factor is work discipline. Discipline reflects teachers’ responsibility to comply with regulations and carry out tasks consistently. Winarsih (2021) demonstrated that work discipline significantly affects teacher performance, in line with Turang, Kindangen, and Tumiwa (2015), who argue that discipline is a crucial tool for reinforcing employee behavior. In reality, however, many elementary school teachers still lack discipline in preparing lesson plans, managing time, and conducting assessments.

The condition of teacher performance in Bulakamba District, Brebes Regency, shows a similar pattern. Teacher Performance Assessment (PKG) data in 2024 revealed that most teachers were categorized as “B,” with dominant scores ranging from 42–50. This low performance is evident from the fact that many teachers have not independently developed lesson plans, applied innovative teaching models, or created assessment instruments tailored to students’ needs. Moreover, principal leadership still faces challenges in relational, organizational, and intellectual aspects, while teacher motivation for achievement remains relatively low due to limited recognition and career development opportunities.

Based on this background, this study is important to analyze the influence of principal leadership, work motivation, and work discipline on the performance of elementary school teachers in Bulakamba District, Brebes Regency. The findings of this study are expected to provide theoretical contributions to the development of educational management as well as practical contributions for principals, teachers, and the local Education Office in efforts to improve the quality of basic education.

Teacher Performance

Teacher performance is one of the main factors that determine the quality of education in elementary schools. According to Supardi (2016), teacher performance refers to the activities undertaken to carry out and complete tasks and responsibilities in line with predetermined objectives. Similarly, Saondi and Suherman (2015) emphasize that teacher performance reflects the level of success in fulfilling tasks and responsibilities as well as the ability to achieve established goals. Priansa (2018) outlines three main dimensions of teacher performance indicators: (1) lesson planning, (2) implementation of the teaching and learning process, and (3) assessment and evaluation of learning. This is consistent with the view of Derrington & Campbell in Suwignyo (2020), who highlight that teacher performance is measured through planning, implementation, and evaluation of learning. Nurdiansyah (2017) further notes that teacher performance is influenced by internal factors such as personality, discipline, and competence, as well as external factors including principal leadership, work climate, and facilities. These findings reinforce the notion that improving teacher performance cannot be separated from the quality of the work environment and leadership support.

Principal Leadership

Principal leadership plays a crucial role in shaping organizational culture and teacher performance. Fatimah (2022) found that organizational culture and principal leadership significantly affect the performance of elementary school teachers. Uray Iskandar (2021) also emphasized that effective principal leadership enhances teacher motivation and performance through continuous coaching and guidance. In addition, Sulastri (2016) revealed that principal leadership directly contributes to the quality of elementary schools through resource management, teacher development, and educational program improvement. Thus, principal leadership can be viewed as a strategic factor in achieving educational goals.

Work Motivation

Work motivation is both an internal and external drive that encourages teachers to perform their tasks enthusiastically. Winarsih (2021) states that work motivation is directly related to the quality of teacher performance, where highly motivated teachers tend to demonstrate stronger dedication and professionalism. This is supported by Setiawan (2022), who showed that work motivation, alongside work discipline and principal leadership, significantly affects teacher performance in secondary schools. These findings confirm that work motivation plays a critical role in improving teacher performance across different educational levels.

Work Discipline

Work discipline refers to compliance and adherence to organizational rules and responsibilities. Turang, Kindangen, & Tumiwa (2015) state that work discipline is an important tool for strengthening employee behavior within a group or organization. Arika (2016) emphasizes that work discipline reflects respect, appreciation, and willingness to comply with prevailing regulations. Hamali (2016) adds that discipline develops internally within employees, motivating them to adapt to organizational values and rules. Furthermore, Wahyuni (2015) asserts that work discipline is a mindset that encourages individuals to consistently follow regulations and behave in accordance with established norms.


2.  Methodology
This study employed a quantitative approach with a non-experimental design, namely research that examines facts as they exist in the field. According to Hardani et al. (2020), a quantitative approach is used to investigate specific populations or samples, generally applying random sampling techniques, and data analysis is statistical in nature with the aim of testing predetermined hypotheses. The type of this research is associative correlational research, which seeks to determine the relationship or influence between two or more variables. Specifically, this study analyzed the influence of principal leadership, work motivation, and work discipline on the performance of elementary school teachers in Bulakamba District, Brebes Regency.

The study was conducted in 57 elementary schools in Bulakamba District, Brebes Regency, from March to August 2024. The population of this study consisted of all elementary school teachers in Bulakamba District, Brebes Regency, totaling 384 teachers. The sample size was determined using the Slovin formula with a 5% margin of error, resulting in a sample of 196 teachers. The sampling technique applied was simple random sampling, i.e., selecting samples randomly from the population without considering strata (Sugiyono, 2015). With this method, each member of the population had an equal chance of being selected as part of the sample.

This study involved three independent variables principal leadership (X1), work motivation (X2), and work discipline (X3) and one dependent variable, teacher performance (Y). Principal Leadership (X1): the ability of principals to influence, mobilize, and direct teachers and education staff to achieve school goals (Sagala, 2018). Work Motivation (X2): internal and external drives that influence teachers’ work behavior to achieve maximum results, including intrinsic and extrinsic motivation (Priansa, 2018). Work Discipline (X3): teachers’ willingness and awareness to comply with rules, manage time, and fulfill responsibilities in carrying out tasks (Wahyuni, 2015). Teacher Performance (Y): the outcomes achieved by teachers in carrying out their main duties as educators, including lesson planning, implementation, and evaluation (Supardi, 2016).

The instrument used in this study was a questionnaire with a Likert scale. According to Sugiyono (2015), a research instrument is a tool used to collect data and measure natural or social phenomena. The questionnaire items were constructed based on dimensions and indicators of each research variable. Prior to data collection, the instrument was tested for validity and reliability. Validity was examined using the Pearson Product-Moment correlation, while reliability was tested using Cronbach’s Alpha coefficient. An instrument is considered valid if the calculated r value exceeds the table value at a 0.05 significance level, and reliable if Cronbach’s Alpha is greater than 0.70 (Ghozali, 2018).

Data were collected by distributing questionnaires to 196 respondents. The questionnaire contained statements regarding principal leadership, work motivation, work discipline, and teacher performance. The measurement used was a five-point Likert scale, ranging from “strongly agree” to “strongly disagree.” Data were analyzed using multiple linear regression analysis. According to Ghozali (2018), regression analysis is used to determine the influence of independent variables on a dependent variable. Prior to regression, classical assumption tests were conducted, including normality, multicollinearity, and heteroscedasticity tests. Hypothesis testing consisted of t-tests to examine partial effects, F-tests to examine simultaneous effects, and the coefficient of determination to measure the contribution of independent variables to the dependent variable.


3.   Results and Discussion
The research data were collected through the distribution of Google Form–based questionnaires to 196 elementary school teachers who served as the study sample in Bulakamba District, Brebes Regency. The instrument consisted of questionnaires measuring teacher performance, principal leadership, work motivation, and work discipline. Respondents provided their answers using a five-point Likert scale ranging from “strongly disagree” to “strongly agree”. To complement the quantitative findings and obtain deeper contextual understanding, several structured interview questions were also asked to teachers and principals. The list of interview questions used to support and strengthen the quantitative results is shown in Table 1 below.

Table 1. Interview Questions Used 
	No
	Variabel
	Interview Question

	1
	How does the school principal provide direction and guidance in the learning process?
	Principal Leadership (X1)

	2
	What leadership behaviors of the principal are most helpful in supporting teacher performance?
	Principal Leadership (X1)

	3
	What factors motivate you to improve your teaching performance?
	Work Motivation (X2)

	4
	Do you receive rewards or recognition for your performance achievements?
	Work Motivation (X2)

	5
	How do you manage your punctuality and compliance with school regulations and SOPs?
	Work Discipline (X3)

	6
	Are there challenges you face related to punctuality or complying with administrative tasks?
	Work Discipline (X3)

	7
	What aspects support or hinder your ability to perform well as a teacher?
	Teacher Performance (Y)

	8
	How does the principal monitor or evaluate your performance?
	Principal Leadership (X1) & Work Discipline (X3)



Descriptive Analysis

This study involved 196 elementary school teacher respondents in Bulakamba District, Brebes Regency. Descriptive statistical analysis was conducted for teacher performance (Y), principal leadership (X1), work motivation (X2), and work discipline (X3). This analysis provided an overview of the minimum, maximum, mean, and standard deviation scores for each research variable.

Table 2. Descriptive Statistics of Research Variables
	Variable
	N
	Min
	Max
	Mean
	Std. Deviation

	Teacher Performance (Y)
	196
	116
	147
	130.03
	10.62

	Principal Leadership (X1)
	196
	119
	150
	131.39
	11.43

	Work Motivation (X2)
	196
	185
	238
	208.25
	19.11

	Work Discipline (X3)
	196
	162
	210
	185.08
	15.23



The results in Table 2 show that teacher performance has a mean score of 130.03 with a standard deviation of 10.62, indicating that most teachers fall within the moderate category. Principal leadership has a mean score of 131.39, also in the moderate category. Teacher work motivation shows a higher mean of 208.25 with relatively high variation, while work discipline has a mean of 185.08, also within the moderate category. These findings indicate that all four variables are at levels that need improvement to further optimize teacher performance.

Respondents’ Perceptions

To gain a deeper understanding of respondents’ perceptions, the responses were categorized into five levels: strongly agree, agree, somewhat agree, disagree, and strongly disagree.

Table 3. Respondents’ Perceptions of Teacher Performance (Y)
	Interval
	Category
	Frequency
	%

	141–147
	Strongly Agree
	47
	24%

	134–140
	Agree
	25
	13%

	128–133
	Somewhat Agree
	24
	12%

	122–127
	Disagree
	43
	22%

	116–121
	Strongly Disagree
	57
	29%

	Total
	
	196
	100%



Table 3 shows that most respondents (29%) rated teacher performance as very low (strongly disagree), while 24% rated it very high (strongly agree). This suggests a performance gap among teachers, with lesson planning being the weakest aspect, while learning evaluation emerged as the strongest indicator.

Table 4. Respondents’ Perceptions of Principal Leadership (X1)
	Interval
	Category
	Frequency
	%

	144–150
	Strongly Agree
	45
	23%

	137–143
	Agree
	22
	11%

	131–136
	Somewhat Agree
	26
	13%

	125–130
	Disagree
	27
	14%

	119–124
	Strongly Disagree
	76
	39%

	Total
	
	196
	100%



As shown in Table 4, 39% of teachers perceive principal leadership as very weak. This highlights the need to strengthen leadership, particularly in educational leadership, which had the lowest contribution, while intellectual leadership was considered the most influential dimension in enhancing teacher performance.

Table 5. Respondents’ Perceptions of Work Motivation (X2)
	Interval
	Category
	Frequency
	%

	228–238
	Strongly Agree
	51
	26%

	217–227
	Agree
	25
	13%

	205–216
	Somewhat Agree
	15
	8%

	195–204
	Disagree
	17
	9%

	185–194
	Strongly Disagree
	88
	45%

	Total
	
	196
	100%



Table 5 indicates that 45% of respondents reported very low work motivation. This emphasizes the importance of extrinsic factors, such as recognition and opportunities for professional development, in determining teacher motivation. Extrinsic motivation was found to be the strongest contributing factor overall.

Table 6. Respondents’ Perceptions of Work Discipline (X3)
	Interval
	Category
	Frequency
	%

	191–210
	Strongly Agree
	72
	37%

	189–190
	Agree
	8
	4%

	179–188
	Somewhat Agree
	31
	16%

	171–178
	Disagree
	31
	16%

	162–170
	Strongly Disagree
	54
	27%

	Total
	
	196
	100%



The results in Table 6 show that teachers’ work discipline is still varied, with 37% in the strongly agree category, but 27% perceiving it as very low. Compliance with work duties emerged as the strongest indicator, while punctuality was identified as the weakest.

Classical Assumption Tests

The normality test results showed that all variables had Kolmogorov-Smirnov significance values greater than 0.05, indicating normally distributed data. The linearity test revealed that the relationship between work motivation and teacher performance was linear, whereas the relationships between principal leadership and work discipline with teacher performance tended to be non-linear. Furthermore, the multicollinearity test results showed VIF values for all independent variables below 10, indicating the absence of multicollinearity issues. Therefore, the data were deemed suitable for regression analysis.

Hypothesis Testing

The first hypothesis test demonstrated that principal leadership significantly influences teacher performance, contributing 89.6%. The second hypothesis confirmed that work motivation also has a significant effect, although with a relatively lower contribution of 34.6%. The third hypothesis revealed that work discipline has a significant effect with a contribution of 44.2%. Finally, the fourth hypothesis showed that principal leadership, work motivation, and work discipline simultaneously exert a significant effect on teacher performance, with a combined contribution of 91.1%. These findings indicate that the combined influence of these three independent variables plays a decisive role in shaping the performance quality of elementary school teachers in Bulakamba District, Brebes Regency.

Discussion

The Influence of Principal Leadership on Teacher Performance

The findings of this study indicate that principal leadership has a significant influence on teacher performance, contributing as much as 89.6%. This means that the higher the quality of a principal’s leadership, the better the performance of elementary school teachers in Bulakamba District, Brebes Regency. These results are consistent with Sulastri (2016), who emphasized that principal leadership affects the quality of elementary schools, as well as Fatimah (2022), who found that principal leadership and organizational culture significantly influence teacher performance. Uray Iskandar (2021) also argued that effective principal leadership can enhance teacher motivation and performance. Furthermore, research by Teddy Manueke et al. (2021) demonstrated that principal supervision serves as an important instrument in improving teacher performance. Thus, this study reinforces empirical evidence that principal leadership is a key factor in ensuring successful learning and achieving educational objectives in elementary schools.

The Influence of Work Motivation on Teacher Performance

Teacher work motivation was also found to significantly affect performance, although its contribution was relatively lower at 34.6%. Teachers with high motivation are more enthusiastic, dedicated, and achievement-oriented. This finding is in line with Winarsih (2021), who noted that work motivation is directly related to teacher performance improvement. Similarly, Setiawan (2022) found that work motivation, alongside principal leadership and work discipline, significantly affects teacher performance. Priansa (2018) further emphasized that motivation comprises both intrinsic and extrinsic factors, both of which drive teachers’ work behavior. These results highlight the need for strategies to enhance teacher motivation, whether through recognition, rewards, or opportunities for professional development, in order to improve teacher performance.

The Influence of Work Discipline on Teacher Performance

Work discipline was also proven to significantly influence teacher performance, contributing 43.8%. Teachers with strong discipline tend to carry out their duties consistently in accordance with established rules and targets. This is in line with Turang, Kindangen, and Tumiwa (2015), who argued that discipline is an essential tool for strengthening employee work behavior. Arika (2016) added that discipline reflects respect, compliance, and willingness to adhere to organizational rules. Hamali (2016) emphasized that discipline emerges from within the individual, driving conformity with organizational norms and values. Wahyuni (2015) also stated that discipline is a mental attitude that encourages individuals to consistently follow regulations. These findings are consistent with previous theories and studies, confirming that discipline is a critical factor in maintaining the quality of teacher performance.

The Simultaneous Influence of Principal Leadership, Work Motivation, and Work Discipline on Teacher Performance

Simultaneously, the three independent variables principal leadership, work motivation, and work discipline were found to significantly affect teacher performance, with a combined contribution of 91.1%. This demonstrates that teacher performance is not determined by a single factor, but rather by the cumulative influence of effective leadership, high motivation, and consistent discipline. These findings are consistent with Nurdiansyah (2017), who stated that teacher performance is influenced by both internal and external factors, including leadership, motivation, and discipline. Thus, the study provides strong empirical evidence that improving teacher performance requires a comprehensive approach encompassing these three key aspects.


4.     Conclusion

This study concludes that principal leadership, work motivation, and work discipline significantly influence the performance of elementary school teachers in Bulakamba District, Brebes Regency. Each of these factors plays a crucial role in shaping teacher performance, both individually and collectively. The success of the study lies in demonstrating that strong and effective leadership by school principals, coupled with high teacher motivation and consistent work discipline, creates a supportive environment that enhances overall teacher performance. The findings indicate that when principals provide clear direction, guidance, and support, teachers are more motivated and disciplined in carrying out their duties, which in turn positively impacts the quality of teaching and learning. This study also highlights that integrating leadership, motivation, and discipline into school management practices is key to achieving sustainable improvements in teacher performance. No significant failures were encountered in the research process, and the study successfully provides empirical evidence supporting the importance of these three factors in enhancing elementary education quality.

The novelty of this research lies in its holistic approach, showing how leadership, motivation, and discipline work together to foster teacher performance. By examining these three factors simultaneously, the study provides a deeper understanding of how school principals can create a conducive work environment that encourages professional growth, commitment, and accountability among teachers. These insights offer a practical reference for school administrators and policymakers seeking to improve teacher quality in ways that are contextually relevant and responsive to local educational needs, ensuring that strategies for enhancing teacher performance are both effective and sustainable.
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