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 This study aims to examine the effect of the PQ4R learning 

model on students’ learning outcomes at the cognitive levels 

of analysis (C4) and evaluation (C5). Employing a 

quantitative approach with a quasi-experimental posttest-

only control group design, Samples were selected through 

simple random sampling. Class VIII.1 was assigned as the 

experimental group receiving the PQ4R learning model, 

while class VIII.7 served as the control group with 

conventional instruction. The research instrument was a 15-

item multiple-choice test validated for validity and 

reliability. Data analysis began with assumption testing for 

normality and homogeneity. Levene’s test indicated an F-

value of 1.184 with a significance of 0.281, confirming 

homogeneity of variance between groups. The hypothesis 

was tested using an independent samples t-test, yielding a t-

value of 5.343 with 59 degrees of freedom and a significance 

level of 0.001 (p < 0.05), indicating a statistically significant 

difference between the groups’ mean scores. The mean 

difference of 1.62366 with a 95% confidence interval 

ranging from 1.01309 to 2.23168 further supports this result. 

These findings conclude that the PQ4R learning model 

significantly improves students’ analytical and evaluative 

thinking skills. Therefore, the PQ4R model is recommended 

as an effective instructional strategy for enhancing higher-

order cognitive learning outcomes. 
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1. Introduction 

 

Education is a lifelong journey aimed at optimizing an individual's potential. 

Through education, a person not only acquires knowledge and skills but also 

internalizes moral, ethical, and social values essential for engaging with society 

(Purwanto, 2021). Education plays a vital role in shaping character, improving 

quality of life, and driving a nation's development. Whether through formal 

education in schools or informal learning within communities, every individual has 

the right to access opportunities for learning and personal growth (Aziz & Zakir, 

2022). Education is also crucial for the personal development of every individual. 
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With quality education, a person can contribute meaningfully to improving their 

own life, their family, and the surrounding community (Adijaya, 2023). Education 

is essential for children, adults, and society as a whole. Through education, 

individuals gain an understanding of their surroundings and strive to make them 

better Therefore, it is crucial to understand learning outcomes within the context of 

education, particularly in Islamic religious education (Peng & Fu, 2021; Rizkianti 

et al., 2024; Yandi et al., 2023). 

Through reading, understanding, and continuous learning, humans can acquire 

knowledge.To assess the extent of this learning, learning outcomes play a crucial 

role in the teaching and learning process by providing teachers with data on 

students’ progress toward achieving learning objectives (Harefa et al., 2023; 

Kusumawati, 2020; Rusidik et al., 2023). Learning outcomes indicate how well an 

individual has mastered the material taught. These outcomes are typically expressed 

in the form of numbers or letters earned by students after taking tests or exams 

administered by the teacher (Ali, 2022; Olateju Temitope Akintayo et al., 2024; 

Setyorini & Wulandari, 2021). 

Learning outcomes are essential skills in the learning and educational process 

because they relate to achievements in attaining abilities aligned with specific 

planned objectives (Kang & Kim, 2021; Purnamaningsih, 2022)Learning outcomes 

in Islamic religious education serve as indicators of success in instilling the 

principles of faith and obedience to Allah SWT in students. These learning 

outcomes encompass not only the cognitive aspect (knowledge) but also the 

affective aspect (behavior and values) (Alifah & Selaras, 2024; Lisdiana et al., 

2021; Suyantik, 2021). Effective learning should encourage students to actively 

engage in understanding and internalizing the lesson material, thereby improving 

the quality of their learning outcomes (Budianti et al., 2023; Rusidik et al., 2023; 

Ulfah et al., 2021). 

 In the context of Islamic Religious Education (PAI), an effective learning model 

should not only focus on knowledge but also prioritize deep understanding as well 

as the formation of attitudes and behaviors aligned with religious teachings. The 

PQ4R model is an approach that can support the improvement of learning outcomes 

by actively engaging students in the learning process through structured steps, 

which are expected to enhance cognitive comprehension and deepen their learning 

experience(Anggraeni et al., 2023; Miranda et al., 2023; Risalahwati et al., 2020). 

In the learning process, the PQ4R model is used effectively to enhance the quality 

of learning, resulting in a deeper understanding of Islamic Religious Education 

(PAI) material while promoting the internalization of religious values in students' 

lives (Triandono, 2021; Wahyuni, 2022). 

Based on the preliminary research conducted on January  9, 2025, involving 

observations and interviews with Mr. Selamat Riyadi, S.Ag., an Islamic Religious 

Education teacher at SMP Negeri 5 Bandar Lamapung, several issues were 

identified in the implementation of Islamic Religious Education teaching. The 

problems include: (1) varying levels of student understanding of the material, which 

may contribute to low learning outcomes in the PAI subject; (2) the use of 
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conventional teaching models, which may cause students to feel bored and less 

engaged during lessons; (3) inadequate facilities and infrastructure leading to 

underutilization of technology, resulting in reliance on printed textbooks and 

limited variation in teaching methods; (4) lack of student motivation, causing poor 

concentration and reluctance to learn; and (5) ineffective classroom management, 

which leads to students not paying attention to the teacher’s explanations and even 

feeling sleepy during lessons.  

 

Figure 1. Summary of Student Learning Test Results During The Preliminary 

Research Implementation 

In Bloom's Taxonomy, the cognitive domain consists of six levels: C1 (remember), 

C2 (understand), C3 (apply), C4 (analyze), C5 (evaluate), and C6 (create) 

(Hidayati, 2024). At SMP Negeri 5 Bandar Lampung, students are expected to 

achieve the required cognitive levels in order to attain learning outcomes above the 

Minimum Mastery Criteria (KKM). In the subject of Islamic Religious Education 

(PAI), student performance in the cognitive domains of C4 (analyzing) and C5 

(evaluating) is still relatively low. One of the factors contributing to these low 

outcomes is the use of conventional teaching models. This highlights the need to 

adopt instructional models that foster a more interactive learning environment, 

enabling students to take a more active role in the learning process. The application 

of interactive learning models is crucial in determining the quality of instruction 

and has a significant impact on students’ learning outcomes. Bloom’s Taxonomy is 

a learning theory widely applied in education, consisting of six hierarchical levels: 

C1 to C6. These levels include remembering (C1), understanding (C2), applying 

(C3), analyzing (C4), evaluating (C5), and creating (C6) (Rofiq, 2024). 

In the classroom learning process, teachers also need to implement more creative 

teaching models to make lessons more engaging and less monotonous. One such 

model that can be applied is the PQ4R learning model (Sabrini, 2021). The PQ4R 

learning model holds great potential for improving students' learning outcomes. 
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(Adolph, 2023) According to Supriya, the PQ4R learning model (Preview, 

Question, Read, Reflect, Recite, Review) is a learning approach that is part of the 

cooperative learning method, aimed at enhancing students' comprehension and 

retention of the material they read through the processes of reading and writing 

(Khasanah et al., 2022; Sartika & Hadi, 2021). According to Trianto, the PQ4R 

learning model is an effective instructional strategy for enhancing reading skills and 

understanding of the material (Waluya, 2023). Therefore, the implementation of the 

PQ4R learning model is expected to help students enhance their learning abilities 

in a more effective and cooperative manner (Sutini et al., 2022; Taher & Alshuon, 

2023; Yenti, 2020). 

The research conducted by Harahap (2023), Albar (2022), Muharromah (2020), 

Akhfar  (2020) and Fajri (2024) It states that the implementation of the PQ4R 

learning model has proven to be effective in improving students' learning outcomes. 

Most studies on the PQ4R model have focused on its application in subjects such 

as science, mathematics, or language (Desi & Hani, 2020; Sumarti, 2022), 

Meanwhile, the implementation of this model in the subject of Islamic Religious 

Education (PAI) has not been widely explored. PAI is characterized by content that 

is based on values, norms, and beliefs, which distinguishes it from other subjects. 

Therefore, this study aims to examine how the PQ4R model can be adapted or 

modified to enhance students' understanding of religious teachings and moral 

values (Muhibbuddin et al., 2021; Rohmah, 2022). 

This study specifically applies the PQ4R learning model in the subject of Islamic 

Religious Education (PAI) at the junior high school level (aqsa, 2024) Where the 

implementation of this model in the context of Islamic Religious Education (PAI) 

is still relatively limited. This study not only measures cognitive learning outcomes 

(knowledge) but also assesses affective learning outcomes, such as changes in 

students' attitudes, values, and behaviors in internalizing Islamic teachings 

(Supratiwi, 2024; Theis & Junita, 2021).This adds a new dimension to measuring 

the effectiveness of the PQ4R model, which is usually focused solely on mastery of 

the material. This study also compares the effectiveness of the PQ4R model with 

other learning models, providing empirical evidence on whether PQ4R is more 

effective in improving learning outcomes in Islamic Religious Education (PAI) 

compared to commonly used teaching methods (Herlina, 2020). 

The PQ4R learning model offers an effective solution to improve students' learning 

outcomes, especially in the subject of Islamic Religious Education (PAI). (Jusrianti, 

at, al; 2021).This model emphasizes the active involvement of students in the 

learning process through structured steps, beginning with Preview (introducing the 

material), Question (formulating questions to stimulate curiosity), Read (reading 

with focus), Reflect (reflecting and connecting the material with prior knowledge), 

Recite (verbally repeating the material to reinforce understanding), and Review 

(summarizing and reviewing the material) (Istiqomah & Juansah, 2024; Zupita et 

al., 2021). The strength of the PQ4R model lies in its ability to encourage students 

to actively think, recall, and connect the concepts they learn with real-life situations, 

which is especially relevant in Islamic Religious Education (PAI) that involves 

moral values (Artuti, 2023; Elvi, 2024). The advantage of this model is that it not 



 Melati Hasanah et al. / Journal of Educational Sciences Vol. 9 No. 3 (May, 2025) 1717-1730 

 

1721 

only enhances cognitive learning outcomes (knowledge) but also develops students' 

affective abilities, such as strengthening religious attitudes and values in daily life 

(Kalawen & Wahyuningsih, 2022; Zaini et al., 2022).) Thus, PQ4R provides a 

deeper and more comprehensive learning experience, resulting in better 

understanding and improved student learning outcomes. This research aims to 

examine the effect of the PQ4R learning model on students' learning outcomes at 

the cognitive levels of analysis (C4) and evaluation (C5). 

 

2. Methodology 

This study employs a quantitative approach with a quasi-experimental design, 

which is an experimental design used in situations where full randomization of 

research subjects is not feasible. The design applied is a posttest-only control group 

design, where two groups are compared: an experimental group receiving the PQ4R 

learning model treatment and a control group receiving conventional instruction. 

The objective of this research is to determine the effect of the PQ4R learning model 

on students’ learning outcomes, particularly at the cognitive levels of C4 (analysis) 

and C5 (evaluation). 

The study was conducted at SMP Negeri 5 Bandar Lampung during the even 

semester of the 2024/2025 academic year. The population consisted of all eighth-

grade students, totaling 281 students across nine classes. Samples were selected 

randomly using simple random sampling. Based on the draw, class VIII.1 was 

designated as the experimental group, and class VIII.2 as the control group. Each 

class underwent instruction according to their assigned treatment and subsequently 

took the same posttest to measure learning outcomes.  

The PQ4R learning model (Preview, Question, Read, Reflect, Recite, Review) was 

implemented in six stages. The Preview stage guided students to skim the material 

to identify the main ideas. The Question stage required students to formulate 

questions based on the reading. During the Read stage, students actively read and 

answered the questions they created. The Reflect stage encouraged students to 

relate the material to problem-solving contexts. In the Recite stage, students restated 

the material using their notes. Finally, the Review stage involved revisiting key 

concepts and deepening understanding where confusion remained. 

 

3. Result and Discussion 

 

In this study, various data collection techniques were employed, including the 

administration of multiple-choice tests aligned with the learning outcome 

indicators, which were then tested for validity and reliability. The following is the 

data obtained from the reliability test. 
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Table 1. Description of the Validity Test Results for the Trial Class 

No  𝑹𝒕𝒂𝒃𝒍𝒆 𝑹𝒄𝒐𝒊𝒏𝒕 Information  

1 0,3610 0,322 Invalid  

2 0,3610 0,226 Invalid 

3 0,3610 0,124 Invalid 

4 0,3610 0,128 Invalid 

5 0,3610 0,540 Valid 

6 0,3610 0,344 Invalid 

7 0,3610 0,160 Invalid 

8 0,3610 0,679 Valid 

9 0,3610 0,120 Invalid 

10 0,3610 0,039 Invalid 

11 0,3610 0,540 Valid 

12 0,3610 0,039 Invalid 

13 0,3610 0,474 Valid 

14 0,3610 0,453 Valid 

15 0,3610 0,428 Valid  

 

Based on the results of the validity and reliability tests conducted in the trial class, 

six items in the validity test had a significance value greater than 0.361, indicating 

that the test instrument is sufficiently valid. Meanwhile, the reliability test showed 

a Cronbach's Alpha value of 0.680, which is greater than 0.6, indicating that the 

instrument is reliable. This value suggests that the test instrument is adequately 

capable of measuring the research variables. The data analysis conducted on Class 

8.1 (experimental) and Class 8.7 (control) regarding students’ learning outcomes in 

the Islamic Religious Education (PAI) subject produced the following 

interpretation: 

1. Normality test 

The normality test is used to see whether the collected data is normally distributed 

or not. Data is declared normal if the significant value is > 0,05. The following data 

is the result of the normality test in the study. 

Table 2. Description of the Results of the Normality Test

 

The Shapiro-Wilk normality test yielded significance (Sig) values of 0.001 for the 

experimental class and 0.032 for the control class, indicating a deviation from 

normal distribution. Consequently, due to the non-normal distribution of the post-

test data, the researchers proceeded to perform a Mann-Whitney U test. 
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Table 3. Description of the Results of the Man Whitney U test 

Test Statisticsa 

 Grub 

Mann-Whitney U 11.000 

Wilcoxon W 14.000 

Z -.904 

Asymp. Sig. (2-tailed) .366 

Exact Sig. [2*(1-tailed Sig.)] .549b 

 

Based on the results in Table 4, a Mann-Whitney U value of 11.000 and a 

significance value of 0.549 were obtained. This significance value is greater than 

0.05 (>0.05), indicating a significant difference between the experimental 

and control groups. 

2. Homogeneity test 

The homogeneity test is used to determine whether the variability within the 

research population is similar (homogeneous) or dissimilar (non-homogeneous). 

Based on the homogeneity test criteria, with a significance level of 0.05, the data is 

considered homogeneous if the significance value is greater than 0.05 (>0.05), 

leading to the acceptance of H_0. The recapitulation of the homogeneity test results 

for the control and experimental classes is presented in the following table: 

Table 4. Description of the Results of the Homogeneity Test 

 

Based on the results of the homogeneity test in Table 5, the Levene’s test indicates 

that the significance value based on various calculation methods specifically the 

mean is 0.281. According to the testing criteria, if the significance value is greater 

than 0.05, the data are considered to have homogeneous variances. Therefore, it can 

be concluded that the data from the experimental and control groups are 

homogeneous. This indicates that the variances between the groups are consistent, 

thus meeting the assumption of homogeneity and making the data suitable for 

further statistical analysis. 

3. T Test 

The independent sample t-test in this study was used to examine the final abilities 

of the samples. The testing procedure is as follows. To test the above hypothesis, 

this study employed the pooled variance t-test formula. 
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Table 5. Description of the Results of the Independent Sample Test 

 

Based on the analysis of the Independent Samples T-Test results, the Levene’s test 

yielded an F-value of 1.184 with a significance of 0.281. Since this significance 

value is greater than 0.05, the assumption of equal variances is met, meaning the 

variances between the experimental and control groups are homogeneous. 

Consequently, the t-test was interpreted using the “equal variances assumed” row. 

Furthermore, the t-value was 5.343 with 59 degrees of freedom and a two-tailed 

significance of 0.001, which is less than 0.05. This indicates a statistically 

significant difference in the means between the experimental and control groups. 

The mean difference between the groups is 1.62366 with a standard error of 

0.30386, and the 95% confidence interval for the mean difference ranges from 

1.01309 to 2.23168. As this interval does not include zero, the results further 

confirm that the mean difference between the groups is statistically significant. 

Thus, it can be concluded that the learning model applied has a significant effect on 

the measured variable, supporting the research hypothesis that there is a significant 

difference between the experimental group using the specific learning model and 

the control group using conventional learning methods.  

The results of this study indicate that the PQ4R learning model has a significant 

impact on students’ learning outcomes. This suggests that the PQ4R approach can 

be an effective strategy for improving student achievement, particularly in the 

Islamic Religious Education (PAI) subject at SMP Negeri 5 Bandar Lampung. This 

is evidenced by the hypothesis test results using the Independent Samples T-Test, 

which showed a Levene’s Test significance value (Sig.) of 0.281, indicating that 

the assumption of equal variances is met. Therefore, the analysis using the first row 

of the T-test output is considered valid. Further analysis revealed a t-value of 2.343 

with 59 degrees of freedom (df) and a Sig. (2-tailed) value of 0.001. Since the 

significance value is less than 0.05, it can be concluded that there is a statistically 

significant difference in the mean scores between the two groups tested. 

The PQ4R learning model was originally designed and proposed in 1972 by 

Thomas and Robinson. The name PQ4R is derived from the initials of each step in 

the process: Preview, Question, Read, Reflect, Recite, and Review (Istiqomah & 

Juansah, 2024). The PQ4R learning model can be used to help students understand 

what they are learning and assist them throughout the learning process. Classroom 

instruction that involves carefully reading textbooks becomes more effective when 

guided by this model (Sabrini et al., 2021). Students are encouraged to explore their 

ability to build a mental framework before learning by answering guiding questions 

that help them analyze the information they need from the reading text. After that, 
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they independently reread the text and search for the answers to the questions they 

have formulated (Nurhayati, 2021). 

In this study, the implementation of the PQ4R model demonstrated a significant 

impact between the experimental group and the control group. The significant 

difference between the two groups indicates the effectiveness of the PQ4R learning 

model compared to the conventional approach (Triani, 2024). Students' learning 

outcomes can improve because the PQ4R learning model encourages them to be 

more active and engaged in the teaching and learning process (Rahmadia & 

Fatimah, 2021). 

This study found, firstly, that the PQ4R model is effective in enhancing student 

engagement and learning outcomes. With its emphasis on active learning cycles, 

PQ4R focuses on understanding and retaining information through its six structured 

stages. Secondly, the study shows that PQ4R is well-suited for developing critical 

thinking skills, as reflection and application are central components of this 

approach. 

In this study, I implemented the PQ4R learning model (Preview, Question, Read, 

Reflect, Recite, and Review) as an instructional approach for the experimental 

group. Based on the results of data analysis and hypothesis testing, a significant 

impact was found on students’ learning outcomes compared to the control group 

that used a conventional learning approach. These findings indicate that the PQ4R 

model is more effective in improving student learning outcomes. 

The significant difference between the two groups indicates that students taught 

using the PQ4R model have a deeper understanding of the material, particularly 

because this approach emphasizes an active and repetitive information processing 

method. During the preview and question stages, students are encouraged to build 

curiosity before thoroughly reading the material. Then, the read and reflect stages 

enable students to critically comprehend the content and connect it with their prior 

experiences or knowledge. The recite and review stages further strengthen students’ 

memory of the material they have learned. 

As a researcher, I observed that the PQ4R model not only helps enhance students' 

cognitive understanding but also encourages their active engagement in the learning 

process. Students become more focused, purposeful, and show enthusiasm in 

following the learning flow. Compared to the conventional teacher-centered 

approach, the PQ4R model provides students with the space to gradually and 

systematically build their own knowledge. 

Furthermore, during the course of the study, I observed that the PQ4R model is also 

capable of accommodating students' different learning styles. With its various 

stages, students with visual, auditory, or kinesthetic learning preferences can more 

easily adapt to the material presented. This contributes to the overall improvement 

in learning outcomes within the experimental group. 

Nevertheless, I also realize that the effectiveness of the PQ4R model greatly 

depends on the discipline in its implementation. Each stage must be carried out 



 Melati Hasanah et al. / Journal of Educational Sciences Vol. 9 No. 3 (May, 2025) 1717-1730 

 

 

1726 

accurately to achieve the desired results. In the context of this study, I made efforts 

to maintain consistency in conducting each learning session so that all PQ4R stages 

could be fully completed by the students. 

The results of this study reinforce the findings of previous research conducted aqsa, 

sarwat, (2024); Dzulhikam (2020); Muhibbuddin  (2021); Rahman & Erianjoni, 

(2022); Sabrini  (2021) which states that the PQ4R model is effective in improving 

students' learning outcomes. This success is undoubtedly attributed to a systematic 

strategy, active student engagement, and support from a conducive learning 

environment. I hope this model can serve as a relevant and practical alternative for 

teaching, especially in learning that requires deep conceptual understanding. 

 

4.     Conclusion 

 

This study proves that the PQ4R learning model has a significant effect on 

improving students’ learning outcomes at the cognitive levels of analysis (C4) and 

evaluation (C5). The use of this model successfully develops students’ critical and 

evaluative thinking skills better than conventional teaching methods. The 

significant difference in posttest scores between the experimental and control 

groups reinforces these findings. Therefore, the PQ4R model can be considered an 

effective alternative for enhancing the quality of higher-order cognitive learning 

outcomes. For future research, it is recommended to test the PQ4R learning model 

in other subjects and at different educational levels to broaden its applicability. 

Researchers are also encouraged to use a true experimental design if possible to 

improve the validity of the research findings. Additionally, employing more varied 

assessment instruments, such as written tests, observations, and portfolios, can 

provide a more comprehensive picture of learning outcomes. Exploring the 

combination of the PQ4R model with other instructional methods could further 

enhance overall teaching effectiveness. 

 

 

References  

 

Adijaya, M. A, Widiana, I. W, Agung Parwata, I., & Suwela Antara, I. (2023). 

Aktivitas Pembelajaran Berorientasi Revisi Taksonomi Bloom untuk 

Meningkatkan Kemampuan Prosedural dan Capaian Pembelajaran. Jurnal 

Internasional Metodologi Pendidikan , 9 (1), 261-270. 

Adolph, R. (2023). Increasing Students Motivation and Geography learning 

outcomes through PQ4R Strategy Based Oncrossword Puzzle. 6(2), 1–23. 

Akhfar, M., & Saputra, I. G. P. E. (2020). Efektivitas strategi elaborasi PQ4R 

terhadap hasil belajar fisika siswa kelas VII SMP negeri 7 Sinjai. JPFT (Jurnal 

Pendidikan Fisika Tadulako Online), 8(2), 63-67.  

Akintayo, O. T., Eden, C. A., Ayeni, O. O., & Onyebuchi, N. C. (2024). Evaluating 

the impact of educational technology on learning outcomes in the higher 

education sector: A systematic review. International Journal of Management 

& Entrepreneurship Research, 6(5), 1395-1422. 

Albar, J., & Mastiah, M. (2022). Pengaruh Penerapan Strategi Pembelajaran PQ4R 



 Melati Hasanah et al. / Journal of Educational Sciences Vol. 9 No. 3 (May, 2025) 1717-1730 

 

1727 

Pada Mata Pelajaran IPA Terhadap Hasil Belajar Siswa Kelas V. Bestari: 

Jurnal Pendidikan dan Kebudayaan , 3 (2), 52-59. 

Ali, N. (2022). Penerapan Metode Peta Konsep dalam Meningkatkan Hasil Belajar 

Pendidikan Agama Islam di SMP Muhammadiyah 16 Lubuk Pakam. Jurnal 

Pendidikan dan Ilmu Matematika Indonesia , 3 (3), 144-147. 

Alifah, A. R. G., & Selaras, G. H. (2024). Pengaruh penerapan metode tutor teman 

sebaya terhadap hasil belajar peserta didik. Jurnal Biogenerasi, 9(2), 1243–

1248. 

Anggraeni, IS, & Pramudiyanti, MMA Efektivitas Penggunaan Modul Berbasis 

PQ4R dalam Meningkatkan Keterampilan Berpikir Kritis di Sekolah Dasar. 

Antari, C. J., Triyogo, A., & Egok, A. S. (2021). Penerapan Model Outdoor 

Learning pada Pembelajaran Tematik Siswa di Sekolah Dasar. Jurnal 

Basicedu, 5(4), 2209-2219. 

Artuti, E. (2023). The Effect of Applying PQ4R Strategy with a Scientific Approach 

on Mathematical Problem Solving Ability. Indonesian Journal of Education 

Research (IJoER), 4(1), 13-17. 

Aziz, A., & Zakir, S. (2022). Indonesian Research Journal on Education : Jurnal 

Ilmu Pendidikan. 2(3), 1030–1037. 

Batool, A., Sultan, S., & Shafiq, M. (2024). Analyzing the effect of PQ4R learning 

intervention on learning outcomes and retention of slow learner students 

across the reading phase. Journal of Excellence in Social Sciences, 3(3), 61-

70. 

Budianti, Y., Rikmasari, R., & Oktaviani, DA (2023). Penggunaan media 

PowerPoint interaktif untuk meningkatkan hasil belajar siswa sekolah 

dasar. Jurnal Inovasi Pendidikan Dan Pembelajaran Sekolah Dasar , 7 (1), 

127. 

Dzulhikam, M., Ridlo, S., & Dewi, N. K. (2020). The Effectiveness of PQ4R 

Learning Method in Ecosystem Materials To Improve Studentsâ€™ Learning 

Outcomes and Reading Skills. Journal of Innovative Science Education, 9(1), 

118-125. 

Elvi, E. (2024). Pengaruh Penerapan Metode PQ4R ( Preview , Question , Read , 

Reflect , Recite , Review ) terhadap Keterampilan Membaca Pemahaman 

Peserta Didik. 6(2), 126–134. 

Fajri, J. F., Anggraini, P., & Faizin, F. (2024). Peningkatan hasil belajar siswa 

melalui penerapan metode PQ4R pada materi teks diskusi bahasa 

Indonesia. Jurnal EDUCATIO: Jurnal Pendidikan Indonesia, 10(1), 235-242. 

Harahap, K., & Sabri, S. (2023). Pengaruh Penggunaan Model Pembelajaran PQ4R 

Terhadap Hasil Belajar Siswa Pada Materi Cuaca Dan Pengaruhnya Bagi 

Manusia Di Kelas III SD Negeri 100106 Sibangkua. Jurnal Ilmiah Pendidikan 

Dasar (JIPDAS), 3(03), 543–551. 

Harefa, D., Sarumaha, M., Telaumbanua, K., Telaumbanua, T., Laia, B., & Hulu, 

F. (2023). Relationship student learning interest to the learning outcomes of 

natural sciences. International Journal of Educational Research &Amp, 240-

246. 

Herlina, H., & Sunarlia, S. (2020). Peningkatan Hasil Belajar melalui Pembelajaran 

Berbasis Masalah dengan Metode PQ4R. JME (Jurnal Pendidikan 

Matematika) , 5 (1), 82-87.Hidayati, U., Sela, D., Selvia, E., & Azizah, N. 

(2024). LEARNING OUTCOMES : HOW DOES THE Jurnal Inspiratif 



 Melati Hasanah et al. / Journal of Educational Sciences Vol. 9 No. 3 (May, 2025) 1717-1730 

 

 

1728 

Pendidikan. 18–33. 

Istiqomah, F., & Juansah, D. E. (2024). Metode PQ4R dalam Kemampuan 

Pemahaman Membaca Siswa Sekolah Dasar : Systematic Literature Review ( 

SLR ). 10(1), 178–186. 

Jusrianti, Yulia, & Nur Ilmi. (2021). Application of Learning Methods Preview, 

Question, Read, Reflect, Recite, Review (PQ4R) To Improve Learning 

Outcomes of Elementary School Students. Journal of Education, 1(1), 1–14. 

Kalawen, M., & Wahyuningsih, F. (2022). Penerapan metode pq4r (preview, 

question, read, reflect, recite, review) dalam meningkatkan keterampilan 

membaca peserta didik kelas xi bahasa sma negeri 1 ddriyorejo gresik. E-

Journal Latern, 11. 

Kang, HY, & Kim, HR (2021). Dampak pembelajaran campuran terhadap hasil 

pembelajaran dalam mata kuliah pendidikan kesehatan masyarakat: tinjauan 

kelas terbalik dengan pembelajaran berbasis tim. BMC Medical 

Education , 21 , 1-8. 

Khasanah, N., Hartono, R., Astuti, P., & Wahyuni, S. (2024, November). Manfaat 

Yang Dihadapi Dari Pq4r Berbasis Teknologi Dalam Pemahaman Bacaan. 

Dalam Konferensi Nasional UNNES-TEFLIN (Vol. 6, hlm. 210-216). 

Lestari, D. G., & Irawati, H. (2020). Literature review: Peningkatan hasil belajar 

kognitif dan motivasi siswa pada materi Biologi melalui model pembelajaran 

guided inquiri. BIOMA: Jurnal Biologi dan Pembelajarannya, 2(2), 51-59. 

Lisdiana, V. R., Ganda, N., & Apriani, I. F. (2021). Pengaruh model pembelajaran 

SPADE terhadap hasil belajar siswa: tinjauan literatur 

sistematis. PEDADIDAKTIKA: Jurnal Ilmiah Pendidikan Guru Sekolah 

Dasar, 8(4), 1045-1056.  

Miranda, Y. E., Indriyani, N., & Hanifah, R. Peningkatan Hasil Belajar Ips Melalui 

Model Pembelajaran Problem Based Learning Kelas V Sdn 28 Padang Sarai. 

Muharomah, W., Asril, A., & Murwindra, R. (2020). Pengaruh Strategi Pq4r 

Terhadap Hasil Belajar Materi Minyak Bumi Sma Negeri 2 Singingi. JOM 

FTK UNIKS (Jurnal Online Mahasiswa FTK UNIKS), 1(2), 109-117. 

Muhibbuddin, M., Rahmi, N., & Safrida, S. (2021). Pengaruh Penerapan Model 

Pembelajaran Preview Question Read Reflect Recite Read And Read (Pq4r) 

Terpadu Modul Mnemonic Terhadap Hasil Belajar Dan Retensi 

Siswa. IJASOS-International E-journal of Advances in Social 

Sciences , 7 (19), 65-73. 

Peng, R., & Fu, R. (2021). The effect of Chinese EFL students’ learning motivation 

on learning outcomes within a blended learning environment. Australasian 

Journal of Educational Technology, 37(6), 61-74. 

Purnamaningsih, D. (2022). The Effect of Edutainment Learning Model on Student 

Learning Outcomes in Islamic Education Learning at SMP Muhammadiyah 

04 Medan. Indonesian Journal of Education and Mathematical Science, 3(3), 

137-143. 

Purwanto, R. (2021). problematika kualitas pendidikan di Indonesia. Jurnal 

Pendidikan Dan Teknologi Indonesia, 1(4), 151–160.  

Rahmadia, P., & Fatimah, S. (2021, September). The Effectiveness of 

Implementing PQ4R Models on Improving Students’ Reading 

Comprehension. In Eighth International Conference on English Language 

and Teaching (ICOELT-8 2020) (pp. 295-299). Atlantis Press. 



 Melati Hasanah et al. / Journal of Educational Sciences Vol. 9 No. 3 (May, 2025) 1717-1730 

 

1729 

Rahman, S., Erianjoni, E., & Anwar, S. (2022). Increasing Students’ Motivation 

and Geography Learning Outcomes Through Pq4r Strategy Based on 

Crossword Puzzle. Sumatra Journal of Disaster, Geography and Geography 

Education, 6(2), 54-59. 

Risalahwati, D. S., Tindangen, M., & Sukartiningsih, S. (2020). Pengembangan 

Perangkat Pembelajaran Model PQ4R Media Concept Mapping Terhadap 

Hasil Belajar Biologi: The Development of Teaching Administrations by 

Using PQ4R Learning Model Concept Mapping to Learning Outcomes of 

Biology. Biodik, 6(1), 76-93. 

Rizkianti, P. A., Asbari, M., Priambudi, N. P., & Asri, S. A. J. (2024). Pendidikan 

Indonesia Masih Buruk? Journal of Information Systems and Management 

(JISMA), 3(2), 35–38. 

Rofiq, Z. (2024). Critical Review Kurikulum Nasional Pada Mata Pelajaran Sejarah 

Kebudayaan Islam Kelas X Semester Ii Madrasah Aliyah Dengan Analisa 

Taksonomi Pendidikan. Cipulus Edu: Jurnal Pendidikan Islam, 2(1), 1-8. 

Rohmah, M. (2022). Korelasi Tanggapan Peserta Didik Pada Penerapan Metode 

Belajar Pq4r Terhadap Hasil Belajar Siswa Kelas X Ma Nurul Huda Sukaraja 

Buay Madang Oku Timur. Utility: Jurnal Ilmiah Pendidikan dan 

Ekonomi, 6(01), 15-30. 

Rusidik, R. P., Mulyawati, Y., & Nugraha, A. (2023). Penerapan Model Problem 

Based Learning Untuk Meningkatkan Hasil Belajar Peserta Didik Kelas IV 

Pada Tema Daerah Tempat Tinggalku. Didaktik: Jurnal Ilmiah PGSD STKIP 

Subang, 9(2), 941-950. 

Sabrini, A. T., Yulianti, D., & Maulina, D. (2021). The development of PQ4R-

based LKPD to improve the fourth grade students’ thematic learning 

outcome. INTERNATIONAL JOURNAL, 1(3), 133-135. 

Sartika, R. P., & Hadi, L. (2021, February). The improvement of students’ 

conceptual understandings through the PQ4R aided the 5E learning cycle 

model on the topic of salts hydrolysis. In Journal of Physics: Conference 

Series (Vol. 1788, No. 1, p. 012036). IOP Publishing. 

Setyorini, I. D., & Wulandari, S. S. (2021). Pengaruh media pembelajaran, fasilitas 

dan lingkungan belajar terhadap hasil belajar selama pandemi covid-

19. JURNAL PROFIT: Kajian Pendidikan Ekonomi Dan Ilmu Ekonomi, 8(1), 

19-29. 

Sumarti, E. (2022). Implementasi Model PQ4R (Preview, Question Read, Reflect, 

Recite, dan Review) untuk Meningkatkan Hasil Belajar Siswa Kelas 4 SD 

Negeri 3 Tanggungharjo, Ngaringan. Action Research Journal, 2(2), 2774–

2156. 

Supratiwi, S. (2024). Implementasi Strategi Pembelajaran PQ4R (Preview, 

Question, Read, Reflect, Recite, Review) dalam Meningkatkan Hasil Belajar 

Peserta Didik pada Mata Pelajaran Akidah Akhlak Kelas X. Ideguru: Jurnal 

Karya Ilmiah Guru, 9(3), 1166-1174. 

Sutini, S., Sadieda, L. U., Ummah, R., & Muryta, A. W. (2022). Distance Learning 

Mathematics Using Pq4R Learning Strategies (Preview, Question, Read, 

Reflect, Recite and Review). Matematika Dan Pembelajaran, 10(2), 185-207.  

Suyantik, S. Application of Problem Based Learning Model in Improving 

Mathematics Learning Outcomes. In Social, Humanities, and Educational 

Studies (SHES): Conference Series (Vol. 4, No. 5, pp. 1429-1433). 



 Melati Hasanah et al. / Journal of Educational Sciences Vol. 9 No. 3 (May, 2025) 1717-1730 

 

 

1730 

Taher, F. M., & Alshuon, H. K. (2023). The Impact of (PQ4R) Strategy on the 

Achievement and Rehabilitation of Physics among Fourth Grade Female 

Students. Journal for ReAttach Therapy and Developmental, 6, 836–845.  

Theis, R., & Junita, R. (2021, June). Implementation of real analysis module with 

PQ4R strategy in facilitating self-regulated learning (SRL). In Journal of 

Physics: Conference Series (Vol. 1940, No. 1, p. 012095). IOP Publishing. 

Tirka, W., & Kusumawati, N. M. (2020). Optimalisasi Model Pembelajaran 

Berbasis Masalah Dengan Berbantuan Lembar Kerja Siswa (LKS) Untuk 

Meningkatkan Aktivitas Dan Hasil Belajar. International Journal of 

Elementary Education, 1(1), 86-95. 

Triandono, W. (2021). Peningkatan hasil belajar pkn materi peristiwa sumpah 

pemuda melalui metode belajar PQ4R. Bidayatuna Jurnal Pendidikan Guru 

Mandrasah Ibtidaiyah , 4 (2), 241-258. 

Ratnawuri, T., Fikri, A., & Suprihatin, S. (2018). Penerapan Metode Pembelajaran 

PQ4R untuk Meningkatkan Hasil Belajar Mata Pelajaran Ekonomi Siswa 

Kelas XI SMA Muhammadiyah 1 Metro. PROMOSI: Jurnal Program Studi 

Pendidikan Ekonomi (e-Journal) , 6 (2). 

Ulfah, S., Mustaji, M., & Subroto, W. T. (2021). Pengaruh Pembelajaran Guided 

Discovery Terhadap Hasil Belajar Siswa Sekolah Dasar: Literature 

Review. Pionir: Jurnal Pendidikan, 10(2). 

Wahyuni, L. S. (2022). Pengaruh Metode Pembelajaran PQ4R dari Hasil Belajar 

Siswa Pada Turunan Al Jabar. 2, 671–677. 

W Waluya, S. B., Diyanti, N., Novianti, D. E., Suriyah, P., Mariana, D., & 

Puspitaningsih, S. (2023). The Effect Of The Cooperative Learning Model 

Type Preview, Question, Read, Reflect, Recite, Review (Pq4r) On 

Students'critical Thinking Skills On The Circle. Journal of Technology, 

Mathematics and Social Science, 3(1), 52-57. 

Yandi, A., Putri, ANK, & Putri, YSK (2023). Faktor-faktor yang mempengarui 

hasil belajar peserta didik (tinjauan literatur). Jurnal Pendidikan Siber 

Nusantara , 1 (1), 13-24. 

Yenti, F. (2020). pengaruh strategi pembelajaran PQ4R (preview, question, read, 

reflect, recite, review) terhadap hasil belajar IPA di MTs N 01 kapahiyang. 

1(2), 11–21. 

Zaini, A., Ayatusa'adah, A. A., & Nirmalasari, R. (2022). The Effect of the PQ4R 

Model Assisted by E-Book Application Sway Students' Scientific Literacy 

Excretion System Materials for Class XI MAN Palangka Raya City. Science 

Education and Application Journal, 4(2), 112-120. 

Zupita, N., Nurhidayah, Y., & Nurhidyat, E. (2021). Using PQ4R to Improve 

Students’ Reading at Emergency Remote Learning. International Journal 

of English and Applied Linguistics (IJEAL), 1(2), 132–140. 

 

 

 

 
 

 

 

How to cite this article:  

 

Hasanah, M. N. A., Ruswanto., Azizah, N., Sada, H. J., & Yusnita, E. (2025). 

The PQ4R Learning Model (Preview, Question, Read, Reflect, Recite, Review): 

Measuring Its Effectiveness on Students’ Learning Outcomes. Journal of 

Educational Sciences, 9(3), 1717-1730. 


