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Teacher well-being has emerged as a strategic issue in
sustaining educational quality amid increasing professional
demands and ongoing educational reforms. This study aims
to analyze the synergistic roles of school culture, academic
supervision, and work discipline in fostering teacher well-
being through a library research approach. Data were
collected from reputable national and international journal
articles, educational policy documents, and scholarly books
published within the last decade. The analysis employed
content analysis and comparative analysis to synthesize
theoretical perspectives and empirical findings. The results
indicate that a supportive school culture contributes to
psychological safety and social support, which function as
protective factors against stress and burnout. Transformative
clinical academic supervision enhances teachers’ self-
efficacy, professional satisfaction, and motivation through
reflective and collaborative practices. Meanwhile, integrity-
based work discipline provides role clarity and
organizational stability that support emotional balance. The
synergy of these three elements forms an integrative
managerial ecosystem that promotes sustainable teacher
well-being. This study offers a conceptual framework that
positions teacher well-being as a systemic organizational
outcome rather than merely an individual condition.

1. Introduction

High-quality education constitutes a fundamental pillar of national development, in
which teachers occupy a strategic position as key actors in determining instructional
effectiveness. Educational transformation in the era of disruption, including the
implementation of policies such as Kurikulum Merdeka, has increased the
complexity of teachers’ roles, both pedagogically and administratively. Mulyasa
(2022) asserts that policy changes not accompanied by systemic support may
generate excessive workload and psychological pressure. Such conditions
contribute to a decline in teachers’ psychological well-being or teacher well-being.
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Conceptually, teacher well-being does not merely refer to subjective happiness but
rather to a functional state that enables teachers to work optimally, resiliently, and
meaningfully (Collie et al, 2012).

Zhu et al. (2020) explain that teacher well-being possesses a strong collective
dimension, particularly related to social recognition and a sense of meaningful
contribution. When this well-being is neglected, the consequences become
systemic. Darmadi (2020) warns that the degradation of psychological well-being
may trap teachers in mechanical and minimally innovative teaching practices.
Findings by Agustin et al. (2024) indicate that an imbalance between job demands
and organizational support significantly reduces teachers’ intrinsic motivation.
Empirically, international research also confirms that work stress and burnout are
negatively correlated with the quality of teacher—student interactions and
instructional effectiveness (Skaalvik & Skaalvik, 2017). Conversely, teachers with
higher levels of well-being demonstrate stronger work engagement and
professional commitment (Renshaw et al, 2015).

From an educational management perspective, teacher well-being is influenced by
the quality of the school’s organizational environment. A supportive school culture
fosters psychological safety, defined as a condition in which individuals feel safe
to participate without fear of negative consequences (Collie et al., 2012).
Collaborative and trust-based cultures have been shown to enhance job satisfaction
and reduce professional stress (Granziera & Perera, 2019). In line with this view,
Mulyasa (2022) emphasizes that the success of modern school management lies in
leaders’ ability to create a supportive and humanistic work climate. Thus, school
culture functions as an emotional foundation that strengthens teachers’
psychological stability.

Beyond organizational culture, academic supervision serves as a professional
development instrument. Qotrunnada and Etikariena (2025) argue that school
supervision should shift from an inspection-oriented approach to a dialogic and
clinical model. Empowering supervision has been shown to enhance teacher self-
efficacy, which significantly correlates with well-being and instructional
effectiveness (Zee & Koomen, 2016). Iskandar and Priyana (2021) further state that
professional support from school leaders acts as a protective factor against work-
related stress. Therefore, transforming academic supervision into a reflective and
collaborative approach constitutes a crucial strategy for strengthening teacher well-
being.

Work discipline complements these two instruments as a professional regulatory
mechanism that establishes role clarity and operational consistency. Darmadi
(2020) emphasizes that integrity-based discipline serves as a form of self-protection
against the accumulation of stress. Within the framework of the Job Demands—
Resources Theory, role clarity and organizational support are considered job
resources capable of mitigating the negative effects of job demands on individual
well-being (Bakker & Demerouti, 2007). Consistent discipline enables teachers to
manage time and responsibilities systematically, thereby minimizing role
ambiguity, which frequently triggers burnout.
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The synergy among school culture, academic supervision, and work discipline has
the potential to create an organizational virtuous cycle that enables teachers not
only to endure but also to thrive. The concept of thriving at work refers to a state of
vitality and continuous learning that allows individuals to grow professionally
(Spreitzer et al., 2005). However, empirical studies examining the integration of
these three managerial instruments within a unified model to explain teacher well-
being, particularly in the Indonesian educational context, remain relatively limited.

Based on this identified gap, the present study seeks to examine and synthesize the
synergistic roles of school culture, academic supervision, and work discipline in fostering
teacher well-being within the school organizational context. The study is expected to
provide a theoretical contribution to the advancement of a well-being-oriented educational
management model, while also offering practical guidance for school principals in
formulating policies that effectively balance professional performance demands with
sustained psychosocial support for teachers.

2. Methodology
Research Design

This study employed a library research approach with a conceptual-synthesis
design. This approach was selected because the objective of the study was not to
empirically test hypotheses in the field, but rather to construct a conceptual model
regarding the synergy among school culture, academic supervision, and work
discipline in shaping teacher well-being. Library research enables researchers to
systematically explore theories, empirical findings, and educational regulations in
order to identify comprehensive and argumentative conceptual relationship
patterns.

Methodologically, this study followed the principles of a systematic literature
review in identifying, evaluating, and synthesizing previous research findings
(Snyder, 2019). The literature synthesis approach also refers to an integrative model
that emphasizes critical analysis and the development of new conceptual
frameworks based on prior findings (Torraco, 2005). Thus, this study does not
merely summarize the literature, but engages in a process of conceptualization to
generate a synergistic model relevant to the context of educational management.

Data Sources

The data sources in this study were classified into two main categories: primary and
secondary sources. Primary sources included reputable national and international
scientific journal articles published within the last ten years and possessing verified
DOIs. In addition, official regulatory documents related to educator standards and
educational policies were used as key references. Sugiyono (2021) states that
primary sources constitute the main references presenting original findings with a
high level of scientific validity. Secondary sources included educational
management textbooks, theses, dissertations, and other supporting scientific
publications relevant to the topic under study. These secondary sources were used
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to enrich the theoretical foundation and provide conceptual context for the
examined variables.

Specifically, the literature corpus analyzed in this study consisted of 25 main
references, comprising 5 international journal articles indexed in Scopus, 15
nationally accredited journal articles indexed in SINTA (levels 1-3), and 5
scholarly books relevant to educational management and teacher well-being. The
Scopus-indexed articles were selected to ensure international scientific rigor and
theoretical robustness, while the SINTA-indexed articles were included to
strengthen contextual relevance within the Indonesian educational setting. The five
books were used to provide foundational theoretical perspectives and grand theories
supporting the conceptual framework. The literature search process was conducted
through digital databases such as Google Scholar, ScienceDirect, and Portal Garuda
using structured keywords: school culture, academic supervision, work discipline,
and teacher well-being.

Data Collection Technique

Data were collected through documentation methods using systematic stages: (1)
literature identification, (2) selection based on relevance and quality, (3) data
organization using a synthesis matrix, and (4) verification of source credibility.
Arikunto (2020) emphasizes that documentation methods in library research are
effective because they produce stable, well-documented, and traceable data.
Literature selection considered the methodological quality of the articles, variable
relevance, and theoretical contributions.

The inclusion criteria required that journal articles be indexed either in Scopus or
SINTA and published between 20152025, while books were selected based on
their academic reputation, citation frequency, and relevance to the study variables.
Exclusion criteria included non-peer-reviewed articles, opinion-based essays
without empirical or theoretical grounding, and publications lacking clear
methodological descriptions. The principles of transparency and replicability in
literature selection referred to systematic review guidelines (Xiao & Watson, 2019),
ensuring that the selection process could be academically justified.

Data Analysis Technique

Data analysis was conducted using content analysis and conceptual comparative
analysis. Content analysis was used to identify meanings, themes, and patterns of
relationships among variables in the reviewed literature. Krippendorff (2024)
explains that content analysis is a systematic and objective method for interpreting
textual messages to generate scientifically verifiable conclusions. This approach is
also supported by a qualitative analytical framework emphasizing categorization
and reflective interpretation of meaning (Elo & Kyngis, 2008). Furthermore,
comparative analysis was employed to compare findings from various studies in
order to identify consistencies, differences, and research gaps. Sugiyono (2021)
states that comparative analysis aims to discover patterns of similarities and
differences among theories, enabling the formulation of stronger conceptual
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syntheses. This strategy aligns with the integrative review approach, which allows
for the development of new theoretical models through the integration of multiple
empirical perspectives (Whittemore & Knafl, 2005). Through the integration of 5
Scopus-indexed articles, 15 Sinta-indexed articles, and 5 scholarly books, the
analysis process emphasized cross-source triangulation to strengthen conceptual
validity and minimize theoretical bias.

Credibility and Academic Rigor

To maintain the quality and objectivity of the study, four stages of critical thinking
were applied: deduction, induction, interpretation, and comparison. Deduction was
used to derive theoretical propositions from grand theories such as the Job
Demands—Resources Theory; induction was conducted by identifying consistent
empirical patterns; interpretation was used to provide contextual meaning to the
relationships among variables; and comparison functioned to test argumentative
consistency across sources. Through this systematic synthesis process, the study
produced a conceptual model explaining the synergistic relationship among school
culture, academic supervision, and work discipline in shaping teacher well-being.
This model is expected to serve as a relevant theoretical framework for school
leadership in managing teacher well-being sustainably amid the dynamics of
modern education.

3. Results and Discussion

This study is a library research aimed at identifying and synthesizing empirical
findings related to the role of school culture, academic supervision, and work
discipline in supporting teacher well-being. Based on a review of relevant literature
published within the most recent time frame, a number of national journal articles
were identified that directly examine the interrelationships among these variables
within the Indonesian educational context. In accordance with the methodological
design, the synthesis included 25 core references consisting of 5 Scopus-indexed
international journal articles, 15 Sinta-indexed national journal articles, and 5
scholarly books with strong theoretical relevance and academic credibility. All
journal articles included in the synthesis possess valid DOIs and were published
between 2015-2025.

The results of the literature synthesis indicate that a positive school culture is
consistently associated with increased psychological safety, job satisfaction, and
teacher resilience. Several studies emphasize that values such as collaboration, open
communication, and collegial support serve as important determinants in
maintaining teachers’ emotional stability, particularly in responding to curriculum
changes and the digitalization of learning. Furthermore, the transformation of
academic supervision from an administrative inspectorial approach toward a
clinical and transformative model has been found to contribute to increased teacher
self-efficacy and professional happiness. Supervision approaches based on
coaching, collaborative reflection, and constructive feedback have been shown to
enhance teachers’ confidence in implementing instruction. Moreover, teacher work
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discipline, shaped by a conducive organizational culture and well-directed
supervision, demonstrates a positive relationship with professionalism and work
stability.

The expanded synthesis also reveals that international empirical evidence (Scopus-
indexed studies) consistently supports the Job Demands—Resources (JD-R)
perspective, emphasizing that organizational resources such as supportive
leadership, collegial trust, and professional autonomy significantly predict teacher
engagement and well-being. Meanwhile, national SINTA-indexed studies reinforce
contextual findings that Indonesian school culture and instructional supervision
practices play a central role in strengthening teacher psychological resilience and
professional commitment.

Overall, this literature review highlights three interconnected patterns. First, school
culture functions as the emotional and social foundation that sustains teacher well-
being. Second, clinical-transformative academic supervision strengthens teachers’
self-efficacy and professional happiness through supportive developmental
practices. Third, the integration of school culture, academic supervision, and work
discipline establishes a conducive and stable organizational ecosystem that
consistently fosters teacher well-being. The systematic synthesis of these findings
is summarized in Table 1.

Table 1. Synthesis of Literature Review Findings

No Author & Type of Research Focus Main Findings Implications for
Year Source Teacher Well-
Being
1 Mulyasa Book School Collaborative Increases
(2022) organizational culture enhances psychological
culture teachers’ safety and job
emotional satisfaction
stability
2 Zhu et al Sinta Psychological Psychological Reduces  stress
(2019) Journal safety safety encourages and professional
instructional anxiety
innovation
3 Iskandar & Sinta Social ~ support Collegial support Strengthens
Priyana (2024) Journal and burnout reduces burnout teachers’ mental
risk resilience
4 Agustin et al Sinta Inclusive culture Harmonious Supports
(2023) Journal & job satisfaction relationships emotional well-
improve being
satisfaction
5 Darmadi Sinta Teacher Positive culture Adaptive to
(2020) Journal resilience builds resilience ~ change
6 Qotrunnada & Sinta Innovation & Safety increases Supports
Etikariena Journal psychological creativity professional
(2021) safety happiness
7 Dianingsih et Sinta Culture & Culture & Enhances work
al. (2025) Journal supervision  on supervision stability
discipline improve

discipline
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No Author & Type of Research Focus Main Findings Implications for
Year Source Teacher Well-
Being
8 Faturrohman Sinta Supervision & Developmental Increases  self-
& Mirza Journal professionalism supervision confidence
(2025) improves
professionalism
9 Suwarno & Sinta Well-being & High well-being Positive teacher—
Said (2025) Journal motivation strengthens student
motivation relationships
10  Sari et al. Sinta Well-being & Well-being Improves
(2025) Journal classroom climate fosters  positive instructional
climate quality
11 Roselawaty & Sinta Psychological Well-being Effective
Yustini (2025) Journal well-being & influences professional
performance performance interaction
11 Collie et al Scopus School climate & Supportive Strengthens
(2021) Journal teacher well- climate predicts emotional
being engagement & sustainability
lower burnout
12 Skaalvik & Scopus Self-efficacy & High self-efficacy Improves
Skaalvik Journal stress reduces professional
(2017) emotional resilience
exhaustion
13 Granzieraetal. Scopus Leadership & Instructional Promotes
(2021) Journal teacher leadership professional
engagement enhances happiness
engagement
14  Hascher & Scopus Teacher well-  Organizational Increases job
Waber (2021)  Journal being support linked to satisfaction
well-being
15  Acton & Scopus Teacher Supportive Reduces attrition
Glasgow Journal resilience culture risk
(2015) strengthens
resilience
16  Asqoruddin Sinta Work discipline Discipline Enhances  work
(2023) Journal in schools correlates  with stability
professionalism
17 Idris et al Sinta Academic Clinical Boosts
(2025) Journal supervision supervision confidence
effectiveness improves
performance
18  Anawati et al Sinta Organizational Positive  culture  Supports
(2025) Journal culture & improves morale  emotional well-
performance being
19 Widayati & Sinta Instructional Leadership Strengthens
Edgar Journal leadership impacts teacher psychological
(2022) motivation safety
20 Ahmanda & Sinta Supervision & Reflective Improves job
Daryono Journal work supervision satisfaction
(2024) commitment increases
commitment
21  Robbins & Book Organizational Culture  shapes Explains  well-
Judge (2022) behavior employee being foundation
attitudes
22 Hoy & Miskel Book Educational School  climate Supports teacher
(2018) administration affects morale stability
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No Author & Type of Research Focus Main Findings Implications for

Year Source Teacher Well-
Being
23 Sergiovanni Book Moral leadership =~ Community Enhances
(2015) values strengthen psychological
cohesion comfort
24 Sugiyono Book Research &  Systemic Supports
(2021) organizational approach sustainable
systems strengthens ecosystem
management
coherence
25  Mulyasa Book School Collaborative Increases
(2022) organizational culture enhances psychological
culture teachers’ safety and job
emotional satisfaction
stability

Based on the synthesis in Table 1, it can be affirmed that all 25 analyzed sources
demonstrate a consistent tendency: school culture, academic supervision, and work
discipline are closely related to teacher well-being. No literature was found
indicating a negative relationship among these variables. The integration of 5
Scopus-indexed international studies, 15 Sinta-indexed national studies, and 5
authoritative books significantly strengthens the theoretical and empirical
foundation of this article. The convergence between global findings and Indonesian
contextual evidence confirms that teacher well-being is constructed through an
organizational ecosystem characterized by supportive culture, developmental
supervision, and structured work discipline. Therefore, this expanded literature
review provides a stronger empirical and conceptual justification regarding how
these three variables operate synergistically in shaping a school system oriented
toward teacher well-being and sustainable educational quality.

Discussion

This discussion is entirely grounded in the 25 sources synthesized in Table 1,
comprising 5 Scopus-indexed international journal articles, 15 SINTA-indexed
national journal articles, and 5 scholarly books. The analysis systematically
integrates empirical evidence and theoretical perspectives drawn exclusively from
these references, ensuring consistency between the findings and discussion sections
while maintaining methodological rigor, source transparency, and conceptual
coherence throughout the interpretation of the study’s results.

School Culture as the Foundation of Teacher Well-Being

The synthesis results demonstrate that a supportive school culture functions as the
primary emotional and structural foundation for teacher well-being. Mulyasa
(2022) emphasizes that school culture shapes shared values, professional norms,
and patterns of collegial interaction that influence teachers’ psychological
conditions. This conceptual perspective is reinforced by Hoy and Miskel (2018),
who argue that school climate directly affects teacher morale and organizational
commitment. Empirically, SINTA-indexed studies such as Zhu et al. (2019) and
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Qotrunnada and Etikariena (2021) show that psychological safety within schools
enhances instructional innovation and teacher creativity. Likewise, Iskandar and
Priyana (2024) found that collegial support significantly reduces burnout risk, while
Agustin et al. (2024) demonstrate that inclusive school culture increases job
satisfaction. These findings indicate that emotional security and supportive
relationships are central determinants of teacher well-being. International evidence
from the Scopus-indexed studies strengthens this conclusion. Collie (2021) reports
that supportive school climate predicts higher engagement and lower emotional
exhaustion. Similarly, Skaalvik and Skaalvik (2017) confirm that collegial support
reduces stress and emotional fatigue. Furthermore, Acton and Glasgow (2015)
highlight that supportive professional environments enhance teacher resilience,
particularly in contexts of policy change. Thus, across both national (SINTA) and
international (Scopus) studies, school culture consistently emerges as a structural
determinant that safeguards teachers’ emotional stability and professional
sustainability.

Transformation of Academic Supervision and Teacher Professional Happiness

The reviewed literature also indicates that academic supervision plays a significant
role in shaping teacher well-being when implemented as a developmental practice.
Faturrohman and Mirza (2025) demonstrate that developmental supervision
improves teacher professionalism and self-confidence. Likewise, Idris et al. (2020)
find that clinical supervision positively affects teacher performance through
constructive feedback and reflective dialogue. In line with these findings, Widayati
and Edgar (2022) shows that instructional leadership strengthens teacher
motivation, while Ahmanda and Daryono (2024) report that reflective supervision
enhances organizational commitment and job satisfaction.

These SINTA-based findings suggest that supervision contributes to well-being
when it functions as professional support rather than administrative control. This
perspective is theoretically supported by Sergiovanni (2015), who argues that moral
and professional leadership fosters a sense of community and shared purpose in
schools. Internationally, Granziera et al. (2021) confirm that instructional
leadership enhances teacher engagement and professional happiness, while Hascher
and Waber (2021) conclude that professional support from school leaders is
positively associated with job-related well-being. Therefore, the transformation of
academic supervision from evaluative inspection toward collaborative professional
development is consistently associated with increased teacher self-confidence,
engagement, and emotional well-being across both Scopus and SINTA literature.

Work Discipline as Organizational Stability

The synthesis further reveals that work discipline contributes to teacher well-being
when embedded within a supportive cultural and supervisory framework.
Asqoruddin (2023) finds that work discipline correlates positively with
professionalism and work stability. Similarly, Dianingsih et al. (2025) demonstrate
that school culture and supervision jointly strengthen teacher discipline, while
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Faturrohman and Mirza (2025) show that developmental supervision reinforces
professional responsibility.

From a theoretical standpoint, Robbins and Judge (2022) explain that organizational
culture influences employee attitudes and behavioral consistency, including
discipline. This systemic view is supported by Sugiyono (2021), who emphasizes
that organizational coherence strengthens institutional stability. Additionally,
Anawati et al. (2021) reports that positive organizational culture enhances teacher
morale, which indirectly supports disciplined professional behavior. Darmadi
(2020) also argues that structured supervision systems foster professional
accountability. These findings collectively indicate that work discipline, when
developed through supportive culture and supervision, functions not as coercive
control but as a stabilizing mechanism that strengthens teachers’ psychological
security and professional commitment.

Teacher Well-Being and Its Implications for the Learning Ecosystem

The literature synthesis consistently shows that teacher well-being extends beyond
individual psychological states and directly influences instructional quality.
Suwarno and Said (2025) find that teachers with high well-being demonstrate
stronger teaching motivation. Similarly, Sari et al. (2025) report that teacher well-
being fosters a positive classroom climate, while Roselawaty and Yustini (2025)
confirm that psychological well-being significantly influences teacher
performance. International evidence from Collie (2021) and Hascher and Waber
(2021) further supports the argument that well-being predicts engagement and
sustained professional effectiveness. Thus, across all 25 synthesized sources,
teacher well-being emerges as both an outcome of organizational ecosystem quality
and a predictor of improved instructional interaction and educational sustainability.

Integrative Conceptual Interpretation

Based strictly on the 25 references in Table 1, it can be concluded that school
culture, academic supervision, and work discipline form an interrelated
organizational ecosystem. School culture provides shared values and psychological
safety (Mulyasa, 2022; Hoy & Miskel, 2018; Collie, 2021); academic supervision
strengthens professional competence and engagement (Faturrohman & Mirza,
2025; Granziera et al., 2021); and work discipline ensures system stability and
professional consistency (Asqoruddin, 2023; Robbins & Judge, 2022). The
convergence of findings from 5 Scopus-indexed studies, 15 SINTA-indexed
studies, and 5 scholarly books demonstrates strong theoretical and empirical
consistency. No contradictory findings were identified among the 25 sources,
indicating a robust pattern of synergy among the three organizational variables in
fostering teacher well-being. Therefore, improving teacher well-being should be
conceptualized as a systemic organizational strategy rooted in cultural strength,
developmental supervision, and structured professional discipline, rather than as a
fragmented or individual intervention
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4. Conclusion

Based on the findings of the literature analysis, it can be concluded that teacher
well-being is a strategic and systemic construct that does not function merely as an
individual variable. Teacher well-being is shaped through the dynamic interaction
among school culture, academic supervision, and work discipline, which are
implemented in an integrated manner within school management. These three
elements function as mutually reinforcing organizational mechanisms in creating a
supportive, stable, and sustainable work environment. A positive school culture
serves as the foundation for building psychological safety and social support, which
act as protective factors against work stress and burnout. The transformation of
academic supervision toward a clinical-transformative approach contributes to
enhancing teachers’ self-efficacy, motivation, and professional satisfaction through
reflective and collaborative mentoring practices. Meanwhile, work discipline
grounded in commitment and integrity strengthens role stability, clarity of
responsibility, and performance consistency, all of which support teachers’
psychological balance.

Conceptually, these findings affirm that teacher well-being is an outcome of a
healthy school organizational ecosystem. The synergy among school culture,
academic supervision, and work discipline forms an integrative school management
model oriented toward professional well-being, which subsequently has
implications for improving teacher—student interactions, fostering a conducive
classroom climate, and enhancing overall instructional effectiveness. The novelty
of this study lies in the development of an integrative conceptual model that
positions school culture, clinical-transformative academic supervision, and
integrity-based work discipline as interrelated systems in shaping teacher well-
being. Unlike previous studies that tend to examine these variables partially, this
research offers a holistic managerial ecosystem perspective, emphasizing structural
and psychological synergy as the foundation for sustaining educational quality in
the era of disruption.
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