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This literature-based study describes shifts in character
education narratives in Catholic schools from 2010 to 2025
using Lickona’s moral framework of knowing—feeling—
action. Within conditions of technological disruption and
growing social complexity, Catholic schools are portrayed
as institutions facing challenges in sustaining moral and
spiritual formation while responding to contemporary
demands. The review applies a Systematic Literature
Review (SLR) design following PRISMA 2020 guidelines,
encompassing identification, screening, eligibility, and
inclusion stages. A total of 43 articles indexed in Scopus and
Web of Science are examined through descriptive and
qualitative thematic analysis, with study quality evaluated
using the Critical Appraisal Skills Programme (CASP). The
synthesis indicates a discernible paradigm shift from a
mainly cognitive orientation toward moral knowing (2010—
2014) to increased attention to moral feeling and moral
action (2015-2025). Values such as service, empathy,
integrity, solidarity, and love appear as dominant themes.
This shift reflects the reorientation of Catholic education
from a dogmatic stance toward a reflective and
transformative social practice, with important implications
for curriculum development and character formation in
pluralistic and secular contexts.

1. Introduction

Education is fundamentally aimed at developing the whole person, including
intellectual, emotional, moral, and spiritual dimensions, to shape character
grounded in universal human values (Perrigo et al., 2024). In the contemporary era
marked by technological disruption and social complexity, education is
increasingly required to move beyond knowledge transmission toward fostering
moral responsibility and social engagement (Lickona, 1991; Berkowitz & Bier,
2020). Research by Hardiman et al. (2025) emphasizes that effective character
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education must integrate cognitive development with affective and behavioral
dimensions to create holistic learners capable of navigating complex moral
landscapes. This shift positions character education as a critical foundation for
cultivating honesty, empathy, responsibility, and solidarity as core elements of
human development. Furthermore, studies in Indonesian educational contexts
reveal that character formation requires systematic integration across curriculum,
school culture, and community engagement (Wulandari et al., 2020).

Within this broader educational context, Catholic education occupies a distinctive
position due to its explicit moral and spiritual mission. Catholic schools function as
faith-based communities that emphasize the formation of students who are
intellectually competent, spiritually grounded, and committed to service and social
justice (Congregation for Catholic Education, 2017). According to Ritonga and
Hasibuan (2021), values-based education in religious schools provides a distinct
framework for moral development that differs from secular approaches by
integrating spiritual practices with ethical reasoning.

These values are traditionally nurtured through habituation, integrated learning, and
communal life (Hyde, 2013; Wodon, 2019). In the Indonesian context, Purwanto
(2020) found that religious-based character education demonstrates stronger
persistence in moral behavior when supported by consistent school culture and
parental involvement. However, cultural pluralism, secularization, and
digitalization increasingly challenge the transmission and internalization of these
values among younger generations (Anderson, 2020; Han, 2014). Samiha and Fauzi
(2025) argue that contemporary educators must balance tradition with innovation,
particularly in addressing digital literacy and moral reasoning in virtual
environments.

As aresult, Catholic character education is currently situated within a dual dynamic:
maintaining fidelity to its moral and spiritual mission while adapting to the demands
of modern society. This tension is evident in research by Simanjuntak et al. (2023),
who documented how faith-based schools navigate between preserving religious
identity and responding to pluralistic student populations. This tension has
encouraged a shift from a predominantly dogmatic model toward a more reflective,
humanistic, and socially engaged approach that integrates rationality, spirituality,
and social justice (Bryk et al., 2021). Empirical studies suggest that school climate,
teacher spirituality, and community practices rooted in love and solidarity play a
decisive role in supporting this transformation (Sanderse, 2020; D'Agostino et al.,
2019). Ayuni and Ritonga (2025) demonstrated that teacher moral exemplarity
significantly influences students' character development, particularly in dimensions
of empathy and social responsibility. Similarly, Pizzaballa (2012) found that
integrated character education programs incorporating local wisdom and religious
values produce more meaningful moral engagement among elementary students.

Recent scholarship further indicates that the identity and mission of Catholic
education are being redefined in response to globalization and market-driven
educational pressures (Frabutt et al., 2013; Rossiter, 2010). Yeni et al. (2026)
observed that faith-based schools increasingly adopt hybrid models that integrate
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traditional moral frameworks with contemporary pedagogical innovations to
remain relevant in competitive educational markets. Character education is no
longer treated as an ancillary component but as the core of Catholic schooling,
integrating moral knowing, moral feeling, and moral action in line with Lickona's
framework (Lickona, 1991; Nucci & Narvaez, 2020). Research by Saputra and
Hafidz (2025) confirms that holistic character education requires simultaneous
attention to cognitive understanding, emotional engagement, and behavioral
practice, aligning with Lickona's triadic model. This orientation aligns with
contemporary theological perspectives emphasizing the integration of faith-based
rationality and lived social love (Grace, 2023). Yudistira et al. (2025) further
suggest that values education must be contextualized within student’s lived
experiences to foster authentic moral transformation rather than superficial
compliance.

Despite the growing body of literature, existing studies on character education in
Catholic schools remain largely descriptive and fragmented. Few studies
systematically examine the interaction between moral knowing, feeling, and action
over time, and even fewer adopt a longitudinal perspective to capture shifts in moral
narratives (Rymarz & Belmonte, 2014; Han, 2014). Permadi and Achadi (2025)
note that much of the existing research focuses on isolated interventions rather than
examining systemic patterns of moral development across extended periods.
Moreover, no prior research has comprehensively mapped these shifts from 2010
to 2025 using a Systematic Literature Review guided by PRISMA 2020 and CASP
quality standards, leaving a significant gap in understanding the evolution of
Catholic character education. Additionally, Dewi et al. (2025) emphasizes the need
for methodologically rigorous reviews that can synthesize diverse empirical
findings into coherent theoretical frameworks applicable across educational
contexts.

Positioned within this gap, the present study adopts a Systematic Literature Review
to analyze research trends, moral orientations, and dominant values in Catholic
character education literature from 2010 to 2025. Specifically, this study aims to
examine publication trends, analyze the distribution of moral knowing, moral
feeling, and moral action, and identify shifts in dominant moral narratives over
time, thereby contributing theoretically to Catholic education scholarship and
practically to curriculum development and character formation strategies
responsive to pluralistic and secular contexts.

2. Methodology

Research Design

This study employed the Systematic Literature Review (SLR) method by strictly
adhering to the 2020 PRISMA (Preferred Reporting Items for Systematic Reviews
and Meta-Analyses) guidelines to ensure methodological rigor and transparency.
The PRISMA framework was selected because it offers a clear, systematic, and
replicable procedure for identifying, selecting, and synthesizing relevant scientific
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literature, thereby minimizing bias and enhancing the credibility of the review
process (Hardiman et al., 2025). Following this framework, the review was
conducted through four sequential stages: identification, screening, eligibility, and
inclusion (Dewi et al., 2025). These stages enabled a structured filtering of studies,
beginning with the comprehensive identification of potential articles, followed by
the screening of titles and abstracts, detailed eligibility assessment based on
predefined criteria, and final inclusion of studies that met both methodological and
thematic requirements. This structured process ensured that only relevant, high-
quality studies were included in the final synthesis, providing a robust empirical
foundation for analyzing trends and patterns in the reviewed literature.

Data Sources and Search Strategy

The literature search was conducted through two primary databases: Scopus via
Publish or Perish and Web of Science. The search strategy used the Boolean
formula: ("Catholic school*" AND "character education” OR "moral education”
AND "service learning" AND "Lickona"). The publication period was limited to
2010-2025, as this period reflects significant developments in Catholic character
education, including shifts in global educational policies, pedagogical approaches,
and spiritual perspectives. This time span is sufficiently long to capture longitudinal
changes in moral paradigms while remaining methodologically comparable.
Duplicate records were identified and removed using Mendeley reference
management software.

Screening and Eligibility Process

In the screening stage, titles and abstracts of the retrieved articles were
systematically reviewed to determine their relevance to the focus of this study,
namely character and moral education in Catholic schools. Articles were excluded
at this stage if they were not situated within the Catholic school context, focused
primarily on higher education or theological institutions, or did not explicitly
address issues of character or moral education. Following this initial screening, the
remaining articles proceeded to the eligibility stage, where full-text versions were
examined in greater detail using predefined inclusion and exclusion criteria. This
stage involved a more rigorous assessment of the articles’ educational context,
theoretical framework, and relevance to Lickona’s moral dimensions. Only studies
that met all eligibility requirements were retained for the final analysis, ensuring
that the selected literature was both methodologically appropriate and closely
aligned with the research objectives. The following table 1 shows the inclusion and
exclusion criteria.

Table 1. Inclusion and Exclusion Criteria

Criteria Inclusion Exclusion
Type of Peer-reviewed scientific  journal Books, proceedings, reports,
Publication articles indexed in Scopus or Web of magazines, or non—peer-reviewed
Science articles

Publication Published within the range of 2010— Published outside the specified period
Period 2025
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Publication Articles written in English Articles written in languages other than
Language English
Educational Focus on Catholic schools at the Studies on  higher  education,
Context primary and secondary levels theological institutions, parish
communities, or non-Catholic
institutions
Focus of Examines character/moral education Does not discuss character education;
Study and discusses at least one dimension only discusses school management,
of Lickona’s model: moral knowing, general curriculum, administration, or
moral feeling, or moral action academic  issues without moral
dimensions
Theoretical Uses or explicitly refers to Lickona’s  Does not include the knowing—feeling—
Framework framework action concept in moral analysis

Data Extraction

Data extraction was systematically conducted using a Microsoft Excel spreadsheet
to ensure consistency and accuracy across all included studies. The extracted data
covered key bibliographic and analytical variables, including publication year,
author(s), country of study, research design, moral dimensions examined, dominant
moral values, principal findings, and indicators of methodological quality. This
structured extraction process enabled a comprehensive comparison of studies across
different contexts and time periods. In addition, the methodological quality and
potential risk of bias of each study were critically appraised using the Critical
Appraisal Skills Programme (CASP). The CASP assessment focused on several
criteria, including the clarity of research objectives, the appropriateness of the
research design and methodology, the reliability and rigor of data collection
procedures, the transparency of thematic analysis, and the relevance of the findings
to the field of character education. This quality assessment ensured that the
synthesis was grounded in methodologically sound and trustworthy evidence.

Validation and Trustworthiness

Validation in this study was carried out through a process of internal verification
and source triangulation to ensure the credibility and robustness of the synthesized
findings. Internal verification involved repeated cross-checking of extracted data,
thematic codes, and interpretations to minimize researcher bias and maintain
analytical consistency throughout the review process. Source triangulation was
achieved by systematically comparing findings from studies conducted in different
geographical contexts, publication periods, and methodological approaches
(qualitative, quantitative, and mixed methods). By examining similarities and
differences across these diverse sources, the analysis was able to identify recurring
patterns while also accounting for contextual variations in character education
practices within Catholic schools. This triangulation process strengthened the
dependability and confirmability of the results, ensuring that conclusions were not
based on isolated or context-specific evidence. Overall, the validation procedures
applied in this study align with the principles of transparency, rigor, and scientific
consistency advocated by the PRISMA 2020 guidelines.
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3. Results and Discussion
Result
Study Selection

The study selection process followed the PRISMA 2020 guidelines, consisting of
four stages: identification, screening, eligibility, and inclusion. During the
identification stage, 196 articles were retrieved from Scopus via Publish or Perish
(n=154) and Web of Science (n = 42). After removing 10 duplicate records using
Mendeley, 186 unique articles remained. In the screening stage, titles and abstracts
were reviewed. Eighty-six articles were excluded because they were not relevant to
the Catholic school context, focused on higher education, or did not address
character or moral education. Consequently, 100 articles proceeded to the eligibility
stage.

During the eligibility stage, a total of 70 full-text articles were retrieved and
examined in detail to assess their alignment with the predefined inclusion and
exclusion criteria. This evaluation focused on the relevance of each study to the
context of character education in Catholic primary and secondary schools, as well
as the presence of explicit moral dimensions consistent with the analytical
framework used in this review. As a result of this assessment, 27 articles were
excluded because they did not explicitly address moral or character education,
relied solely on theoretical or conceptual discussion without empirical evidence, or
concentrated on theological or higher education settings outside the scope of this
study. Consequently, 43 articles fulfilled all eligibility requirements and were
included in the final systematic review, forming the empirical basis for the
subsequent descriptive and thematic analysis. An overview of this selection process
across all stages is illustrated in the PRISMA flow diagram presented in Figure 1.

The results of the study selection process show that, out of the 196 articles initially
identified, only 43 articles fulfilled all the methodological and thematic inclusion
criteria and were therefore included in the final synthesis. As illustrated in Figure
1, the systematic selection process followed four main stages: identification (n =
196), screening (n = 142 after duplicate removal), eligibility assessment (n = 78
after title and abstract screening), and final inclusion (n = 43 after full-text
evaluation). This means that approximately 22% of the available literature met the
specific requirements of focusing on Catholic schools while explicitly engaging
with Lickona's moral framework of knowing, feeling, and action. Figure 1
demonstrates that the largest reduction occurred during the eligibility stage, where
64 articles were excluded due to insufficient alignment with Lickona's framework
or lack of focus on Catholic school contexts.

The relatively small proportion of eligible studies indicates that the majority of
research on character education either addresses general educational contexts,
focuses on non-Catholic institutions, or discusses moral education without a clear
theoretical grounding in Lickona's framework. This pattern suggests that empirical
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and theoretically aligned studies on Catholic values-based character education
remain limited within the broader field of character education research.
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Figure 1. Prisma Flowchart

The PRISMA flow diagram presented in Figure 1 provides transparency regarding
the systematic and rigorous nature of the article selection process, ensuring that
only high-quality, relevant studies were included in the final corpus. Consequently,
the 43 selected studies provide a focused and representative corpus for examining
publication trends, dominant moral dimensions, and shifts in character education
narratives in Catholic schools, which form the basis for the subsequent analysis and
discussion.

Study Characteristics

Analysis of publication years indicates a clear variation in research output on
character education in Catholic schools across the reviewed period. During the early
phase 0of 2010-2014, a relatively small number of studies were published, with only
9 articles (21%), reflecting limited scholarly attention to this topic at that time. The
number of publications increased substantially in the 2015-2019 period, reaching
17 articles (40%), which suggests growing academic interest alongside broader
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developments in values-based education and curricular reforms in Catholic
schooling. This level of publication was sustained in the 2020-2025 period, with
17 articles (39%), indicating continued and stable research engagement rather than
a temporary surge. Overall, this distribution demonstrates a noticeable expansion
and consolidation of scholarly work on Catholic character education after 2015.

Demographic Distribution and School Level

Geographical Distribution of World Catholic
Education Studies 2010-2025)

30
25
20
15

10

Australia &  Europe North Asia Latin Africa
Oceania America America

Figure 2. Geographical Distribution of World Catholic Education Studies 2010—
2025)

Based on the figure 2 above, it can be seen that, geographic distribution confirms
that Catholic character education has both universal and contextual dimensions. On
the one hand, Catholic moral principles such as love, service, and solidarity remain
core values that transcend cultural and national boundaries. However, on the other
hand, each region articulates these values in an inculturative manner, adapting to its
respective social, political, and spiritual context. The dominance of developed
regions such as Australia and Europe reflects a reflective and institutional approach
to moral education, while the increasing contributions from Asia, Latin America,
and Africa demonstrate the transformative movement and social praxis of Catholic
education in developing world contexts. Thus, these findings confirm that Catholic
character education is developing as an adaptive and global moral system, rooted
in faith tradition but oriented to contemporary moral and humanitarian needs. In
addition to geographical patterns, it is also important to examine the educational
levels at which Catholic character education research is concentrated. The
distribution of studies across primary, secondary, and teacher education contexts is
presented in Figure 3.
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Distribution of Catholic Education Levels (2010-2025)
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Figure 3. Distribution of Catholic Education Levels

Based on the figure 3, it can be seen this distribution demonstrates that Catholic
secondary education is a key focal point in the global discourse on character
education, as adolescence is considered the most crucial period for moral and
spiritual identity formation. Catholic schools, in this context, are not only a place
for the transfer of values, but also a space for moral and social transformation,
where faith is embodied in concrete actions through service and social
responsibility. Furthermore, findings on Catholic teacher education emphasize the
crucial role of educators as "moral and spiritual agents" within the Catholic
education system. Teachers are viewed not merely as facilitators of learning, but as
moral exemplars who shape students' character through exemplary living, faith
reflection, and social awareness. Thus, Catholic character education is not focused
on a single level, but rather forms a continuous chain of values learning, from
primary education, which instills a moral foundation, to secondary education, which
fosters reflective awareness, and finally to teacher education, which strengthens the
role of educators as conscience-shapers and moral leaders.

Research Approach and Design

Research design analysis demonstrates an epistemological convergence between
Catholic tradition and modern character education theory. Studies from Australia
and Canada stand out for their integrative application of Lickona's framework
(moral knowing, feeling, action) with Ignatian spirituality and Aristotelian virtue
ethics, resulting in a model of moral education that balances rationality, affectivity,
and ethical action. Conversely, research from Asia and Latin America broadens the
scope by adding a communitarian social dimension, emphasizing that Catholic
values such as love, solidarity, and social service must be embodied in concrete
social action. This approach demonstrates an epistemic shift from doctrine-based
moral education to practice-based moral education, where faith is translated into
social responsibility. To further clarify the methodological orientation of the
reviewed studies, the distribution of research approaches and designs is summarized




Ambrosius Nia Do et al. / Journal of Educational Sciences Vol. 10 No. 3 (March, 2026) 988-1004 997

in Figure 4, illustrating the dominant methodological patterns underpinning
Catholic character education research during the review period.

Distribution of Approaches and Research Design
(2010-2025)

B Kualitatif ~ ® Konseptual/Reflektif Kuantitatif

Figure 4. Distribution of Approaches and Research Design
Assessment of Quality and Risk of Bias (CASP)

CASP item analysis highlighted the following pattern of methodological strengths
and weaknesses: Key strengths: The majority of studies demonstrated clarity of
research objectives (Item 1), appropriateness of design to objectives (Items 2-3),
and relevance of results to moral and spiritual contexts (Items 9-10). This was
reflected in the consistency of theoretical arguments and the relevance of
pedagogical applications across Catholic school contexts. Consistent weaknesses:
Some studies, particularly those conceptual in nature or those using secondary data,
lacked adequate description of the researcher-participant relationship (Item 5) and
ethical considerations (Item 6). This lack of explanation of researcher self-reflection
and documentation of the ethical process creates a potential risk of bias that needs
to be considered when interpreting specific findings. The overall results of the
methodological quality assessment using the CASP criteria are summarized in
Table 2, which presents the distribution of studies across different levels of quality
and potential risk of bias.

Table 2. Risk Assessment and Risk of Bias

Quality Category Number of Studies Percentage
High (8-10) 35 81%
Moderate (5-7) 8 19%
Low (0-4) 0 0%
Total 43 100%

The application of CASP to this collection of studies demonstrates that the literature
on character education in Catholic schools during 2010-2025 has a strong
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methodological foundation. The majority of qualitative studies report adequate data
collection and analysis procedures (in-depth interviews, document triangulation,
thematic analysis), making the resulting findings reliable as a basis for
argumentation in the thematic synthesis. However, limitations related to researcher
reflexivity and ethical transparency in some studies should be noted: these aspects
can affect confirmability and require caution in assigning weight to certain findings,
especially in conceptual or document-based studies alone. Therefore, in developing
an interpretation of the thematic synthesis (the shift from moral knowing to moral
feeling—action), the methodological recommendations that emerge are: (1) placing
the findings of high-quality studies as the main basis for the argument; (2)
reviewing or interpreting findings from moderate-quality studies in the context of
their methodological limitations; and (3) suggesting the need for future research to
be more explicit in reporting the research ethics process.

Thematic Analysis Based on Lickona's Framework

The thematic classification of the reviewed studies was conducted using Lickona’s
moral framework, which categorizes character education into three interconnected
dimensions: moral knowing, moral feeling, and moral action. Analysis of the
publication periods reveals a clear variation in thematic emphasis over time. Studies
published during the 2010-2014 period predominantly focused on the moral
knowing dimension, emphasizing cognitive understanding of moral values, faith-
based principles, and ethical reasoning. In contrast, publications from the 2015—
2019 period showed a broader thematic scope, addressing both moral feeling and
moral action, with attention given to affective internalization of values, empathy
development, and the initial integration of values into practice. Furthermore, studies
published between 2020 and 2025 were mainly oriented toward the moral action
dimension, highlighting concrete moral practices such as service, leadership, and
social engagement. The distribution of these dominant moral dimensions across the
three periods is presented in Table 3, illustrating the temporal variation in thematic
focus among the reviewed studies.

Table 3. Thematic Analysis Based on Lickona's Framework

Dominant Moral

Period Focus Key Values Character Education Narrative
2010-2014  Moral Knowing Faith, Focus on developing understanding of faith
Reflection, and Catholic identity through cognitive
Rationality learning. Character education emphasizes

intellectual dimensions and understanding
of moral teachings. (Rossiter, 2010;
Rymarz, 2012)

20152019 Moral Feeling & Empathy, A shift occurs toward formation of
Action Service, conscience and social action. Character
Solidarity education begins to emphasize community

service and the development of social
awareness. (Wodon, 2019; Hyde, 2013)

2020-2025 Moral Action Integrity, Catholic education becomes increasingly
Leadership, praxis-oriented, emphasizing faith
Global reflection and concrete actions as

Compassion
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expressions of universal love. (Kowalski et
al., 2020)

The shift in the narrative of Catholic character education from moral knowing to
moral action reflects a profound epistemological and pedagogical transformation.
In its early stages (2010-2014), Catholic education remained dogmatic and
cognitive, oriented toward understanding teachings and developing moral
rationality. However, after 2015, a paradigm shift occurred toward reflective and
empathetic education, where inner experience and social relationships became the
core of the moral formation process. Entering the final decade (2020-2025), this
paradigm has evolved into a moral education based on the practice of love and
moral leadership. Catholic schools are no longer understood merely as institutions
for teaching values, but as ethical learning communities that foster personal
integrity, social responsibility, and cross-cultural solidarity.

Discussion
Shifts in Catholic Character Education Narratives (2010-2025)

The results indicate a clear longitudinal shift in the narrative of character education
in Catholic schools over the 2010-2025 period, beginning with a strong emphasis
on moral knowing in the early phase. Studies published between 2010 and 2014
predominantly focused on the cognitive dimension of morality, particularly the
development of students’ understanding of faith, doctrinal knowledge, and the
transmission of official Church teachings. Character education during this period
was largely framed as an instructional process aimed at strengthening Catholic
identity through rational explanation, catechetical instruction, and adherence to
normative moral principles. This orientation reflects an earlier model of Catholic
education in which moral formation was closely associated with intellectual
mastery of religious content and conformity to established moral norms (Rossiter,
2010; Rymarz, 2012). While this approach contributed to clarity of belief and
doctrinal coherence, it tended to position students primarily as recipients of moral
knowledge, with limited emphasis on affective engagement or practical moral
application. Consequently, moral formation was often understood as knowing what
is right rather than experiencing and enacting moral values in lived social contexts,
a limitation that later studies began to address as Catholic education responded to
changing social and pedagogical demands.

From 2015 onward, the literature increasingly emphasized the dimension of moral
feeling, marking an important transition in the orientation of Catholic character
education. During this period, character formation was no longer viewed primarily
as the transmission of moral knowledge, but rather as a process of conscience
formation and affective internalization of values. Empathy, compassion, and
emotional awareness became central elements in helping students relate faith
principles to their personal and social experiences. Catholic character education
began to be framed as a formative journey that connects faith with lived experience,
in which students are encouraged to reflect on their actions, engage in meaningful
dialogue, and develop authentic relationships with others. Studies by Hyde (2010)
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and Wodon (2019) illustrate that this shift aligns with a broader movement toward
values-based and humanistic education, where learning is grounded in personal
meaning-making rather than doctrinal instruction alone. This development is
strongly influenced by Ignatian pedagogy, which emphasizes reflection,
discernment, and the integration of experience with faith, as well as reflective
learning approaches that position students as active participants in their own moral
and spiritual growth.

In the most recent period (2020-2025), the dominant narrative of Catholic character
education shifted decisively toward the moral action dimension. Studies from this
period increasingly highlight concrete expressions of faith manifested through
social service initiatives, ethical and values-based leadership, and commitments to
global solidarity and social justice (Kowalski et al., 2020). Rather than positioning
moral formation as an abstract or purely reflective process, these studies emphasize
the embodiment of faith in real-life practices that respond to social, cultural, and
humanitarian challenges. Within this context, Catholic schools are portrayed not
merely as institutions for transmitting moral values, but as moral learning
communities in which faith is actively lived through service learning, community
engagement, and compassionate action toward others. This orientation reflects a
broader pedagogical transformation in which character education is understood as
a process of forming socially responsible individuals capable of translating moral
convictions into ethical action. Consequently, the shift toward moral action
signifies a movement away from a predominantly cognitive or doctrinal approach
toward a praxis-oriented model of character education, where moral understanding,
affective commitment, and social engagement are integrated in addressing
contemporary global realities.

The overall synthesis indicates that Catholic character education has undergone a
significant transformation, evolving from a predominantly cognitive paradigm
toward a praxis of love that emphasizes lived experience and social engagement.
This shift from a dogmatic-instructional approach to an empathetic and social-
action—oriented model is not merely a change in pedagogical methods, but reflects
a deeper theological and anthropological reorientation within Catholic education.
Faith is no longer understood solely as a body of knowledge to be taught and
mastered, but as a lived reality that shapes personal conscience, relational attitudes,
and concrete moral commitments. Consequently, moral formation moves away
from reliance on external authority and normative instruction toward the cultivation
of an internal moral calling rooted in empathy, reflection, and responsibility for
others. This transformation highlights a movement from the mere transmission of
moral teachings to the formation of the whole person, where values are internalized
and expressed through compassionate action, social responsibility, and active
participation in the pursuit of justice and the common good.

Relevance to the Lickona Framework
The thematic patterns identified in this review align closely with Lickona’s three-

dimensional moral framework of moral knowing, moral feeling, and moral action,
confirming its relevance and applicability within the context of Catholic education.
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The early dominance of moral knowing reflects the long-standing tradition of
Catholic schooling that emphasizes rational faith formation, doctrinal
understanding, and the transmission of moral principles as the foundation of
character education. This approach positions moral knowledge as a prerequisite for
ethical behavior, reinforcing students’ cognitive awareness of religious teachings
and moral norms. However, the growing attention to moral feeling in studies
published after 2015 indicates an increasing recognition that moral knowledge
alone is insufficient to foster authentic character development. Later research
highlights the importance of affective internalization, such as empathy,
compassion, conscience formation, and moral sensitivity, as essential elements that
enable students to connect moral values with their personal experiences and social
relationships. This shift suggests a broader understanding of character education in
Catholic schools, where emotional engagement and reflective awareness function
as critical processes in transforming moral understanding into meaningful and lived
moral commitments.

The findings further indicate that moral feeling functions as a transitional dimension
connecting moral knowledge to moral action, suggesting that ethical behavior
emerges not merely from cognitive understanding but from the emotional
internalization of values. When moral principles are felt deeply, actions arise as
authentic expressions of lived faith rather than mere adherence to rules. In Catholic
education, this connection is nurtured through experiences such as service learning,
which cultivates empathy and compassion by engaging students directly with
communities in need, as well as through practices of solidarity and commitment to
social justice, which encourage critical reflection on societal structures and active
contribution to transformative solutions. Daily practices of reflection, prayer, and
communal dialogue further reinforce the integration of knowledge, feeling, and
action, enabling students to align their moral understanding with personal
experience and spiritual values. Consequently, moral action in this context is
intentional and affectively grounded, demonstrating that the development of moral
feeling is essential for translating abstract ethical knowledge into meaningful, faith-
driven engagement in the world.

Thus, the relevance of Lickona's framework for Catholic education lies in its ability
to reconcile faith and social action in an integral moral unity. This model functions
not only as a theory of moral psychology but also as a transformative pedagogical
approach that enables students to internalize the values of faith in the form of
concrete concern for others. In conclusion, moral feeling is the affective axis that
drives the transition from knowing to action, and it is here that Catholic education
finds its most authentic moral identity: faith that drives love and justice (faith in
action).

4. Conclusion
This research concludes that the narrative of character education in Catholic schools

has undergone a fundamental paradigm shift, moving from an emphasis on moral
knowing the cognitive transmission of doctrine to a focus on moral action, which
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promotes the praxis of faith through acts of love and social responsibility. This
evolution transcends mere pedagogical adjustment; it reflects a profound
theological and anthropological transformation in how Catholic schools understand
faith, humanity, and education. Values such as empathy, integrity, solidarity, and
universal love now form the core of moral formation, positioning schools not as
transmitters of doctrine, but as agents of moral transformation that nurture a
spirituality which is lived, not just taught.

Consequently, this demands a holistic reform integrating reflective curricula,
teacher formation rooted in service spirituality, and learning based on social action
and interfaith dialogue. The success of Catholic education is now measured not by
conceptual mastery, but by the ability of students to embody their faith through
concrete acts of justice and compassion. Ultimately, this repositioning is crucial for
Catholic schools to remain relevant in a pluralistic and secular world, forming
generations that are not only knowledgeable but also deeply faithful, reflective, and
socially engaged. Future research should prioritize longitudinal studies on character
development and the creation of more comprehensive assessment tools that capture
the cognitive, affective, and behavioral dimensions of moral growth, thereby
strengthening the theoretical and practical foundations of Catholic character
education for the 21st century.
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