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 The focus of this study is to determine the effect of the 

Rational Emotive Behavior Therapy (REBT) approach using 

the Rational Emotive Imagery (REI) technique in reducing 

self-injury behavior among 10th grade students at SMK 

Negeri 6 Medan. The background of this study is based on 

the high tendency of adolescents to engage in self-injury as 

a maladaptive coping mechanism for emotional stress. The 

research method used was quantitative with a pre-

experimental one-group pretest posttest design, involving 

four students selected through purposive sampling from 65 

students. The data collection instrument, a self-injury scale, 

was analyzed using the Wilcoxon Signed-Rank test. The 

result demonstrated a significant reduction in self-injury 

levels following individual counseling interventions based 

on the REBT approach and REI technique, with a value of 

0.046 (p < 0.05). These findings indicate that the REBT  

approach with REI techniques is effective in reducing 

students' self-injury behavior by changing irrational thinking 

patterns into rational ones, thereby enabling them to manage 

their emotions more adaptively. This study recommends the 

application of REI as a counseling strategy in schools to 

prevent and decrease self-harming behaviors in adolescents, 

such as self- injury. 
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1. Introduction 

 

Nelson Mandela once stated that “Education is the most powerful weapon which 

you can use to change the world” (Madani et al., 2023). This statement emphasizes 

the crucial role of education in shaping students’ mindsets and character. Through 

education, individuals acquire knowledge and skills as well as critical thinking and 

problem-solving abilities (Susanto, 2021). Education provides a foundation for 

individuals to recognize their potential and face life challenges. The transition 

period between early and middle adolescence is represented by the age range of 14 

to 17.  
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High school students experience physical, emotional, and psychological changes 

during this stage. Adolescents begin to search for identity and face social 

challenges. Emotionally, adolescents are no longer children but not yet adults, 

making this period unstable (Medy & Siregar, 2024; Suryana et al., 2022). Internal 

conflict (conflict within oneself) and external conflict (conflict arising from 

outside) are some of the issues that inevitably arise during this transition. Internal 

conflict includes feelings such as shame and despair, while external conflict arises 

from social rejection or unpleasant treatment. Freud stated that adolescence is a 

period full of conflict due to difficulties in adapting to developmental changes 

(Thesalonika & Apsari, 2021). 

 

Generally, the way individuals resolve problems or issues is referred to as a coping 

mechanism. Coping mechanisms are strategies used to manage emotional stress and 

personal problems. Adaptive coping helps individuals regulate emotions 

effectively, while poor coping occurs when individuals fail to manage problems 

optimally (Sholekhah et al., 2025). Poor coping mechanisms typically lead to 

behaviors that suppress emotions, which can result in self-destructive behaviors 

such as self-injury. Self-injury is a behavior in which individuals intentionally harm 

themselves as a response to emotional distress. This behavior includes cutting, 

hitting, biting, or burning the skin and is generally categorized as Non-Suicidal 

Self-Injury (NSSI) (Shalsabilla et al., 2023). NSSI is intentionally carried out to 

divert psychological pain into physical pain, such as scratching or cutting body parts 

(Elvira & Sakti, 2021). This is reinforced by Walsh's opinion, who explains that 

individuals engage in self-injury to relieve excessive emotional burdens (Widodo 

& Nursalim, 2023).  

 

Self-injury is sometimes associated with emotional reactions to a breakup, but this 

factor is not the sole cause. This behavior may be influenced by family conditions, 

personality traits, and psychological factors. Adolescents are particularly 

vulnerable due to identity exploration and difficulties in emotional regulation 

(Shalsabilla et al., 2023). Factors causing self-injury can be categorized as internal 

and external (Wrycza & Susilawati, 2024). Internal factors include low self-esteem, 

trauma, and suppressed emotions, while external factors include unsupportive 

family environments and poor communication patterns. This shows that self-injury 

develops through personal and environmental interactions. 

 

Interviews with guidance and counseling teachers at SMK Negeri 6 Medan revealed 

that a tenth-grade student was known to self-injure by cutting his arm. This finding 

indicates that self-injury behavior exists in the school environment and requires 

serious intervention. Therefore, appropriate counseling approaches are needed to 

reduce self-injury behavior. This counseling approach has previously been shown 

to have a positive impact on reducing self-injury. REBT has been shown to help 

individuals replace maladaptive behaviors with more adaptive ones by identifying 

irrational thoughts and transforming them into rational beliefs (Amalia, 2019).The 

selection of the REBT approach in cases of self-injury is also based on the 

characteristics of the behavior. 
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Students who self-injure often experience traumatic events that trigger irrational 

thoughts. Self-injury behavior is influenced by cognitive, emotional, and 

environmental dimensions, making REBT a relevant approach (Rini, 2022). This is 

reinforced by Walsh's opinion (Widodo & Nursalim, 2023), who explains that 

individuals who self-injure are more likely to attempt self-injury as a way to relieve 

excessive emotional burdens. Furthermore, Walsh also states that NSSI (Non-

Suicidal Self-Injury) is intentionally carried out by someone to injure themselves to 

divert psychological pain onto the body or physically, such as scratching, slicing, 

and burning body parts, leaving scars (Elvira & Sakti, 2021). 

 

The REBT approach has a pattern based on A (Activating Experience), B (Belief 

System), C (Consequence), D (Disputing Beliefs), and E (Effective New 

Philosophy). These components form an interconnected process that influences 

emotional and behavioral changes. Rational thinking produces adaptive behavior, 

while irrational thinking leads to maladaptive behavior (Jannah et al., 2024; 

Rakhmi, 2021) REBT views humans as individuals influenced by interconnected 

thoughts, feelings, and behaviors. Humans strive to avoid pain and achieve 

satisfaction in life. Self-injury can be understood as a maladaptive effort to cope 

with emotional distress (Imamah et al., 2022). As part of REBT, the Rational 

Emotive Imagery (REI) technique is used to help clients face triggering situations 

by imagining them and practicing healthier emotional responses. REI is a guided 

mental exercise that helps individuals replace irrational responses with adaptive 

ones (Wirga et al., 2020). 

 

Simply put, the Rational Emotive Imagery (REI) technique is a mental exercise 

involving rational emotional imagery. Clients are guided to reimagine triggering 

situations and respond more rationally to develop healthier emotional habits. In 

practice, clients are asked to focus on rational thoughts to replace irrational ones. 

This exercise is performed regularly to strengthen emotional regulation. Through 

relaxation and imagery, clients practice responding adaptively to distressing 

situations. The REI technique is considered effective because it functions as mental 

training to replace maladaptive emotional responses with adaptive ones. Through 

individual counseling, clients learn to manage emotions more flexibly and 

rationally (Widodo & Nursalim, 2023). 

 

This study differs from previous research conducted by Ramadhani et al. (2023), 

which applied the REI technique through group counseling. In contrast, the present 

study uses individual counseling with the REBT approach to provide more 

personalized intervention. Several studies also support the effectiveness of 

implementing REBT with the REI technique in treating self-injury. REBT-based 

interventions have been shown to reduce self-injury tendencies by changing 

irrational thought patterns into rational ones (Melamita & Syukur, 2022). 

 

This study is designed to examine the effect of implementing Rational Emotive 

Behavior Therapy (REBT) using the Rational Emotive Imagery (REI) technique in 

reducing self-injury behavior among tenth-grade students at SMK Negeri 6 Medan. 

Through this intervention, students are expected to be able to change irrational 
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thought patterns that trigger self-injury behavior into more rational and adaptive 

ones. The purpose of this study is to determine the effect of REBT with the REI 

technique in reducing self-injury behavior and to provide an alternative intervention 

strategy for Guidance and Counseling teachers in addressing students who exhibit 

self-injury tendencies. 

 

2. Methodology 

The type of research to be conducted by the author is research conducted through a 

quantitative pre-experimental approach utilizing a one-group pretest–posttest 

design (Arikunto, 2002). This design was chosen because it is appropriate for 

measuring changes in variables before and after treatment without a control group 

for comparison (Sugiyono, 2022). The study began in July 2025. The study 

population was 10th-grade accounting students at SMK Negeri 6 Medan. A 

purposive sampling procedure was applied to determine the sample based on self-

injury pretest questionnaire scores, with 4 out of 65 students with scores ranging 

from 72 to 96 selected. The classification of self-injury score categories is presented 

in Table 1. 

 

Table 1. Self-Injury Score Range 

Score Category 

97-116 Very High 

80-96 High 

63-79 Currently 

46-62 Low 

29-45 Very Low 

 

Data were collected using a self-injury scale questionnaire adapted from Fatimah 

(2024)  research and its validity was tested through Pearson product-moment 

correlation with the help of SPSS, where 29 of the 32 items met the validity criteria 

at a 5% significance level. Data analysis was performed by means of the 

nonparametric Wilcoxon Signed Ranks Test, a method appropriate for paired data 

with non-normal distribution. The study adhered to ethical principles of educational 

research, with official permission from the school and direct consent from students 

after being informed about the research procedures. Data confidentiality was 

maintained, and no interventions that could potentially harm or cause psychological 

discomfort were performed. The Wilcoxon statistical test was chosen because it can 

test for differences between two measurements on the same subject, namely before 

and  after treatment, with non-normally distributed data. 

 

 

3.       Results and Discussion 

 

This study was undertaken during July at SMK Negeri 6 Medan, specifically in a 

Grade X AKL class consisting of 65 students with diverse academic and emotional 

characteristics. The learning process in the classroom generally ran in a conducive 
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manner; however, several students showed difficulties in emotional regulation, 

stress management, and interpersonal relationships during daily school activities. 

These conditions became the basis for conducting early screening related to self-

injurious behavior among students. Data collection began with the administration 

of a self-injury scale to identify students who showed indications of self-injurious 

behavior. Based on the pretest results, four students were identified as having scores 

in the medium and high categories, with a tendency toward high levels of self-

injury. The pretest results of the selected experimental sample are presented in 

Table 2. 

 

Table 2. Pretest Results Self-Injury Levels for Experimental Sample (N = 4) 

No Name Pretest Score Category 

1 AA 86 High 

2 SNR 78 Currently 

3 HF 75 Currently 

4 NNH 78 Currently 

 

Based on the data in the table above, the four students were selected as research 

samples and subsequently provided with individual counseling intervention 

employing the REBT approach. Individual counseling services were provided in 

three sessions. The first session focused on problem identification through an 

ABCDE analysis to identify dysfunctional beliefs that trigger to self-injurious 

behavior. Clients are encouraged to share the causes of self-injury and identify 

irrational beliefs, then learn to replace them with rational beliefs through the dispute 

technique. At the conclusion of the session, the counselor provides an ABCDE 

analysis worksheet to reinforce understanding and improve. The ABCDE 

worksheet was used as a supporting medium during the first counseling session, as 

shown in Figure 1. 

 

 
Figure 1. ABCDE Worksheet Used in the First Counseling Session 



 Citra Dewi Utami al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1292-1301 

 

1297 

Within  the second individual counseling session, the counselor explains the 

meaning and procedures of the Rational Emotive Imagery (REI) technique, both 

positive and negative, and provides examples of its application relevant to each 

client's individual problems. For AA and SNR students who experienced negative 

treatment and trauma from their parents, the counselor guides them in practicing 

positive REI, which involves imagining negative thoughts that trigger self-injury 

and then replacing them with positive thoughts that build self-esteem and 

acceptance. Meanwhile, for HF and NNH students who are facing romantic 

problems, counselors apply negative REI by directing them to imagine the bad  

consequences of self-injury behavior so that awareness arises to avoid and change 

this behavior. At the conclusion of the session, students were given an REI 

worksheet to be completed at home as independent practice, which would be 

evaluated in the third session to identify any difficulties or obstacles encountered 

during the implementation of the REI technique. The REI worksheet used to support 

independent practice at home is presented in Figure 2. 

 

 

Figure 2. Rational Emotive Imagery (REI) Worksheet for Independent Practice 

The third session, the counselor evaluated the client's implementation of the REI 

independent training at home, reinforced the rational thinking developed, and 

confirmed that regular REI training can reduce self-injury behavior. The session 

concluded with a post-test and gratitude for the client's participation throughout the 

counseling process. After all counseling sessions were completed, a posttest was 

administered using the same instrument as the pretest. The analysis table and graph 

(presented separately) show a decrease in self-injury rates across the entire sample 

after counseling services were provided. The contrast between the pretest and 

posttest outcomes  appears in figure 3. 
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Figure 3. Diagram of Pretest and Posttest Results of Experimental Samp 

 

Generally, the pattern of score changes above shows a consistent decrease in each 

client, indicating that the REBT approach with the REI technique has a positive 

effect on reducing self-injurious behavior. Then, after obtaining the pretest and 

posttest results for self-injurious behavior levels, the data can be analyzed using 

descriptive statistics, specifically the Wilcoxon Signed Ranks Test. The results of 

the research data analysis using the Wilcoxon Signed-Rank Test are presented in 

Table 3 and Table 4. 

Table 3. Results of the Wilcoxon Signed-Rank Test Analysis 

N Mean Rank Sum of Ranks 

POSTTEST INJURY – 

PRETEST INJURY 

Negative Ranks 4a 2.50 10.00 

Positive Ranks 0b .00 .00 

Ties 0c   

Total 4   

 

a. POSTTEST INJURY < PRETEST INJURY 

b. POSTTEST INJURY > PRETEST INJURY 

c. POSTTEST INJURY = PRETEST INJURY 

 

Table 4. Statistical Test of Self Injury Pretest and Posttest 

POSTTEST INJURY – PRETEST INJURY 

Z -2.000b 

Asymp. Sig. (2-tailed) .046 

a. Wilcoxon Signed Ranks Test 

b. Based on positive ranks. 

 

Diagram of Pretest and Posttest Result 
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The outcomes of the Wilcoxon Signed Ranks test shown in the table demonstrate a 

reduction in self-injury scores across the entire sample after the intervention. This 

pattern of change illustrates that individual counseling using the REBT approach, 

specifically the Rational Emotive Imagery (REI) technique, had a consistent impact 

on each student. A significance value lower than the threshold indicates that the 

difference between pretest and posttest scores is statistically significant, providing 

empirical evidence that the intervention was able to reduce self-injury behavior. 

These findings not only answer the research hypothesis but also indicate that the 

REI technique is effective in helping students manage irrational beliefs and 

emotional responses that previously led to self-injury behavior. The success of the 

intervention can be explained by the internalization of the cognitive strategies 

provided during counseling, enabling students to replace maladaptive thought 

patterns with more rational ones. 

 

Furthermore, the consistent changes across all participants indicate that this method 

has the potential to be applied to similar cases, particularly for adolescents 

experiencing difficulty regulating emotions or a tendency toward risky behavior. 

Thus, the research findings provide a practical contribution to the development of 

counseling services in schools, particularly in addressing self-injury behavior. 

 

 

4.  Conclusion 

 

According to the analysis and discussion above, this can be deduced that the REBT 

approach by the REI technique through individual counseling services has a 

significant positive influence in reducing self-injury behavior in students. This 

shows that the application of the REI technique effectively helps students change 

irrational thought patterns to more rational ones, thus enabling them to manage 

emotions more healthily and constructively. Therefore, the REI based REBT 

approach is suitable for implementation as a counseling intervention method in 

addressing self-injury behavior in adolescents in a practical and impactful manner. 

The structured three-session counseling, supported by ABCDE worksheets and 

independent REI practice at home, allowed students to improve emotional control, 

reinforce rational thinking, and manage distressing situations without resorting to 

self-injury. These findings provide guidance and counseling teachers with an 

effective strategy to support adolescents in developing healthier coping 

mechanisms and emotional regulation. 

 

 

References  

 

Amalia. (2019). Bimbingan konseling islam menggunakan teknik rational emotive 

behavior therapy dalam mengatasi self injury (melukai diri) pada siswi 

kelas 7 di smpn 13 surabaya. Surabaya: Universitas Islam Negeri Sunan 

Ampel Surabaya. 



 Citra Dewi Utami al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1292-1301 

 

 

1300 

Arikunto, S. (2002). Prosedur penelitian suatu pendekatan praktek. Jakarta: PT 

Rineka Cipta. 

Elvira, S. R., & Sakti, H. (2021). Eksplorasi pengalaman nonsuicidal self-injury 

(nssi) pada wanita dewasa awal : sebuah interpretative phenomenological 

analysis. Jurnal Empati, 10(5), 319–327. 

https://doi.org/10.14710/empati.2021.32933 

Fatimah, S. (2024). Hubungan kesepian dengan self injury pada mahasiswa. 

Universitas semarang. Semarang: Universitas Semarang. 

Imamah, N., Rosita, E., & Kholizah, S. N. (2022). Efektifitas konseling kelompok 

rational emotive behavior therapy (REBT) dalam meningkatkan 

kepercayaan diri siswa MTS al-mardliyyah pemekasan. Jurnal Guru 

Indonesia, 2(1), 25–35. https://doi.org/10.24127/jgi.v2i1.1942 

Jannah, A. S., Muslimah, M., & Gozali, A.  (2024). Implementasi pendekatan rebt 

untuk mereduksi perilaku self harm. Coution: Journal Counseling and 

Education, 5(1), 126–136. https://doi.org/10.47453/coution.v5i1.625 

Madani, F. et al. (2023). Wawasan pendidikan global (1st ed.). Bandung: PT 

Sonpedia Publishing Indonesia. 

Medy, P. A., & Siregar, A. (2024). Pengaruh layanan konseling kelompok dengan 

teknik expressive writing untuk menurunkan prilaku self injury pada siswa. 

Edu Cendikia Jurnal Ilmiah Kependidikan, 4(03), 1147–1159. 

https://doi.org/10.47709/educendikia.v4i03.5150 

Melamita, A., & Syukur, Y. (2022). Efektifitas pendekatan rational emotive 

behavior therapy untuk mengatasi tendensi perilaku self injury siswa. JPGI 

(Jurnal Penelitian Guru Indonesia), 7(1), 162–168. 

https://doi.org/10.29210/022045jpgi0005 

Rakhmi, D. I. (2021). Rational emotive behavior therapy untuk menurunkan 

perilaku melukai diri pada pasien dengan gangguan kecemasan umum. 

Procedia : Studi Kasus Dan Intervensi Psikologi, 9(1), 18–23. 

https://doi.org/10.22219/procedia.v9i1.15799 

Ramadhani, S. U. A., Djanah, M., & Roy Madoni, E. (2023). Konseling kelompok 

dengan teknik rational emotive imagery dalam mereduksi perilaku self 

injury siswa sma. Jurnal Thalaba Pendidikan Indonesia, 06(02), 52–57. 

Rini. (2022). Perilaku menyakiti diri sendiri: bentuk, faktor dan keterbukaan dalam 

perspektif perbedaan jenis kelamin. IKRA-ITH HUMANIORA: Jurnal 

Sosial dan Humaniora, 6(1), 115–123. https://doi.org/10.37817/ikraith-

humaniora.v6i3.2213 

Shalsabilla, R. C. P., Pratikto, H., & Aristawati, A. R. (2023). Self injury pada 

dewasa awal: bagaimana peranan self awareness. INNER: Journal of 

Psychological Research, 2(4), 764–771. 

Sholekhah, S., Rochmawati, D. H., & Susanto, W. (2025). Hubungan antara 

mekanisme koping dengan ide bunuh diri pada remaja. Jurnal Penelitian 

Perawat Profesional, 7(1), 777–784. 

https://doi.org/10.37287/jppp.v7i1.5887 

Sugiyono. (2022). Metode Penelitian Kuantitatif, Kualitatif, dan R&D (29 ed.). 

Bandung: CV Alfabeta. 

https://doi.org/10.14710/empati.2021.32933
https://doi.org/10.24127/jgi.v2i1.1942
https://doi.org/10.47453/coution.v5i1.625
https://doi.org/10.47709/educendikia.v4i03.5150
https://doi.org/10.29210/022045jpgi0005
https://doi.org/10.22219/procedia.v9i1.15799
https://doi.org/10.37817/ikraith-humaniora.v6i3.2213
https://doi.org/10.37817/ikraith-humaniora.v6i3.2213
https://doi.org/10.37287/jppp.v7i1.5887


 Citra Dewi Utami al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 1292-1301 

 

1301 

Suryana, E., Hasdikurniati, A. I., Harmayanti, A. A., & Harto, K. (2022). 

Perkembangan remaja awal, menengah dan implikasinya terhadap 

pendidikan. 8(3), 1917–1928. http://dx.doi.org/10.58258/jime.v8i3.3494 

Susanto, A. (2021). Pendidikan Anak Usia Dini (Konsep dan Teori). Jakarta: Bumi 

Aksara. 

Thesalonika, & Apsari, N. C. (2021). Perilaku self-harm atau melukai diri sendiri 

yang dilakukan oleh remaja (self-harm or self-injuring behavior by 

adolescents). Focus: Jurnal Pekerjaan Sosial, 4(2), 213–224. 

https://doi.org/10.24198/focus.v4i2.31405 

Widodo, N. A. P., & Nursalim, M. (2023). Penerapan konseling rational emotive 

behavior untuk mengurangi self-injury pada peserta didik kelas x di smkn 1 

dlanggu mojokerto. Jurnal BK UNESA, 13(5), 600–606.    

Wirga, M., DeBernardi, M., Wirga, A., & Banout, M. (2020). Maultsby’s rational 

behavior therapy: background, description, practical applications, and 

recent developments. Journal of Rational-Emotive & Cognitive-Behavior 

Therapy, 38(3), 399–423. https://doi.org/10.1007/s10942-020-00341-8   

Wrycza, I. M. T., & Susilawati, L. K. P. A. (2024). Faktor-faktor yang 

memengaruhi self-injury pada remaja. Jurnal Psikologi Mandala, 8(1), 31–

38. https://doi.org/10.36002/jpm.v8i1.3017

 

How to cite this article:  

 

Utami, C. D., & Siregar, A. (2026). The Effect of REBT with the Rational 

Emotive Imagery (REI) Technique to Reduce Self-Injury in Class X Students of 

SMK Negeri 6 Medan. Journal of Educational Sciences, 10(1), 1292-1301. 

http://dx.doi.org/10.58258/jime.v8i3.3494
https://doi.org/10.24198/focus.v4i2.31405
https://doi.org/10.1007/s10942-020-00341-8
https://doi.org/10.36002/jpm.v8i1.3017

