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This study was motivated by the need for empirical evidence
on the effectiveness of inclusive and multicultural education
policies at the elementary school level to ensure fairness and
the quality of learning. The purpose of this study was to
evaluate the inclusive and multicultural education policies at
SD Tumbuh Yogyakarta in support of the Sustainable
Development Goals (SDGs). This evaluative study employs
the CIPP (Context, Input, Process, Product) model within a
mixed-methods, concurrent embedded design. Data were
collected through document studies, in-depth interviews,
and questionnaires that adapted the Index for Inclusion and
multicultural education indicators. The evaluation results
show positive achievements in all components. The Context
component for inclusive education achieved a rating of
“Very Good” (81%), while the multicultural component
achieved a rating of “Good” (61%). In the Input component,
the availability of infrastructure for inclusive and
multicultural education was also adequate. The Process
component of learning achieved a “Very Good” rating
(87.50%), and the Product component showed positive
social and academic development in students, supported by
a flexible assessment system. Overall, the inclusive and
multicultural education policies at SD Tumbuh have been
well implemented and have contributed to creating a fair,
high-quality learning environment that supports the SDGs,
although there is still a need to strengthen aspects of
multiculturalism and parent involvement.

1. Introduction

Inclusive and multicultural education is a strategic approach to basic education that
aims to ensure access, participation, and quality of learning for all students without
discrimination. Inclusive education is seen as a prerequisite for social justice and
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integrity, with a focus on access, participation, and quality of learning for all
children, not just children with special needs (Shaeffer, 2019; Yang et al., 2025).
At the elementary school level, implementing these two approaches is crucial
because the early stages of education play a significant role in shaping children's
character, social attitudes, and perspectives on diversity. Meanwhile, according to
Rad et al., (2022); Obcial et al., (2025), at the early and basic levels, inclusion
fosters a sense of belonging, social-emotional development, and positive attitudes
toward diversity, laying a foundation for the next level. Multicultural education in
elementary schools serves to instill tolerance, mutual respect, and empathy in a
diverse society such as Indonesia (Darojat et al., 2025; Ramdaniza et al., 2025).
However, in practice, implementing inclusive and multicultural education still faces
various challenges, ranging from policy readiness and educator competence to
resource availability and support from the school environment and community. As
in the systematic study by Yati et al., (2025); Yang et al., (2025); Deroncele-Acosta
& Ellis, (2024); Wahyudi & Qibtia, (2025) in Indonesian elementary schools and
developed countries, the challenges are system integration, limited facilities and
support staff, digital competency gaps, and social stigma. These conditions require
a systematic policy evaluation to ensure that the goals of inclusive and multicultural
education are optimally achieved. Research from Yati et al., 2025); Rad et al.,
(2022); Yangetal., (2025); Deroncele-Acosta & Ellis, (2024) shows that systematic
policy evaluation is needed to clarify objectives and indicators, strengthen ongoing
teacher training, improve diversity-friendly infrastructure, and encourage multi-
stakeholder collaboration.

The significance of this study lies in the need for empirical evidence on the
effectiveness of inclusive and multicultural education policies at the elementary
school level. Many studies emphasize the limited empirical evidence on the
effectiveness of inclusive and multicultural education policies in elementary
schools, underscoring the need for evaluative research to measure their real impact
on student access, learning experiences, and achievement (Sh & Supriyono, 2024;
Meliani, 2025). Evaluation is also important to assess whether policies actually
reduce inequality and discrimination and support social justice and SDGs 4
(Didham & Ofei-Manu, 2020). Research from Sh & Supriyono (2024), Donath et
al. (2023), and Yang et al. (2025) explains in an inclusive context, global reviews
emphasize that policy and practice evaluations are necessary to improve teacher
training, funding, and facilities so that inclusion is effective and sustainable.
Meanwhile, studies from Jiang, (2025); Farid et al., (2024); Yuliana & Riswanto,
(2025); Lestari, (2024); Ramdaniza et al., (2025) on multicultural education also
emphasize the need for continuous evaluation to ensure that practices truly build
tolerance, reduce conflict, and support sustainable development.

This study uses the CIPP evaluation model (Context, Input, Process, Product), an
evaluative approach that comprehensively assesses policies from the policy's
background and supporting resources, through program implementation, to the
results achieved. The CIPP model was developed by Stufflebeam as a
comprehensive evaluation model that assesses the context, input, process, and
product to support decision-making and program improvement in education, rather
than merely to "prove" results (Lee et al., 2019; Warju, 2016; Suri & Hariyati,
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2024). Furthermore, the research findings of Azizah & Zahraini (2025) indicate that
context evaluation involves understanding the program, input evaluation focuses on
the preparation and resources used, process evaluation focuses on how the program
activities are carried out, and product evaluation focuses on the results of the
implemented project. The main variables studied include inclusive and
multicultural education policies, school readiness, the learning process, and its
impact on students. In line with the research from Sutisna & Madani (2025), the
program evaluation conducted using the CIPP model (Context, Input, Process,
Product) elaborates that context evaluation assesses the extent to which school
policies are implemented, input evaluation assesses the readiness of human
resources, facilities, and budgets available to support program implementation,
process evaluation assesses how program activities are implemented in classrooms
and schools, and product evaluation measures the impact of program
implementation on students' behavior, participation, and well-being.

Evaluation of inclusive education policies/programs in various elementary schools
shows that program analysis can map supporting and inhibiting factors in
implementation, such as the support of implementers, facilities, funding, and
collaboration with external parties (Utari, 2021; Agustina & Rahaju, 2021; Juhri,
2023). In the context of multicultural education, the role of school policies that
emphasize diversity, community support, and collaboration among educators
becomes the main supporting factor, while the lack of parental awareness and
limited teacher training become obstacles (Baehaqi et al., 2025; Solekha et al.,
2025; Ilmi et al., 2021; Hasanuddin, 2024). These findings provide an important
foundation for this research to delve deeper into the policy practices at Tumbuh
Elementary School, which uphold inclusion and multiculturalism as the school’s
core values. Previous research shows that evaluations of inclusive and multicultural
education policies can identify supporting and inhibiting factors in program
implementation, including teacher self-efficacy, school management, and
stakeholder involvement. Research on teacher readiness and issues in inclusive
schools found that low competence and self-confidence in handling children with
special needs (ABK), lack of training, and high administrative burdens are major
barriers to the effectiveness of inclusion (Ratnaningrum et al., 2025; Ningrum et
al., 2025; Mumpuniarti & Lestari, 2019). Educational psychology studies in
inclusive schools show that teacher self-efficacy is an important factor related to
emotional regulation, burnout, and the quality of inclusive practices (Purna et al.,
2024; G.D. & Widyasari, 2020). This study’s contribution not only enriches the
discourse on evaluations of basic education policy but also strengthens the
discussion on the role of inclusive and multicultural education in supporting the
achievement of the SDGs.

Based on the above description, this study aims to evaluate inclusive and
multicultural education policies at Tumbuh Elementary School to support the
achievement of the Sustainable Development Goals (SDGs), particularly Goal 4 on
inclusive, equitable, and quality education. Specifically, this study examines the
alignment of the policy context, input readiness, implementation process, and the
outcomes of the inclusive and multicultural education policy implemented at
Tumbuh Elementary School. This study emphasizes the importance of a
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comprehensive evaluation of inclusive and multicultural education policies at the
elementary school level to ensure the achievement of equitable, high-quality, and
sustainable education goals.

2. Methodology

Research Design

This study uses an evaluation approach with a mixed methods design in a
concurrent embedded framework. Mixed methods is a research approach that
integrates both quantitative and qualitative methods within a single study, from
research questions, sampling, data collection, to analysis, so that one component
can complement and extend the inferences of the other component (Birkeland et al.,
2024; Adhikari & Timsina, 2024; Sharma et al., 2023). This approach is chosen
because the combination of qualitative and quantitative methods provides a more
comprehensive and in-depth understanding of inclusive and multicultural education
programs. In line with Ridha et al. (2026), it is stated that the CIPP evaluation model
has advantages in providing a comprehensive evaluation by covering four main
dimensions: context, readiness, implementation, and outcomes of the program,
thereby helping to provide a more thorough understanding of the program’s
success.

Its flexibility allows for the assessment of various aspects that contribute to the
program's success; CIPP also encourages continuous improvement, enhances
stakeholder participation (e.g., teachers, students, and parents), and supports
evidence-based decision-making, ensuring objective and accurate evaluations for
future program improvements. The research method used is evaluative research,
applying the CIPP (Context, Input, Process, Product) model developed by
Stufflebeam. Evaluation is the process of formulating (delineating), obtaining, and
presenting (providing) descriptive and judgmental information regarding the goals,
design, implementation, and impacts of an object (such as a program, policy, or
curriculum), fulfilling accountability needs, and improving understanding of the
phenomena involved (Cahya & Bachtiar, 2020). In this study, the evaluation object
is the implementation of inclusive and multicultural education at the elementary
school level. The quantitative approach is used to provide an overview of the quality
of the implementation of inclusive and multicultural education at Tumbuh School.

Data Collection

The researcher uses three techniques to collect data on the Multicultural and
Inclusive Education Program at Tumbuh School: questionnaires, interviews, and
document analysis. Qualitative data collection is conducted through in-depth
interviews with interview guidelines to explore the competencies of resources, as
well as document studies, to strengthen information on the context, inputs,
processes, and outputs of the school's policy implementation that supports the
creation of a safe and inclusive learning environment. Interviews are conducted
with the principal, supporting educators, and relevant educators to evaluate the
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inclusive and multicultural education policies at Tumbuh Elementary School.
Meanwhile, quantitative data collection is conducted using the Index for Inclusion
questionnaire and indicators of multicultural education. Document analysis
includes reviewing the school's profile, supporting decrees for inclusive and
multicultural education, guidelines for implementing inclusive and multicultural
education, memoranda of understanding (MOUs) between the school and other
institutions, and school facilities and infrastructure for student diversity. Informants
are purposively selected for their direct involvement in implementing these policies,
ensuring that the collected data reflect diverse and relevant perspectives. This
triangulation approach allows the researcher to assess the consistency between
policies, practices, and stakeholders' experiences, while also evaluating the context,
input, process, and product dimensions in accordance with the CIPP model.

Instrument

The qualitative research instrument uses interview guidelines and document study
protocols, while the quantitative instrument consists of the Index for Inclusion and
indicators of multicultural education. The instruments adopt and adapt the official
indicators of the Index for Inclusion developed by Tony Booth and Mel Ainscow
to assist schools in developing inclusive learning and participation (Booth &
Ainscow, 2002). The dimensions of the Index for Inclusion are: (1) the dimension
of creating an inclusive culture, which emphasizes the establishment of a school
environment that accepts and values each individual through humanitarian values,
equality, and anti-violence, ensuring that all school members feel safe and
empowered; (2) the dimension of producing inclusive policies, which focuses on
institutional commitment to designing fair and participatory policies, equitable
resource management, and coordinated support arrangements to reduce barriers and
discrimination in education; and (3) the dimension of developing inclusive
practices, which highlights the implementation of adaptive, collaborative, and
meaningful learning, with a curriculum and teaching strategies that are responsive
to the diverse needs of students, ensuring that every child has the opportunity to
learn and develop optimally.

For the multicultural education indicators, it uses the indicators formulated by
James A. Banks & Banks (2010). Multicultural education, especially through its
depiction of a framework that includes five dimensions important for effective
teaching in diverse cultural environments. The five dimensions proposed include:
(1) Content Integration, which emphasizes the inclusion of diverse perspectives in
the curriculum; (2) Knowledge Construction Process, which focuses on how
knowledge is generated and the implications of this process for learning; (3)
Prejudice Reduction, which aims to foster attitudes that reduce bias among students;
(4) Equity Pedagogy, which promotes teaching strategies that ensure equal
opportunities for all students; and (5) School Culture Empowerment, which
encourages a supportive environment for students from diverse backgrounds.

Data Analysis
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The research data is analyzed using both qualitative and quantitative approaches.
Qualitative analysis is conducted using the interactive model (Miles et al., 2014),
which includes three main processes: data condensation, data presentation, and
drawing and verifying conclusions. Data condensation is carried out by selecting
and focusing on information from the interview and documentation results. The
condensed data is then presented systematically in narratives, matrices, and
visualizations to facilitate understanding. Subsequently, drawing and verifying
conclusions is done continuously through reflection, data review, and peer
discussions to ensure the consistency and validity of the findings. Meanwhile,
quantitative analysis is performed using descriptive analysis to describe the
achievement level of inclusive and multicultural education indicators based on
questionnaire data. The analysis steps include scoring responses, data entry,
processing according to the assessment components, and presenting results as mean
values, standard deviations, and achievement percentages. The results of the
quantitative analysis are presented in tables and diagrams to provide a
comprehensive overview of the implementation of inclusive and multicultural
education at the elementary school level. The following is the data processing result
with the Likert scale presented in the criteria categories used to analyze the data, as
shown in Table 1.

Table 1. Score Interpretation Guidelines.

Interval Category
p+ 1,50 <X Very Good
pt.S5c<X<p+1,5 Good
p—.5c<X<pu+.5¢ Fairly Good
p—15¢<X<pu-.5¢ Poorly Good
X<pu-1,50 Not Good

Source: (Azwar, 2022)

Explanation:

p = Overall ideal mean score
X = Obtained score

o = Ideal standard deviation

Policy Success Criteria

Success standards for each indicator and aspect are determined using ideal
statistical calculations: p, the minimum theoretical average, and o, the theoretical
dispersion measure. The criteria are also converted into percentages to facilitate a
holistic interpretation of the findings by the general public, as shown in Table 2.

Table 1. General Success Criteria Based on Percentage

Interval Kriteria
X>75% Very Good
58,3% <X <75% Good
41,7% <X <58,3% Fairly Good
25% <X <41,7% Poorly Good
X<25% Not Good

Source: Research analysis results
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The percentage calculation used refers to the mathematical derivatives of p and o.
In addition, since the lowest score in the questionnaire and document assessment is
1, adjustments are needed to obtain a precise percentage. The equation used is as
follows.

actual Score — minimum score
Percentage = x 100%
score range

3.  Results and Discussion
Achievement of the context component

In the context component, the study of inclusive education covers three main
aspects: policy document review, the Index for Inclusion, and interview analysis
results. Meanwhile, in multicultural education, the discussion focuses on three main
aspects: document analysis, multicultural education indicators, and interview
results with relevant parties. Quantitatively, the level of achievement of the context
component in inclusive and multicultural education in supporting the achievement
of the Sustainable Development Goals (SDGs) at SD Tumbuh is presented and
analyzed using the data in Tables 3 and 4.

Table 2. Achievement of the Context Component of Inclusive Education

Score % Category
Document 20 71.43 Good
Index for inclusion 152.00 81 Very Good

Source: Research analysis results

Based on Table 3, the context component of inclusive education shows positive
results, with document assessment scoring 20 points and a 71.43% rating in the
Good category, indicating that policies and planning to support inclusive education
are in place and functioning adequately. Meanwhile, the assessment using official
indicators in the Index for Inclusion, developed by Tony Booth and Mel Ainscow,
scored 152.00 (81%) and was in the Very Good category, indicating that the context
component has been well implemented and supports the creation of an inclusive
educational environment.

Table 3. Achievement of the Context Component of Multicultural Education

Score % Category
Document 17 60.71 Good
Multicultural indicator 109.50 61 Good

Source: Research analysis results

Based on Table 4, the achievement of the context component of multicultural
education shows fairly good results. The assessment, based on documents obtained,
scored 17 (60.71%) and was in the Good category, indicating that written policies
and plans related to multicultural education are available and have been
implemented, although not yet optimally. Meanwhile, the assessment using
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multicultural indicators scored 109.50, with 61 percent in the Good category,
indicating that the application of multicultural education values and principles in
the school context is running quite well but still needs to be strengthened to achieve
more optimal and equitable implementation. After discussing the questionnaire data
and document study, the achievements of the context component were also
examined in the qualitative data from interviews with the principal of SD Tumbubh,
as shown in Tabel 5.

Table 4. Interview Questions and Answers Component Context

Interview

. Interview Time Interview Time
Time

. A The school's vision and mission are designed
What is the school's vision . > .
and mission in to respect each child's uniqueness. Inclusivity
10.41 - 10.43 . . here extends beyond children with special
accommodating inclusive . . )
. needs (ABK) to include social, economic, and
and multicultural values? . .
character diversity.
Are the school's vision and The school responds to the SDGs by
mission related to the SDGs' celebrating differences and ensuring that all
points 4 (quality education)  genders receive the same educational services
and 5 (gender equality)? without discrimination.
Challenges include stigma among parents who
think inclusion is only about ABK, limited
infrastructure, and government policies that
often standardize students.
Student admissions are conducted through

10.43 - 10.45

What are the socio-cultural
10.45 - 10.48 challenges in implementing
inclusive education?

What is the PPDB observation of the child's potential and
10.48 - 10.50 mechanism at Sekolah readiness (not reading or writing tests), as
Tumbuh? well as interviews to align the school's vision

and mission with parents'.
Collaboration is carried out internally
(between Tumbuh campuses) through sports
days and externally with institutions such as
KPID DIY and COP for specific education.

‘What form does inter-
10.52 - 10.55 institutional cooperation
take?

Source: Interview, November 28, 2025

Interviews with the principal of Tumbuh Elementary School revealed that
inclusivity is understood as respecting the uniqueness of each child, and
multiculturalism as an effort to unite diversity in the spirit of togetherness. Both are
seen as complementary and in alignment with the values of the SDGs. Research by
Fathinnaufal & Pamungkas (2025) revealed that inclusive education in elementary
schools is a government policy to provide equal learning opportunities for all
students, including those with special needs, by integrating them into regular
schools and adjusting education according to their individual needs, so that all
students can receive education suited to their potential. Studies by Yang et al.
(2025); Rad et al. (2022) also explain that inclusion, as a recognition of diversity
and the unique needs of each child, is central to the global SDG 4 framework on
inclusive and equitable education. Furthermore, multicultural education at the
elementary school level is seen as a policy strategy to foster tolerance, manage
cultural diversity, and support the 2030 Sustainable Development Agenda (Sari et
al., 2024). Thus, Sorkos & Hajisoteriou (2020) proposed the concept of “sustainable
intercultural and inclusive education,” which combines inclusive and
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intercultural/multicultural education for social justice across generations. The main
challenges in implementing policies at Tumbuh Elementary School include parental
stigma toward inclusive schools, limited infrastructure, and government policies
that tend to standardize, which the school responds to through parent training and
collaborative approaches. This is also outlined in several studies by Isyatirradhiyah
et al. (2025); Yarliani & Koenarso (2025); Putri & Bimantara (2025); Dewi et al.
(2025); Af’idah et al. (2025); Suwarta et al. (2025), which identify parental and
community stigma toward inclusive schools/children with special needs (ABK),
limited infrastructure, and weak teacher competencies as major barriers to
implementation in elementary schools across various regions in Indonesia.

The student admission process at Tumbuh Elementary School is designed without
academic testing, but rather through observation and interviews to understand the
child's potential and align the vision with the parents. Findings from Isyatirradhiyah
et al. (2025); Dewi et al. (2025); Rad et al. (2022) also show that non-test
assessment approaches (observations, interviews) to understand the child's potential
and adjust support are in line with the principles of adaptive curriculum and holistic
assessment in inclusive education. This reflects the principle of inclusion, which
rejects discrimination and focuses on a holistic understanding of prospective
students. Similarly, studies by Faridah et al., (2025); Jernigan & Carbonneau,
(2025); Boske et al., (2018); Althans et al., (2023) confirm that this approach aligns
with the inclusion principle, rejecting discrimination and focusing on a complete
understanding of prospective students, not just filtering based on academic scores.
The policy implementation is strengthened through internal campus cooperation
and external partnerships with organizations such as KPID DIY and COP, which
support literacy, parent empowerment, and environmental education, enabling
Tumbuh Elementary School to build an inclusive, multicultural, and sustainability-
oriented educational ecosystem. Similar research by Ardoin et al. (2020); Vance-
Chalcraft & Jelks (2022) on environmental education programs for conservation
(systematic review of 105 studies) found that effective programs almost always
involve partnerships with scientists, park managers, universities, or community
organizations, focusing on local issues, and incorporating direct action elements
such as reforestation, river monitoring, or endangered species protection.
Additionally, universities like UGM, UNY, UKDW, and AKN SBY contribute by
providing resource persons, research, and training on handling children with special
needs and on strengthening multicultural values. This research is supported by
Mintz’s (2022) conceptual framework, which emphasizes that universities play a
role as “custodians of knowledge” on special needs and inclusion, making
university-school partnerships key to improving service quality for children with
special needs.

Based on the Index for Inclusion, it can be seen that the school culture at Tumbuh
Elementary, which is open to diversity, the policies supporting inclusion, and the
adaptive learning practices, demonstrates that the school not only has a normative
commitment but also successfully internalizes inclusion values in daily life. This
aligns with research by Kamran & Siddiqui (2024); Sigstad et al. (2021), which
state that a school culture open to diversity, policies that protect the rights of all
students, and adaptive learning practices are key indicators of a mature, inclusive
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school. Meanwhile, the multicultural education indicators indicate that the school
has successfully integrated multicultural values into the curriculum, social
interactions, and institutional culture. Multicultural practices are not only present in
ceremonial activities but also in the daily lives of students and teachers. A similar
study by Savika et al. (2025) in MI Guntur Nusantara Denpasar shows that values
of tolerance, mutual respect, cooperation, empathy, and social integration are
internalized through integration in the curriculum, extracurricular activities, school
habits and culture, and teacher professional development; the result is a harmonious
and inclusive school environment.

Achievement of the Input Component

In the input component, the discussion focuses on the competencies and supporting
resources for program implementation through two main areas: document review
and analysis of interview results. These two focuses are used to obtain a
comprehensive overview of the input aspect in its implementation. The
achievement of the input component in inclusive education documents is shown in
Table 6.

Table 5. Achievements of the Inclusive Education Input Component Documents

Indicator Score % Category
Facilities & Infrastructure
Document Fiuman Resources (SDM) 22 78.57 Good

Source: Research analysis results

The Human Resources Facilities and Infrastructure indicator scored 22 with an
achievement percentage of 78.57% and was classified as Good. This result shows
that, administratively and in terms of documentation, the availability and readiness
of facilities, infrastructure, and human resources supporting inclusive education
have been adequately fulfilled, although this achievement still offers room for
improvement so that the implementation of inclusive education can run more
optimally and sustainably. The achievement of the multicultural education input
component is shown in Table 7.

Table 6. Achievement of Multicultural Education Input Component Documents

Indicator Score % Category
Facilities & Infrastructure
Document Fiuman Resources (SDM) 12 42.86 Good

Source: Research analysis results

The Facilities and Infrastructure indicator scored 12.00 with an achievement
percentage of 42.86% and was categorized as Good. This result shows that, in terms
of documentation, the availability and readiness of facilities and infrastructure to
support the implementation of multicultural education have been optimally
fulfilled. The relatively high achievement percentage indicates that the school has
a strong foundation in providing learning support facilities that respect diversity,
although continuous efforts are still needed to strengthen the quality and
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sustainability of multicultural education implementation. In addition, the interview
results are presented in the following table 8.

Table 7. Interview Questions and Answers on Input Components

Infl?irn\;;ew Question Narrative and Explanation
How are school facilities The school has made accessibility adjustments,
10.55 - 10.57 provided and optimized? such as moving classrooms to the g.ro.und ﬂgor
’ ’ for wheelchair users and providing sign
language training for teachers.
Does the curriculum design ~ The school uses an adapted curriculum that
use central standards or its ~ combines the national curriculum, the growth
10.57 - 10.59 . . . .
own adaptations? curriculum, and the Cambridge program, with
lesson plans created each semester anew.
How are teacher Teachers participate in Teachers at Work
10.59 - 11.02 competencies and training (TAW) fopr times a year, which includes
managed? training tailored to student needs, such as

handling autism or speech delay.

Source: Interview, November 28, 2025

Based on interviews with the Principal of Tumbuh Elementary School in
Yogyakarta, the school has implemented inclusive and multicultural education
policies through three main dimensions: providing adaptable physical facilities,
strengthening teacher capacity, and designing a contextual and flexible curriculum.
As highlighted in the study by Sola et al. (2025) on responsive curricula, a
disability-friendly physical environment (wheelchair access, disability-friendly
toilets, assistive devices) is a key prerequisite for the success of inclusive education,;
without this infrastructure, a responsive curriculum is difficult to implement
effectively. From the facility aspect, Tumbuh Elementary has adjusted the learning
environment by moving classrooms to the ground floor for wheelchair users,
providing both sitting and squatting toilets, installing hand brakes and assistive
handles for students with cerebral palsy, and offering sign language training for
teachers when there are students with hearing impairments, ensuring accessibility
and communication. This is supported by a study in Rwanda by Mugiraneza (2022),
which shows that wheelchair paths, special toilets, braille, and the use of sign
language correlate with improved competencies among students with special needs
and a stronger sense of inclusion.

From the teacher competency perspective, Tumbuh Elementary organizes the
Teachers at Work (TAW) program four times a year to enhance professional
capacity through training on the characteristics of children with autism and speech
delays, and on relevant teaching strategies, further strengthened through
cooperation with Education of Support. Studies by Picén (2024); Obcial et al.
(2025) in the Philippines and Paraguay show that teachers consider training on
specific disabilities, adaptive teaching strategies, and the use of assistive devices as
essential for the effectiveness of inclusive learning. Meanwhile, from a curriculum
perspective, Tumbuh Elementary follows the national curriculum but develops it
through the Tumbuh Curriculum and the Cambridge International Primary Program
(CIPP), and prepares new lesson plans every semester based on students' actual
needs, ensuring that inclusive values are consistently integrated. These efforts




1924 Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936

demonstrate Tumbuh Elementary's commitment to creating a friendly, safe, and
equitable educational ecosystem while supporting the achievement of the SDGs in
the areas of quality education and gender equality. As explained by Purnamawati
(2024), Abdulloh & Makruf (2023), and Fatchurrohman & Baxriddinovich (2024),
many elementary schools in Indonesia integrate the national curriculum with
Cambridge Primary to achieve both national competencies and global standards,
especially in Mathematics, Science, and English. Additionally, a global review of
inclusion and SDG 4 emphasizes that a flexible, needs-responsive curriculum that
explicitly integrates values of justice, anti-discrimination, and gender equality is
key to achieving "inclusive and equitable quality education" (Aybek & Oguz, 2025;
Ashoumi & Yusuf, 2024; Unterhalter, 2019; Yang et al., 2025).

Achievements of the process component

In the process component, the assessment of achievements focused on the level of
success of the learning implementation at SD Tumbuh. The analysis of this
component was conducted through a review of learning implementation documents
and an in-depth interview with several respondents involved in the learning process.
The achievements of the inclusive and multicultural education process component
are documented in Table 9.

Table 8. Achievement of Documents for the Process Component of Inclusive and
Multicultural Education

Indicator Score % Category
Document  Implementation of Learning 7 87.50 Very Good

Source: Research analysis results

The learning implementation indicator scored 7, with an achievement percentage
of 87.50%, and was categorized as excellent, indicating that the learning process
met most of the criteria for inclusive and multicultural education. This achievement
indicates that the planning and implementation of learning has been carried out in
a manner that is responsive to the diversity of students, both in terms of special
needs, socio-cultural backgrounds, and individual characteristics, thus being in line
with the principles of inclusivity and multiculturalism, although there is still limited
room for improvement in order to achieve a more optimal level of achievement. In
addition, this component presents the results of interviews in Tabel 10.

Table 9. Interview Questions and Answers for the Process Component

Inte.rv1ew Question Narrative and Explanation
Time
Supporting educators to conduct observations
(1 week) and then discuss appropriate
What strategies are used to strategies With cllassroom teachers. The
15.25 - 15.35 assist children in the approach used is trial and error because each

child is unique. An example of a strategy is
giving consequences (such as sitting in the
corner for a number of minutes appropriate to
the child's age) to train focus and behavior.

classroom?




Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936

Narrative and Explanation

Interview .
Time Question
15.15 - 15.25 What training is provided to
support educators?
What are the factors that
support and hinder the
15.35-15.45  implementation of inclusive

and multicultural education
policies?

Training is held almost every year for all
teachers, covering the introduction of barriers
such as speech delay. Recruitment focuses on
graduates of PLB (Special Education) or
Psychology. In addition to training, there are
simulations with teachers and Focus Group
Discussions (FGD) to practice strategies for
handling children.

Supporters: parental support, environment,
human resources, and freedom of expression
for children. Obstacles: parents who are too
busy, resulting in school programs not being
synchronized at home, as well as technical
obstacles such as power outages that interfere
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with learning.

Source: Interview, November 5, 2025

The research findings show that the inclusive learning strategy at Tumbuh
Elementary School is implemented adaptively through observation, teacher
collaboration, and a trial-and-error approach that adjusts methods to each child's
needs, including the application of consistent, gradual consequences that are
effective for children with hyperactive behavior or ADHD. This is also stated by
Tiwan (2025) and Malizal & Rahman (2024), who argue that effective inclusive
education requires individualized learning strategy adjustments through continuous
observation and method flexibility, in line with the principles of Universal Design
for Learning and differentiated instruction. Furthermore, for children with
ADHD/challenging behaviors, inclusive classroom studies emphasize the
importance of structured behavior management, consistent and gradual
consequences, positive reinforcement, and collaboration with parents and fellow
teachers (Agustin, 2025; Del Castillo, 2025). Another study by Hermalinda et al.
(2025) shows that inclusive character education at Darul Aziziyah Amilin
Integrated Islamic Junior High School is implemented by creating an inclusive
classroom environment, integrating local cultural values, and carrying out intra- and
extracurricular programs that emphasize tolerance, cooperation, and empathy,
thereby encouraging student-centered learning and cooperative, collaborative, and
active approaches. Despite challenges such as limited parental involvement, the
school continues to strive to improve quality through evaluation and regular
communication, and the research results show that this strategy is effective in
shaping students' character and social awareness.

Supporting factors for success include parental involvement, school support,
teacher readiness, and flexible learning facilities, while policies that allow student
expression further strengthen inclusive practices. This is also found by Dewi et al.
(2025); Sanchez et al. (2019); Sakia & Devi (2025); Dey (2025), who find that the
success of inclusion is strongly supported by parental and community involvement,
which enhances the sustainability of education for children with special needs
(ABK) and social acceptance in the surrounding environment. Additionally,
reviews and field studies of inclusive elementary schools in Indonesia confirm that
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teacher readiness and training, supportive school leadership, and adaptive/flexible
learning environments and facilities are key to preparing schools to accept students
with special needs (Atika, 2024; Ediyanto et al., 2024; Afriani, 2025; Almulla et
al., 2025). Other research by Alhassan et al. (2025); Salehiamiri et al. (2025) shows
that many studies identify low parental involvement (due to economic burden,
distance, stigma, and lack of understanding) as a major barrier to the success of
inclusion. However, barriers arise from limited parental involvement and technical
challenges, such as power outages that disrupt the use of learning media. This is
also supported by research from Lopez et al. (2025); Guillén-Martinez et al. (2025);
Almulla et al. (2025); Mairal-Llebot et al. (2023), which states that the use of
technology for inclusion is often hindered by infrastructure limitations and
technical disruptions, creating gaps and access barriers for students. Therefore, the
effectiveness of inclusive education at Tumbuh Elementary School depends on the
synergy between family support, the environment, and facilities, while also
requiring solutions to technical challenges and parental participation to optimize
learning.

Achievements of the product component

Achievements in the product component can be seen in students' development at
SD Tumbuh, ranging from behavioral achievements to academic and non-academic
achievements. The achievements of the inclusive and multicultural education
product component are documented in Table 11.

Table 10. Achievements of the Inclusive and Multicultural Education Product
Component Documents

Indicator Score % Category
Document  Behavior Student 8.00 100.00 Very Good

Source: Research analysis results

The learning outcome indicator scored 8.00 with an achievement percentage of
100.00% and was categorized as Very Good. This result shows that, in terms of
documentation, students' learning outcomes fully meet the criteria for implementing
inclusive and multicultural education. This maximum achievement indicates that an
educational process that respects students' diversity and individual needs has had a
positive impact on learning outcomes, while also reflecting the effectiveness of
implementing the values of inclusiveness and multiculturalism in school practices.
In addition, the researcher also conducted interviews on this component, and the
results are presented in the following table.

Table 11. Interview Questions and Answers Component Product

Interview

. uestion Narrative and Explanation
Time Q p

Students are evaluated on three levels (high, middle,
low) and adjusted to the child's abilities (e.g., oral
tests for those who cannot yet write). Academic
achievement is adjusted to each child's abilities. A
score of 70 or 100 for one child has a different
meaning than it does for another, because the

How are student
15.35-15.55  learning outcomes and
development assessed?
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Interview

Time Question Narrative and Explanation

indicators of mastery are adjusted to each child's
individual capacities. Progress is assessed based on
the child's development in independence, academics,
social skills, emotions, and behavior.

Source: Interview, November 7, 2025

Based on interviews with educators at Tumbuh Elementary School, the inclusive
education approach implemented at the school has successfully promoted students'
development, both socially and academically, through acceptance, individual
support, and a supportive learning environment. This is also in line with research
on inclusive elementary schools in Indonesia, which shows that inclusive education
enhances peer acceptance, self-confidence, recognition of social cues, teamwork,
and participation in group activities among students with special needs (Kirana et
al., 2025). Behavioral changes in students at Tumbuh Elementary are evident in
improved social skills: initially, passive students became more communicative,
more willing to greet teachers, and more active in interacting with their peers.
Academically, while progress was not always drastic, students showed significant
improvement, given their individual capacities, such as improved reading skills
thanks to continuous support. An international meta-analysis conducted by Watkins
et al. (2019) on autistic students in inclusive settings showed that interventions
(visual support, self-monitoring, peer-mediated, and teacher interventions) resulted
in moderate to large effects, particularly in social-communication skills.

Furthermore, the academic achievement of students at Tumbuh Elementary is
evaluated flexibly with differentiated learning through three-level worksheets
(high, middle, low) so that each student can complete tasks according to their
ability, along with assessments that vary between written tasks for students who can
write and oral methods for students with writing difficulties, including some autistic
students with severe impairments, ensuring that each child receives fair and relevant
assessment. As stated by Bakoc€ et al. (2025); Huang et al. (2025); Dalgaard et al.
(2022), academically, inclusion does not harm the achievements of other students,
and more inclusive schools are actually correlated with better academic
performance for all students. Through this adaptive strategy, Tumbuh Elementary
not only ensures social and academic development that aligns with each child's
potential but also makes a tangible contribution to achieving SDG Goal 4 by
providing quality, equitable, and inclusive education for all learners. Various
studies conducted by Rajak & Dey (2025); Appiah-Odame (2025); Nicholas et al.
(2024); Scharenberg et al. (2019); Goyibova et al. (2025); Pandey (2022) on
differentiated instruction and differentiated assessment emphasize that tiered
assignments, varied task formats (written/oral), flexible time, and curriculum
adaptations help students with diverse abilities express learning in a fair and
meaningful way. Large-scale reviews by Tafese & Kopp (2025); Zickafoose et al.
(2024); Yang et al. (2025); Rad et al. (2022); Yati et al. (2025) on inclusive
education and SDG 4 confirm that inclusive access, equality, curriculum adaptation,
fair assessment, and teacher capacity building are key pathways to “quality,
equitable, inclusive education for all”.
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4. Conclusion

Based on the evaluation using the CIPP model, it can be concluded that from the
context component, the inclusive and multicultural education policy at SD Tumbuh
has been well formulated, supported by adequate policy documents and school
values that promote respect for diversity. Despite challenges such as social stigma
and limited facilities, the school has succeeded in creating an inclusive and
responsive environment through a holistic approach to student acceptance and
partnerships with various parties. For the Index for Inclusion, the school achieved
a “Very Good” rating, indicating that its culture, formal policies, and daily practices
have created an environment that accepts and empowers all individuals.
Meanwhile, the assessment based on multicultural education indicators was in the
“Good” category, indicating that multicultural values such as diverse content
integration, prejudice reduction, and equity pedagogy have been internalized in the
school's curriculum and interactions, although there is still room for further
strengthening and optimization. In the Input component, the school has provided
adaptive facilities and infrastructure and has strengthened teacher capacity through
continuous training. The flexible and contextual curriculum allows for the
integration of inclusive and multicultural values into learning, although further
strengthening in multicultural education can still be improved. Then, for the Process
component, the learning process is carried out adaptively and collaboratively, with
strategies tailored to students' individual needs. Parental involvement and school
environment support are key contributing factors, although there are obstacles such
as limited parental participation and technical constraints. The product of this policy
has had a positive impact on students' social and academic development. Students
have shown improvements in social skills, self-confidence, and academic
achievement in line with their individual potential. A flexible and fair assessment
system ensures that every child has equal learning opportunities.

Acknowledgment

The author would like to thank the Center for Studies on Inclusive Education at
Sekolah Tumbuh for providing the data collection facilities for this research.

References

Abdulloh, A. B., & Makruf, I. (2023). Manajemen Implementasi Perpaduan
Kurikulum Cambridge dan Kurikulum Nasional di SMP Islam Alabidin
Surakarta. Islamika, (D), 391-409.
https://doi.org/10.36088/islamika.v511.2838

Adhikari, R., & Timsina, T. (2024). An Educational Study Focused on The
Application of Mixed Method Approach as a Research Method. Ocem
Journal of Management, Technology &amp, Social Sciences, 3(1), 94-109.
https://doi.org/10.3126/ocemjmtss.v3il.62229

Af’idah, A., Purwoko, B., & Hazin, M. (2025). Implementing Regional Inclusive
Education Policies to Realize Education Without Borders. Academia Open,
1(1), 1-16. https://doi.org/10.21070/acopen.10.2025.11167



https://doi.org/10.36088/islamika.v5i1.2838
https://doi.org/10.3126/ocemjmtss.v3i1.62229
https://doi.org/10.21070/acopen.10.2025.11167

Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936 1929

Afriani, G. (2025). Strategies To Improve School Readiness to Accept Students with
Special Needs Through Inclusive Education. Global Education Journal,
3(2), 813-820. https://doi.org/10.59525/gej.v3i2.803

Agustin, A. (2025). Inclusive teaching for ADHD: Challenges and Strategies in
Mainstream Schools. Divine Word International Journal of Management
and Humanities (DWIJMH), 4(2), 1634-1649.
https://doi.org/10.62025/dwijmh.v4i2.142

Agustina, R. S., & Rahaju, T. (2021). Evaluasi Penyelenggaraan Pendidikan Inklusif
di Kota Surabaya. Publika, 9(3), 109-124.
https://doi.org/10.26740/publika.vOn3.p109-124

Alhassan, A. S., Issaka, C., & Iddrisu, H. M. (2025). Barriers To Parental
Involvement in The Education of Children with Disabilities in Tamale
Metropolis. American Journal of Human Psychology, 3(1), 86-98.
https://doi.org/10.54536/ajhp.v311.4523

Almulla, A. A., Aftab, M. J., & Amjad, F. (2025). Creating Inclusive Early
Childhood Education Environments: Challenges and Opportunities. Journal
of Posthumanism, 5(1), 461-476. https://doi.org/10.63332/joph.v511.579

Althans, A., Byrd, T., Suppok, R., Lee, K., Rosengart, M., & Myers, S. (2023).
Impact of Holistic Review on Diversity of Interviewed and Matriculating
Residents in Graduate Medical Education: A Systematic Review Protocol.
BMJ Open, 13(7), 1-4. https://doi.org/10.1136/bmjopen-2023-074118

Appiah-Odame, Eric. (2025). Differentiated Assessment Strategies: Best Practices
in A Multi-Level Learning Manitoban Classroom. European Journal of
Mathematics and Science Education, 6(3), 179-192.
https://doi.org/10.12973/ejmse.6.3.179

Ardoin, N., Bowers, A., & Gaillard, E. (2020). Environmental Education Outcomes
for Conservation: a Systematic Review. Biological Conservation, 241,
108224. https://doi.org/10.1016/j.biocon.2019.108224

Ashoumi, H., & Yusuf, M. (2024). Pendidikan Inklusi: Integrasi Konsep
Konstruktivistik Vygotsky Dan Landasan Al-Qur’an Untuk Mendukung
SDGs 4. Jurnal Intelektual: Jurnal Pendidikan Dan Studi Keislaman, 14(3),
321-344 https://doi.org/10.33367/ji.v1413.6308

Atika, A. (2024). Praktik Pendidikan Inklusif untuk Anak Berkebutuhan Khusus di
Sekolah Dasar. Harakat An-Nisa: Jurnal Studi Gender Dan Anak, 9(1), 46-
54. https://doi.org/10.30631/91.45-54

Aybek, B., & Oguz, O. (2025). Sustainable and Inclusive Education Reform in
Tirkiye: A CIPP Evaluation of the Primary Turkish Language Curriculum.
Sustainability, 17(19), 8659. https://doi.org/10.3390/sul 7198659

Azizah, & Zahraini, S. (2025). Evaluation of the Implementation of P5 In
Strengthening the Character of Students in Junior High Schools in Sukajaya
District, Sabang City. Journal of Educational Sciences, 9(5), 3800-3819.
https://doi.org/10.31258/jes.9.5.p.3800-3819

Azwar, S. (2022). Penyusunan Skala Psikologi Edisi 2. Pustaka pelajar.

Bachagqi, S., Rakhmawati, R., Ramidi, R., & Purwoko, P. (2025). Problematikan
Pembelajaran PAI Berbasis Multikultural. Manajerial: Jurnal Inovasi
Manajemen Dan Supervisi Pendidikan, 5(1), 1-9.
https://doi.org/10.51878/manajerial.v5i1.4754



https://doi.org/10.59525/gej.v3i2.803
https://doi.org/10.62025/dwijmh.v4i2.142
https://doi.org/10.26740/publika.v9n3.p109-124
https://doi.org/10.54536/ajhp.v3i1.4523
https://doi.org/10.63332/joph.v5i1.579
https://doi.org/10.1136/bmjopen-2023-074118
https://doi.org/10.12973/ejmse.6.3.179
https://doi.org/10.1016/j.biocon.2019.108224
https://doi.org/10.33367/ji.v14i3.6308
https://doi.org/10.30631/91.45-54
https://doi.org/10.3390/su17198659
https://doi.org/10.31258/jes.9.5.p.3800-3819
https://doi.org/10.51878/manajerial.v5i1.4754

1930 Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936

Bako¢, A., Broj¢in, B., Bankovi¢, S., Glumbi¢, N., & DPordevi¢, M. (2025).
Academic Outcomes of Inclusive Education in Typically Developing
Children. Frontiers in Psychology, 15, 1-15.
https://doi.org/10.3389/fpsyg.2024.1448935

Banks, J. A., & Banks, C. A. M. (2010). Multicultural Education: Issues And
Perspectives (7th Edition). John Wiley & Sons.

Birkeland, R., Gaugler, J., Albers, E., Peterson, C., Louwagie, K., Baker, Z., &
Mittelman, M. (2024). An Embedded Mixed Methods Evaluation of the
Residential Care Transition Module. Innovation in Aging, 8, 387.
https://doi.org/10.1093/geroni/igae098.1259

Booth, T., & Ainscow, M. (2002). Index For Inclusion: Developing Learning and
Participation in Schools. Centre for Studies on Inclusive Education.

Boske, C., Elue, C., Osanloo, A., & Newcomb, W. (2018). Promoting Inclusive
Holistic Graduate Admissions in Educational Leadership Preparation
Programs. Frontiers in FEducation, 3,1-17.
https://doi.org/10.3389/feduc.2018.00017

Cahya, A. E. D., & Bachtiar, R. (2020). Evaluasi Program English Massive dalam
Upaya Peningkatan Kapasitas Masyarakat di Kota Kediri Tahun 2017-2019.
Jejaring Administrasi Publik, 12(1), 58-76.
https://doi.org/10.20473/jap.v1211.23301

Dalgaard, N., Bondebjerg, A., Viinholt, B., & Filges, T. (2022). The Effects of
Inclusion on Academic Achievement, Socioemotional Development and
Wellbeing of Children with Special Educational Needs. Campbell
Systematic Reviews, 18(4), 1-44. https://doi.org/10.1002/c12.1291

Darojat, J., Somantri, Bunga, U., & Cirebon, B. (2025). Multicultural Education; An
Effort to Build Harmony in Diversity in Elementary Schools. Journal of
Asian Primary Education (JoAPE), 2(1), 45-58.
https://doi.org/10.59966/joape.v2il.1655

Del Castillo, A. L. (2025). ABC-Based Behavior Intervention Plan for Learners with
Special Needs in the Inclusive Classroom. [International Journal of
Rehabilitation and Special Education, 5(1), I-11.
https://doi.org/10.48165/ijrse.2025.5.1.1

Deroncele-Acosta, A., & Ellis, A. (2024). Overcoming Challenges and Promoting
Positive Education in Inclusive Schools: a Multi-Country Study. Education
Sciences, 14(11), 1-27. https://doi.org/10.3390/educscil4111169

Dewi, R., Hidayat, S., & Hendrayana, A. (2025). Inclusive Education in Elementary
Schools in Pandeglang District: Challenges and Accessibility Strategies for
Children with Special Needs. 71(7), 9-15. Jurnal Penelitian Pendidikan
IPA, https://doi.org/10.29303/jppipa.v11i7.11619

Dey, B. (2025). Parental Engagement for Upbringing of Child in an Inclusive Set
Up. International Journal of Research and Review, 12(2), 196-205.
https://doi.org/10.52403/ijrr.20250223

Didham, R., & Ofei-Manu, P. (2020). Facilitating Collaborative Partnerships in
Education Policy Research: A Case of Multi-Stakeholder, Co-Investigation
for Monitoring and Evaluation of Education for Sustainable Development.
Sustainability, 12(7), 1-15. https://doi.org/10.3390/sul12072787

Donath, J., Liike, T., Graf, E., Tran, U., & Gotz, T. (2023). Does Professional
Development Effectively Support the Implementation of Inclusive



https://doi.org/10.3389/fpsyg.2024.1448935
https://doi.org/10.1093/geroni/igae098.1259
https://doi.org/10.3389/feduc.2018.00017
https://doi.org/10.20473/jap.v12i1.23301
https://doi.org/10.1002/cl2.1291
https://doi.org/10.59966/joape.v2i1.1655
https://doi.org/10.48165/ijrse.2025.5.1.1
https://doi.org/10.3390/educsci14111169
https://doi.org/10.29303/jppipa.v11i7.11619
https://doi.org/10.52403/ijrr.20250223
https://doi.org/10.3390/su12072787

Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936 1931

Education? A Meta-Analysis. Educational Psychology Review, 35(30), 1—
30. https://doi.org/10.1007/s10648-023-09752-2

Ediyanto, E., Mahanani, P., Aprilia, I. D., Ramadhani, R. S., & Wulandary, V.
(2024). Optimizing Inclusive Education: Uncovering Challenges and
Strategies in Primary Schools Through a Literature Review. Mimbar
Sekolah  Dasar, 11(2), 385-395. https://doi.org/10.53400/mimbar-
sd.v11i2.71803

Farid, M., Murtadho, N., Muslihati, M., Alfan, M., Minghat, A., & Othman, N.
(2024). Enhancing Cultural Inclusivity in Primary Schools: Insights from
Springer Multicultural Education Data. International Journal of Evaluation
and  Research  in  Education  (IJERE), 13(4), 2083-2094.
https://doi.org/10.11591/ijere.v1314.27972

Faridah, A., Rosyidah, U., & Farizi, M. Al. (2025). Integrating Multicultural
Education and Islam Wasathiyah: Strategies for Fostering Inclusive
Children’s Educational Environments. AL-ISHLAH: Jurnal Pendidikan,
17(2),2626-2637. https://doi.org/10.35445/alishlah.v17i2.7271

Fatchurrohman, F., & Baxriddinovich, U. S. (2024). Curriculum Development and
Teachers’ and Students’ Competence Improvement in The International
Class Program Through Educational Collaboration. Mudarrisa: Jurnal
Kajian Pendidikan Islam, 16(1), 128-160.
https://doi.org/10.18326/mudarrisa.v1611.1034

Fathinnaufal, M., & Pamungkas, B. (2025). Implementation of Inclusive Education
at Sangkulirang Elementary School 006 East Kutai. Journal of Educational
Sciences, 9(5), 4608—4619. https://doi.org/10.31258/jes.9.5.p.4608-4619

G.D.,, P. W. Y., & Widyasari, P. (2020). Peran Efikasi Diri dalam Memediasi
Interaksi Mindfulness dan Burnout pada Guru Sekolah Dasar Inklusif, 9(1),
118-139. https://doi.org/10.30996/persona.v911.3373

Goyibova, N., Muslimov, N., Sabirova, G., Kadirova, N., & Samatova, B. (2025).
Differentiation Approach in Education: Tailoring Instruction for Diverse
Learner Needs. MethodsX, 14, 1-9.
https://doi.org/10.1016/;.mex.2025.103163

Guillén-Martinez, D., Alc4zar-Espinoza, J., Rdmirez-Sanchez, 1., Samaniego-Cobo,
T., & Villacis-Macias, C. (2025). Policies, Assistive Technologies, and
Barriers in Inclusive Education: a Global Systematic Review (2019-2024).
Journal of Posthumanism, 502), 208-218.
https://doi.org/10.63332/joph.v5i2.418

Hasanuddin, H. (2024). Konsep Kebijakan dan Implementasi Pendidikan
Multikultural di Indonesia. Educasia: Jurnal Pendidikan, Pengajaran, dan
Pembelajaran. 9(1), 31-43. https://doi.org/10.21462/educasia.v9i1.245

Hermalinda, Kasmini, L., Zahraini, & Akmaluddin. (2025). Implementation of
Inclusive Student Character in Boarding School Culture-Based Learning at
Darul Aziziyah Amilin Integrated Islamic Middle School in Subulussalam
City. Journal of  Educational Sciences, 9(5), 4163—4182.
https://doi.org/10.31258/je5.9.5.p.4163-4182

Huang, H., Zhang, Y., Huang, Y., Sun, Y., & Wang, C. (2025). The Role of
Inclusive Education in the Learning and Social-Emotional Skills of
Students Without Special Educational Needs. European Journal of
Education, 60(2), €70112. https://doi.org/10.1111/ejed.70112



https://doi.org/10.1007/s10648-023-09752-2
https://doi.org/10.53400/mimbar-sd.v11i2.71803
https://doi.org/10.53400/mimbar-sd.v11i2.71803
https://doi.org/10.11591/ijere.v13i4.27972
https://doi.org/10.35445/alishlah.v17i2.7271
https://doi.org/10.18326/mudarrisa.v16i1.1034
https://doi.org/10.31258/jes.9.5.p.4608-4619
https://doi.org/10.30996/persona.v9i1.3373
https://doi.org/10.1016/j.mex.2025.103163
https://doi.org/10.63332/joph.v5i2.418
https://doi.org/10.21462/educasia.v9i1.245
https://doi.org/10.31258/jes.9.5.p.4163-4182
https://doi.org/10.1111/ejed.70112

1932 Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936

Ilmi, M. U., Mayangsari, I., & Dewi, F. A. (2021). Peran Guru dalam Pengajaran
Pendidikan  Multikultural:  Inisiasi dan  Praktek, 4(2), 71-76.
https://doi.org/10.47213/bp.v4i2.96

Isyatirradhiyah, 1., Afandi, A., Marlina, R., & Agustina, L. K. (2025). Strategies,
Approaches, and Best Practices of Inclusive Education in Regular Schools:
Systematic Literature Review. Research and Development in Education
(RaDEn), 5(1), 243-258 https://doi.org/10.22219/raden.v511.38046

Jernigan, M., & Carbonneau, K. (2025). Advancing Health Professions Education:
a Review of Holistic Admissions and Competency-Based Admissions
Practices. Medical Education Online, 30(1), 1-16.
https://doi.org/10.1080/10872981.2025.2486979

Jiang, S. (2025). The Impact of Multicultural Education on the Learning Experience
and Academic Achievement of Ethnic Minority Students. Proceedings of
ICEIPI 2025 Symposium: Reimagining Society: Al's Role in Cultural
Transformation and  Learning  Environments, 87, 52-57.
https://doi.org/10.54254/2753-7048/2025.b023830

Juhri, J. (2023). Evaluasi Program Pendidikan Inklusif Pada Sekolah Dasar.
Manajerial Jurnal Inovasi Manajemen Dan Supervisi Pendidikan, 2(4),
425-431. https://doi.org/10.51878/manajerial.v2i4.1916

Kamran, M., & Siddiqui, S. (2024). Roots of Resilience: Uncovering the Secrets
behind 25+ Years of Inclusive Education Sustainability. Sustainability,
16(11), 1-23. https://doi.org/10.3390/sul 6114364

Kirana, E., Zam, F., & Henjilito, R. H. R. (2025). Analysis of the Impact of Inclusive
Education on the Social Development of Students with Special Needs in
Primary Schools. Journal of Foundational Learning and Child
Development, 1(1), 1-11. https://doi.org/10.53905/childdev.v1i01.2

Lee, S., Shin, J.-S., & Lee, S.-H. (2019). How to Execute Context, Input, Process,
and Product Evaluation Model in Medical Health Education. Journal of
Educational  Evaluation for Health Professions, 16(40), 1-8.
https://doi.org/10.3352/jeehp.2019.16.40

Lestari, P. A. (2024). Educating for Tolerance: Multicultural Approaches in Islamic
Religious Education. Sinergi International Journal of Islamic Studies, 2(2),
96-108. https://doi.org/10.61194/ijis.v2i2.602

Lépez, M. V. S., Riofrio, M. C. O., Barriga-Fray, S. F., & Viteri, B. S. P. (2025).
Technologies in Inclusive Education: Solution or Challenge? a Systematic
Review. Education Sciences, 15(6), 1-23.
https://doi.org/10.3390/educscil 5060715

Mairal-Llebot, M., Liesa-Ortis, M., & Latorre-Cosculluela, C. (2023). Challenges
In Achieving Educational Inclusion and Development in the Digital Era:
Analysis of Emotions, Barriers and Perceived Needs. Education and
Information Technologies, 29, 11421-11443.
https://doi.org/10.1007/s10639-023-12285-4

Malizal, Z. Z., & Rahman, N. A. (2024). Breaking Boundaries in Inclusive
Education: A Narrative Review of Pedagogical, Technological, and Policy
Practices and Challenges in Regular Schools. Sinergi International Journal
of Education, 2(3), 187 -202. https://doi.org/10.61194/education.v2i3.588



https://doi.org/10.47213/bp.v4i2.96
https://doi.org/10.22219/raden.v5i1.38046
https://doi.org/10.1080/10872981.2025.2486979
https://doi.org/10.54254/2753-7048/2025.bo23830
https://doi.org/10.51878/manajerial.v2i4.1916
https://doi.org/10.3390/su16114364
https://doi.org/10.53905/childdev.v1i01.2
https://doi.org/10.3352/jeehp.2019.16.40
https://doi.org/10.61194/ijis.v2i2.602
https://doi.org/10.3390/educsci15060715
https://doi.org/10.1007/s10639-023-12285-4
https://doi.org/10.61194/education.v2i3.588

Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936 1933

Meliani, F. (2025). Understanding Inclusive Education Policy and Practice.
ICONIC: Journal of  Islamic Studies, 1(1), 25-34.
https://doi.org/10.59166/n2hyex53

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative Data Analysis a
Methods Sourcebook. SAGE Publications.

Mintz, J. (2022). The Role of Universities and Knowledge in Teacher Education for
Inclusion. International Journal of Inclusive Education, 28(10),2172-2182.
https://doi.org/10.1080/13603116.2022.2081877

Mugiraneza, F. (2022). Accessibility of Inclusive Classrooms and Competences of
Students with Special Educational Needs in Basic Education Classrooms in
Rwanda. Journal of Education, 5(1), 43-60.
https://doi.org/10.53819/81018102t4040

Mumpuniarti, M., & Lestari, P. H. K. (2019). Kesiapan Guru Sekolah Reguler untuk
Implentasi Pendidikan Inklusif. JPK (Jurnal Pendidikan Khusus), 14 (2),
57-61 https://doi.org/10.21831/jpk.v1412.25167

Nicholas, M., Skourdoumbis, A., & Bradbury, O. (2024). Meeting the Needs and
Potentials of High-Ability, High-Performing, and Gifted Students via
Differentiation. Gifted  Child  Quarterly, 68(2), 154-172.
https://doi.org/10.1177/00169862231222225

Ningrum, D. A., Hamzah, F. S., Hikmah, N., Magfiroh, S., Rizqiyah, Z. A., &
Asitah, N. (2025). Implementasi Pendidikan Inklusi di Anak Sekolah Dasar:
Studi Kasus pada Anak Berkebutuhan Khusus. Nusantara Educational
Review, 3(1): 9-16. https://doi.org/10.55732/ner.v311.1575

Obcial, M. F., Tangaja, G. A., Senobio, J., Trencio, A., & Sitoy, R. (2025).
Evaluating the Implementation of Inclusive Education Policies for Learners
with Disabilities in Elementary Schools. Psychology and Education: A
Multidisciplinary Journal, 45 (10), 1238-1256.
https://doi.org/10.70838/pem;j.451006

Pandey, N. (2022). Teaching-Learning and Assessment Plan for Children with
Autism. Imgelem, 6 (11), 651-664.
https://doi.org/10.53791/imgelem.1186436

Picon, G. A. (2024). Analysis of Curricular Adaptations and Teacher Training in the
Area of Visual Disability. Journal of Education and Training, 11(2), 1-25.
https://doi.org/10.5296/jet.v11i2.21678

Purna, R. S., Pratama, W., Silawati, Y., & Angraini, F. (2024). Hubungan Regulasi
Emosi dan Efikasi Diri pada Guru Pendamping di Sekolah Inklusif Padang.
Jurnal Psikologi Tabularasa, 19(1), 88-102.
https://doi.org/10.26905/jpt.v19i11.12931

Purnamawati, Y. D. (2024). Optimizing Mathematical Proficiency: Integrating
Cambridge and National Curricula in Mathematics Education. Math
Didactic:  Jurnal  Pendidikan =~ Matematika,  9(3), 552-567.
https://doi.org/10.33654/math.v9i3.2485

Putri, A. Y., & Bimantara, A. (2025). Legal Dilemmas in Inclusive Education:
Implementation Challenges and Teaching Strategies in Primary Schools.
Universal Education Journal of Teaching and Learning, 2(1), 23-31.
https://doi.org/10.63081/uejtl.v2il.42

Rad, D., Redes, A., Roman, A., Ignat, S., Lile, R., Demeter, E., Egerdu, A., Dughi,
T., Balas, E., Maier, R., Kiss, C., Torkos, H., & Rad, G. (2022). Pathways



https://doi.org/10.59166/n2hyex53
https://doi.org/10.1080/13603116.2022.2081877
https://doi.org/10.53819/81018102t4040
https://doi.org/10.21831/jpk.v14i2.25167
https://doi.org/10.1177/00169862231222225
https://doi.org/10.55732/ner.v3i1.1575
https://doi.org/10.70838/pemj.451006
https://doi.org/10.53791/imgelem.1186436
https://doi.org/10.5296/jet.v11i2.21678
https://doi.org/10.26905/jpt.v19i1.12931
https://doi.org/10.33654/math.v9i3.2485
https://doi.org/10.63081/uejtl.v2i1.42

1934 Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936

To Inclusive and Equitable Quality Early Childhood Education for
Achieving SDG4 Goal—a Scoping Review. Frontiers in Psychology, 13, 1-
18. https://doi.org/10.3389/fpsyg.2022.955833

Rajak, K. K., & Dey, N. G. (2025). Differentiated Assessment Strategies: an
Assessment Practice for Diverse Learners in the Inclusive Classroom. Asian
Journal  of  Education and  Social  Studies, 51(1), 17-24.
https://doi.org/10.9734/ajess/2025/v51111723

Ramdaniza, Suryadi, & Effendi, M. S. (2025). Development of Multicultural
Education Management Model (MMPM) in International Primary School.
Journal  of  Lifestyle and  SDGs  Review,  5(1), 1-21.
https://doi.org/10.47172/2965-730x.sdgsreview.v5.n01.pe05043

Ratnaningrum, 1., Hidayat, W., & Annisa, T. (2025). Analisis Problematika Guru
Dalam Menghadapi Anak Berkebutuhan Khusus (ABK) terhadap
Implementasi Pendidikan Inklusi. Manajerial: Jurnal Inovasi Manajemen
Dan Supervisi Pendidikan, 502), 319-327.
https://doi.org/10.51878/manajerial.v5i2.5379

Ridha, A. N., Rizaldi, M. H., Terayanti, Y. A., Rizhan, M., Aslamiah, & Suriansyah,
A. (2026). Evaluation of the Effectiveness of Educational Resource
Management (Human Resources and Finance) in Supporting Curriculum
Implementation at SMP Negeri 3 Kotabaru. Journal of Educational
Sciences, 10(1), 508-518. https://doi.org/10.31258/jes.10.1.p.508-518

Sakia, S., & Devi, R. (2025). Parent and Community Involvement in Promoting
Inclusive Education. International Journal for Multidisciplinary Research,
7(4), 1-6. https://doi.org/10.36948/ijfmr.2025.v07104.53880

Salehiamiri, S. M., Khodabakhshi-Koolaee, A., & Falsafinejad, M. (2025). The
Opportunities and Challenges of Inclusive Education for Children with
Special Needs with a Focus on The Role of Family: a Reflection of Multi-
Stakeholder Perspective in a Low- And Middle-Income Country Inclusive
Education in A Low- And Middle-Income Country. Journal of Research in
Special Educational Needs, 25(4), 674-687. https://doi.org/10.1111/1471-
3802.12750

Sanchez, P. A., De Haro Rodriguez, R., & Martinez, R. M. M. (2019). Barriers to
Student Learning and Participation in an Inclusive School as Perceived by
Future Education Professionals. Journal of New Approaches in Educational
Research, 8(1), 18-24. https://doi.org/10.7821/naer.2019.1.321

Sari, E., Marfilinda, R., & Noor, A. F. (2024). Sustainable Development 2030:
Primary School Education Policy based on Multicultural Education.
International Journal of Universal Education,
2(2), 130-136. https://doi.org/10.33084/ijue.v2i2.9152

Savika, H. 1., Sholeh, A., & Gafur, Abd. (2025). Internalization of Multicultural
Values in Building Unity and Peace Amidst Diversity Among Students of
Madrasah Ibtidaiyah Guntur Nusantara Denpasar. Abjadia : International
Journal of Education, 10(3), 698-705.
https://doi.org/10.18860/abj.v10i3.32925

Scharenberg, K., Rollett, W., & Bos, W. (2019). Do Differences in Classroom
Composition Provide Unequal Opportunities for Academic Learning and
Social Participation of SEN Students in Inclusive Classes in Primary



https://doi.org/10.3389/fpsyg.2022.955833
https://doi.org/10.9734/ajess/2025/v51i11723
https://doi.org/10.47172/2965-730x.sdgsreview.v5.n01.pe05043
https://doi.org/10.51878/manajerial.v5i2.5379
https://doi.org/10.31258/jes.10.1.p.508-518
https://doi.org/10.36948/ijfmr.2025.v07i04.53880
https://doi.org/10.1111/1471-3802.12750
https://doi.org/10.1111/1471-3802.12750
https://doi.org/10.7821/naer.2019.1.321
https://doi.org/10.33084/ijue.v2i2.9152
https://doi.org/10.18860/abj.v10i3.32925

Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936 1935

School? School Effectiveness and School Improvement, 30(3), 309-327.
https://doi.org/10.1080/09243453.2019.1590423

Sh, U., & Supriyono, N. M. R. P. (2024). The Role of Teacher Training and Policy
in Advancing Inclusive Education. Sinergi International Journal of
Education. 2(1), 56 —66. https://doi.org/10.61194/education.v2il.571

Shaeffer, S. (2019). Inclusive Education: a Prerequisite for Equity and Social
Justice.  Asia  Pacific  Education  Review, 20(2), 181-192.
https://doi.org/10.1007/s12564-019-09598-w

Sharma, L. R., Bidari, S., Bidari, D., Neupane, S., & Sapkota, R. (2023). Exploring
the Mixed Methods Research Design: Types, Purposes, Strengths,
Challenges, and Criticisms. Global Academic Journal of Linguistics and
Literature, 5(1). 3-12. https://doi.org/10.36348/gajl1.2023.v05101.002

Sigstad, H., Buli-Holmberg, J., & Morken, 1. (2021). Succeeding in Inclusive
Practices in School in Norway — a Qualitative Study from a Teacher
Perspective. European Journal of Special Needs Education, 37(6), 1009—
1022. https://doi.org/10.1080/08856257.2021.1997481

Sola, E., Djasdar, M., & Rinayanti, R. (2025). Mengembangkan Kurikulum
Responsif untuk Pendidikan Inklusif: Strategi untuk Meningkatkan Akses
dan Kesetaraan dalam Pendidikan Dasar. Tsagofah, 5(5), 4400-4407.
https://doi.org/10.58578/tsaqofah.v515.6799

Solekha, S., Huda, S. A. A., & Waslah, W. (2025). Peran Guru Pendidikan Agama
Islam  dalam  Menerapkan  Pendidikan = Multikultural  terhadap
Pengembangan Sikap Toleransi Siswa di SMP Negeri 1 Ngoro Jombang.
Yasin, 5(3), 1907-1925. https://doi.org/10.58578/yasin.v5i3.5531

Sorkos, G., & Hajisoteriou, C. (2020). Sustainable Intercultural and Inclusive
Education: Teachers’ Efforts on Promoting a Combining Paradigm.
Pedagogy, Culture & Society, 29(4), 517-536.
https://doi.org/10.1080/14681366.2020.1765193

Suri, S., & Hariyati, N. (2024). CIPP Evaluation Model in the Educational
Evaluation: a Literature Study. Cahaya Pendidikan, 10(1), 20-30.
https://doi.org/10.33373/chypend.v10i11.5950

Sutisna, A., & Madani, F. (2025). Evaluation of the CFS Program in Bekasi City
Using the CIPP Model. Journal of Educational Sciences, 9(5), 4723—4734.
https://doi.org/10.31258/jes.9.5.p.4723-4734

Suwarta, N., Fradana, A. N., Astutiek, D., Salim, A., Susilo, J., & Koesbandriyo, B.
(2025). Bridging Gaps in Government Policies for Inclusive Education in
Indonesia. Academia Open, 10(1). 1-12.
https://doi.org/10.21070/acopen.10.2025.10485

Tafese, M. B., & Kopp, E. (2025). Embedding Social Sustainability in Education: a
Thematic Review of Practices and Trends Across Educational Pathways
from a  Global Perspective.  Sustainability,  17(10), 1-21.
https://doi.org/10.3390/sul7104342

Tiwan, N. R. (2025). Adaptive Inclusion Education Model for Students Mobility
Barriers at Karang Jati Elementary School Blora. Juwara: Jurnal Wawasan
Dan Aksara. 5(1), 313-327. https://doi.org/10.58740/juwara.v5i1.503

Unterhalter, E. (2019). The Many Meanings of Quality Education: Politics of
Targets and Indicators in SDG4. Global Policy, 10(S1), 39-51.
https://doi.org/10.1111/1758-5899.12591



https://doi.org/10.1080/09243453.2019.1590423
https://doi.org/10.61194/education.v2i1.571
https://doi.org/10.1007/s12564-019-09598-w
https://doi.org/10.36348/gajll.2023.v05i01.002
https://doi.org/10.1080/08856257.2021.1997481
https://doi.org/10.58578/tsaqofah.v5i5.6799
https://doi.org/10.58578/yasin.v5i3.5531
https://doi.org/10.1080/14681366.2020.1765193
https://doi.org/10.33373/chypend.v10i1.5950
https://doi.org/10.31258/jes.9.5.p.4723-4734
https://doi.org/10.21070/acopen.10.2025.10485
https://doi.org/10.3390/su17104342
https://doi.org/10.58740/juwara.v5i1.503
https://doi.org/10.1111/1758-5899.12591

1936 Era Mutiara et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1913-1936

Utari, D. (2021). Implementasi Kebijakan Pendidikan Inklusif di Sekolah Dasar
Juara Kota Yogyakarta. Spektrum Analisis Kebijakan Pendidikan, 9(2),
175-188). https://doi.org/10.21831/sakp.v9i2.17047

Vance-Chalcraft, H., & Jelks, N. O. (2022). Community-Engaged Learning to
Broaden the Impact of Applied Ecology: a Case Study. Ecological
Applications : A Publication of the Ecological Society of America, 33(5), 1-
7. https://doi.org/10.1002/eap.2768

Wahyudi, A., & Qibtia, M. (2025). The Implementation of Inclusive Education at
SDN 30 Palembang: Challenges and Supports. Jispendiora Jurnal Ilmu
Sosial Pendidikan Dan Humaniora, 4(2), 260-270.
https://doi.org/10.56910/jispendiora.v4i2.2261

Warju, W. (2016). Educational Program Evaluation using CIPP Model. Innovation
of Vocational Technology Education, 12(1), 36-42.
https://doi.org/10.17509/invotec.v1211.4502

Watkins, L., Ledbetter-Cho, K., O’Reilly, M., Barnard-Brak, L., & Garcia-Grau, P.
(2019). Interventions for Students with Autism in Inclusive Settings: a Best-
Evidence Synthesis and Meta-Analysis. Psychological Bulletin, 145(5),
490-507. https://doi.org/10.1037/bul0000190

Yang, C., Wang, T., & Xiu, Q. (2025). Towards a Sustainable Future in Education:
A Systematic Review and Framework for Inclusive Education.
Sustainability, 17(9), 1-20. https://doi.org/10.3390/sul 7093837

Yarliani, 1., & Koenarso, D. A. P. (2025). Challenges and Strategies in
Implementing Learning Environment Safety Policy in Inclusive Early
Childhood Education in Banjarmasin and Banjarbaru. Pratama Widya:
Jurnal Pendidikan Anak Usia Dini, 10(1), 36-45.
https://doi.org/10.25078/pw.v10i1.4287

Yati, M., Sriyati, & Hatib, F. (2025). Implementation of Inclusive Education
Policies in Primary Schools: Islamic Perspectives in Comparative Studies
Between Indonesia and Developed Countries. Jurnal Cendekia Media
Komunikasi Penelitian Dan Pengembangan Pendidikan Islam, 17(1), 103-
120. https://doi.org/10.37850/cendekia.v17i01.874

Yuliana, Y., & Riswanto, R. (2025). The Influence of School’s Culture on
Multicultural Education in Indonesia. Journal of Social Work and Science
Education, 6(1), 343-357. https://doi.org/10.52690/jswse.v6i1.1092

Zickafoose, A., Ilesanmi, O., Diaz-Manrique, M., Adeyemi, A., Walumbe, B.,
Strong, R., Wingenbach, G., Rodriguez, M., & Dooley, K. (2024). Barriers
and Challenges Affecting Quality Education (Sustainable Development
Goal #4) in Sub-Saharan Africa by 2030. Sustainability, 16(7), 1-16.
https://doi.org/10.3390/sul 6072657

How to cite this article:

Mutiara, E., Aw, S., Nuradiah, M. F., Faniyah, 1., Luthfiyah B, N. K., & Saputri,
B. E. G. (2026). Evaluation of Inclusive and Multicultural Education Policies to
Support the Achievement of the Sustainable Development Goals (SDGs) at

Tumbuh Elementary School in Yogyakarta. Journal of Educational Sciences,
10(1), 1913-1936.



https://doi.org/10.21831/sakp.v9i2.17047
https://doi.org/10.1002/eap.2768
https://doi.org/10.56910/jispendiora.v4i2.2261
https://doi.org/10.17509/invotec.v12i1.4502
https://doi.org/10.1037/bul0000190
https://doi.org/10.3390/su17093837
https://doi.org/10.25078/pw.v10i1.4287
https://doi.org/10.37850/cendekia.v17i01.874
https://doi.org/10.52690/jswse.v6i1.1092
https://doi.org/10.3390/su16072657

