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 This study aims to synthesize and systematically map the 

growing body of research on mindfulness leadership in 

education published between 2019 and 2025, a period 

marked by increasing scholarly interest in well-being, 

ethical governance, and transformative practices in schools. 

Using a PRISMA-guided Systematic Literature Review, this 

study combines bibliometric mapping and reflexive thematic 

analysis to identify conceptual linkages, dominant themes, 

and emerging research directions. A total of 40 peer-

reviewed articles across diverse educational settings were 

analysed. The synthesis reveals four major interconnected 

themes: contemplative pedagogy, ethical and compassionate 

leadership, teacher well-being, and organizational 

transformation through mindfulness. Findings show that 

mindfulness leadership fosters reflective awareness, 

relational trust, and emotional regulation among school 

leaders, which in turn strengthens teacher well-being and 

supports positive school climate. Evidence also suggests that 

mindfulness practices bridge personal contemplative 

development with systemic change, positioning leadership 

as both an internal capacity and an organizational influence. 

The review also identifies gaps, including limited empirical 

work in non-Western contexts and a need for longitudinal 

and mixed-method designs. The study concludes by 

proposing a conceptual model framing mindfulness 

leadership as a holistic and ethically grounded framework 

for cultivating resilient, emotionally intelligent, and values-

driven educational environments. 
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1. Introduction 

 

The integration of mindfulness into education has evolved from a classroom-based 

practice into a leadership paradigm emphasizing self-awareness, ethical reflection, 

and relational integrity. As educational institutions face increasing complexity and 

emotional demands, mindfulness leadership has emerged as a transformative 

approach for cultivating compassion, resilience, and reflective capacity among 
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teachers and school leaders (Brady, 2021; Burmansah et al., 2022; Ergas, 2019b). 

Recent scholarship has advanced this field by linking mindfulness to 

communication effectiveness, emotional intelligence, and ethical decision-making 

within educational organizations (Arendt et al., 2019; Urrila & Mäkelä, 2024). 

Collectively, these developments define the current state of the art, positioning 

mindfulness leadership as a pathway toward human-centred and ethically grounded 

educational reform (Alimah, 2020; Rooney et al., 2021). 

 

Building on these developments, emerging discourse situates mindfulness 

leadership not only as an individual competency but also as a relational and 

organizational resource, aligning with broader research showing that mindfulness 

enhances interpersonal attunement and prosocial awareness in leadership contexts 

(Garba Konte, 2023; Walsh & Arnold, 2020) Contemporary educational 

environments are increasingly characterized by heightened accountability 

pressures, emotional strain, and the need for collaborative problem-solving, a 

pattern documented in research on teacher resilience and emotional labour (Correia, 

2020; Klap et al., 2020).  

 

Within this context, mindfulness leadership frameworks offer strategies for 

grounding decision-making in presence, clarity, and compassion, echoing calls for 

mindful approaches that counter stress, reactivity, and burnout among educators 

(Gómez-Olmedo et al., 2020; Serrão et al., 2022). These approaches encourage 

educators and leaders to cultivate greater awareness of their cognitive, emotional, 

and interpersonal processes, fostering climates of trust and psychological safety—

a dynamic consistent with scholarship on mindful communication and relational 

ethics in educational organisations (Rickert et al., 2020; Sheinman & Russo-Netzer, 

2021). As institutions adopt more holistic views of well-being and professional 

sustainability, mindfulness-based leadership practices are becoming integral to 

conversations about teacher retention, staff morale, and ethical school cultures, 

reflecting broader debates on the promises and tensions of integrating mindfulness 

into educational systems (Duff, 2022; Hemming & Hailwood, 2024; McCaw, 

2020). 

 

However, despite significant progress, the literature remains fragmented across 

conceptual, cultural, and methodological lines. While some studies focus on 

mindfulness as a pedagogical tool (Broderick et al., 2019; Lubis et al., 2024), others 

approach it as a moral or contemplative discipline (Alimah, 2020; Ergas, 2019a) or 

as a leadership competency for emotional balance and organizational harmony 

(Burmansah et al., 2020; Zhao et al., 2025). Few studies, however, integrate these 

dimensions into a coherent framework explaining how mindfulness leadership 

operates across individual, relational, and institutional levels. This gap highlights 

the need for a systematic synthesis that connects philosophical foundations, applied 

practices, and educational outcomes, consistent with best practices for 

comprehensive evidence synthesis (Booth et al., 2016; Page et al., 2021; Xiao & 

Watson, 2019). 
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Accordingly, this study aims to synthesize and map the literature on mindfulness 

leadership in education, exploring its theoretical underpinnings, practical 

implementations, and emerging research directions. The guiding research question 

is: How is mindfulness leadership conceptualized, implemented, and connected to 

educational outcomes in recent scholarly discourse (2019–2025)? The novelty of 

this study lies in its integration of bibliometric mapping and thematic synthesis to 

generate a comprehensive conceptual model of mindfulness leadership. This dual-

layered analytical approach unites structural patterns and interpretive depth, 

offering an evidence-based framework that bridges philosophical foundations, 

practical applications, and institutional outcomes.  

 

By uniting bibliometric mapping with thematic synthesis, this research provides a 

state-of-the-art overview of the field while offering new theoretical insights into 

how mindfulness leadership bridges inner awareness with ethical action and 

institutional transformation (Ergas & Hadar, 2019; Hemming & Arat, 2025; 

Klebanova, 2022). To achieve this, the study pursues three research objectives: to 

identify the intellectual and thematic structures of the field, to analyse dominant 

concepts and relational clusters through bibliometric mapping (Donthu et al., 2021), 

and to synthesize emerging themes through reflexive thematic analysis grounded in 

established methodological guidance (Braun & Clarke, 2019, 2021; Nowell et al., 

2017), thereby advancing mindfulness leadership as a holistic, evidence-based 

framework for guiding reflective and compassionate educational practice. 

. 

 

2. Methodology 

This study employed a Systematic Literature Review (SLR) approach guided by the 

PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-Analyses) 

framework to ensure methodological transparency, replicability, and rigor (Booth 

et al., 2016; Page et al., 2021; Xiao & Watson, 2019). The review process followed 

four sequential stages: identification, screening, eligibility, and inclusion (Figure 

1). These stages ensured a systematic capture, refinement, and analysis of research 

on mindfulness leadership in education published between 2019 and 2025. This 

mixed bibliometric–qualitative design integrated bibliometric mapping to identify 

structural patterns within the literature and thematic analysis to interpret conceptual 

meanings and relationships, providing both quantitative and qualitative 

perspectives on the field (Braun & Clarke, 2021; Donthu et al., 2021). 

 

In the identification stage, searches were conducted using Publish or Perish (PoP) 

software connected to the Scopus and Google Scholar databases. The first Scopus 

query used the keywords “mindfulness in education” OR “mindfulness in 

leadership” OR “mindfulness leadership”, yielding 60 papers. The second Scopus 

search applied the term “mindfulness leadership in educational field”, producing 5 

papers. The third search in Google Scholar used “mindfulness in education” OR 

“mindfulness in leadership” OR “mindfulness leadership”, returning 100 papers. In 

addition to these database searches, 5 relevant papers were manually handpicked 

outside the PoP search to ensure inclusion of contextually significant studies. The 
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combined total of 170 papers was compiled in Mendeley for management, metadata 

updating, and duplicate removal (7 duplicates), resulting in 163 papers for 

screening. 

 

 
Figure 1. PRISMA Diagram 

 

During the screening stage, titles and abstracts were reviewed to ensure alignment 

with the topic mindfulness leadership in education. Non-relevant papers were 

excluded (79 papers), leaving 84 for full-text review. The inclusion criteria required 

that papers be written in English, peer-reviewed, and indexed in at least one of the 

following databases: Scopus, Web of Science, PubMed, ScienceDirect, ERIC, or 

EBSCO, or published in SINTA 1–2 accredited journals. Materials such as 

proceedings, theses, dissertations, and other non-peer-reviewed works were 

excluded (Table 1). Final selection was based on conceptual and empirical 

relevance, resulting in 40 papers meeting the inclusion standards. This screening 

protocol aligns with established recommendations for systematic rigor and 

reproducibility in qualitative synthesis (Booth et al., 2016; Xiao & Watson, 2019). 
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Table 1. Inclusion-Exclusion Criteria 

Criteria Inclusion Exclusion 

Publication 

date 

2019-2025 Before 2019 

Language English only Non-English 

Publication 

type 

Peer-reviewed academic papers (journal 

article, book, book section) 

Theses/ dissertations, conference 

paper, non–peer-reviewed reports 

Availability Full-text retrievable Full-text not retrievable 

Indexing Indexed in at least one of: Scopus, Web 

of Science, PubMed, ScienceDirect, 

ERIC, EBSCO OR published in SINTA 

1–2 accredited journals 

Not indexed in the above databases 

and not published in SINTA 1–2 

journals 

Topic focus Papers that address Mindfulness 

Leadership in Education, defined as 

research that links leadership practice/ 

roles in educational settings with 

mindfulness frameworks/ techniques/ 

constructs and empirically or 

conceptually explores impact, 

mechanisms, or implementation 

Papers on mindfulness (general) 

without leadership focus; papers on 

educational leadership without 

mindfulness focus; leadership in 

non-education contexts 

Methodology Empirical studies (quantitative, 

qualitative, mixed methods) and rigorous 

conceptual/ theoretical papers that make 

a substantive argument about 

mindfulness and leadership in education 

Purely descriptive or peripheral 

mentions where mindfulness or 

leadership is incidental and not 

examined 

Contribution 

level 

Significant to high contribution to 

Mindfulness Leadership in Education 

Low/ unclear contribution; only 

passing reference 

 

In the analysis stage, two complementary approaches were combined to strengthen 

methodological credibility through triangulation (Noble & Heale, 2019). 

VOSviewer software was used for bibliometric co-occurrence analysis, mapping 

keyword frequency, cluster networks, and link strength to visualize the intellectual 

structure of the field (Donthu et al., 2021). Concurrently, NVivo 15 software 

supported autocoding, theme categorization, and word frequency queries, followed 

by reflexive thematic analysis to identify, interpret, and organize emerging patterns 

of meaning (Braun & Clarke, 2019, 2021; Nowell et al., 2017). To ensure 

credibility, validity, and trustworthiness, the study employed multiple validation 

strategies. Triangulation was achieved by cross-verifying findings from 

bibliometric and thematic analyses, ensuring that quantitative keyword networks 

were conceptually consistent with qualitative themes. Research transparency was 

enhanced through systematic documentation of search procedures, coding 

hierarchies, and data management workflows (Booth et al., 2016; Noble & Heale, 

2019). The integration of both analytical strands produced a robust, evidence-based 

framework representing the multidimensional nature of mindfulness leadership in 

education. 

 

 
3.       Results and Discussion 

 

The bibliometric co-occurrence analysis reveals the structural composition of 

research on mindfulness leadership in education (Figure 2). Four clusters emerged 
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from the mapping: mindfulness and reflective pedagogy, mindful leadership and 

self-awareness, psychological and teacher development, and contemplative-holistic 

education. The central node “mindfulness in education” shows the highest degree 

of linkage, confirming it as the intellectual anchor connecting pedagogical practice, 

well-being, and leadership development (Ergas, 2019b; Kim, 2022; Weare, 2023). 

These connections reflect how the concept of mindfulness in education has evolved 

beyond a cognitive or therapeutic focus into a multidimensional construct involving 

moral purpose, social awareness, and institutional transformation. 

 

 
Figure 2. Bibliometric Map of Co-Occurrence Keywords 

 

The first cluster foregrounds the practical dimension of mindfulness in classrooms 

and teacher reflection. Studies within this domain explore how reflective teaching, 

emotional regulation, and mindful presence improve student engagement and socio-

emotional learning (Brady, 2021; Broderick et al., 2019; Lubis et al., 2024). The 

second cluster centres on leadership and self-awareness, where mindfulness is 

interpreted as a leadership competency associated with relational communication, 

compassion, and resilience in organizational settings (Arendt et al., 2019; 

Burmansah et al., 2020; Urrila & Mäkelä, 2024; Zhao et al., 2025). The third cluster 

focuses on teacher well-being and psychological processes, indicating how 

mindfulness interventions serve as coping and developmental mechanisms for 

educators under stress (Correia, 2020; Nurshadrina et al., 2025; Rickert et al., 

2020). Finally, the contemplative-holistic cluster integrates philosophical and 

ethical perspectives, situating mindfulness within transformative and spiritual 

frameworks that emphasize moral cultivation and character education (Alimah, 

2020; Ergas & Hadar, 2019; Jovini et al., 2024; Klebanova, 2022). 

 

As illustrated in Figure 2, the map demonstrates an intellectual continuum 

extending from contemplative foundations to applied pedagogical and leadership 
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practice. This trajectory suggests that the field has matured toward practical 

implementation while retaining its ethical and philosophical roots. The strong ties 

among “mindfulness,” “reflection,” and “teacher development” indicate that these 

concepts form the conceptual core of the discipline (Ergas, 2019b; McCaw, 2020; 

Sheinman & Russo-Netzer, 2021). At the same time, emerging studies interrogate 

the social and policy dimensions of mindfulness, signalling an increased awareness 

of structural inequities and epistemic power within educational contexts (Duff, 

2022; Hemming & Arat, 2025; Min & Lynn, 2020). 

 

The bibliometric analysis provided a structural overview of the research landscape, 

revealing interconnected clusters centred on mindfulness, leadership, education, 

and ethics. These clusters reflect recurring conceptual linkages among 

contemplative pedagogy, teacher development, and mindful leadership practices. 

To deepen this understanding, the thematic analysis examines how these 

bibliometric patterns manifest in the textual evidence of the reviewed studies. It 

identifies seven major themes: mindfulness and attention regulation, contemplative 

and ethical pedagogy, classroom mindfulness practice, mindful leadership and 

organizational culture, reflective and professional development, programmatic 

implementation, and outcomes and support systems. The hierarchy chart shows that 

mindfulness, practice, and teacher-related codes dominate the dataset, followed by 

ethical and reflective categories, while the word cloud and tree map confirm that 

mindfulness, reflection, and ethics serve as central lexical anchors across the 

literature (Hemming, 2024; Kim, 2022; Lubis et al., 2024). 

 

The hierarchy chart (Figure 3) shows that mindfulness is the most frequently coded 

theme (74 references), followed by practices (66), teacher (52), and program (32). 

These data indicate that mindfulness leadership research focuses strongly on 

applied practice and teacher development rather than abstract theorization. The 

prominence of ethical (32) and reflective (33) categories highlights how moral 

awareness and self-inquiry underpin effective mindful leadership (Alimah, 2020; 

Brady, 2021; Ergas, 2019a). The overall pattern depicts mindfulness leadership as 

a practice-oriented, ethically grounded model of professional growth (Broderick et 

al., 2019; Correia, 2020; Lubis et al., 2024). 

 

The word cloud (Figure 4) reveals the dominance of mindfulness, practices, teacher, 

leadership, and ethical terms across the corpus. This lexical pattern emphasizes 

mindfulness as both an internal quality and a professional practice (Arendt et al., 

2019; Burmansah et al., 2022; Kim, 2022). Frequent mentions of teacher and 

classroom show the emphasis on applying mindfulness in teaching contexts 

(Broderick et al., 2019; Lubis et al., 2024), while ethical, reflective, and wellbeing 

indicate an orientation toward compassion and moral sustainability in education 

(Alimah, 2020; Klebanova, 2022). 
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Figure 3. Hierarchy Chart of Word Frequency 

 

The visualization confirms mindfulness leadership as an integration of self-

awareness and relational practice. 

 

 
Figure 4. Word Cloud of Word Frequency 

 

The tree map (Figure 5) highlights mindfulness, teacher, practices, and leadership 

as dominant nodes, demonstrating their centrality within the literature. The spatial 

clustering of ethical, reflection, and development reinforces the moral and 

introspective nature of mindfulness-based leadership (Ergas & Hadar, 2019; 

Rooney et al., 2021; Urrila & Mäkelä, 2024). The inclusion of training, programs, 

and outcomes suggests a growing focus on systematic implementation and 

measurable impact (Correia, 2020; Gómez-Olmedo et al., 2020; Weare, 2023). 
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Collectively, the tree map portrays mindfulness leadership as a multidimensional 

construct linking awareness, ethics, and institutional transformation. 

 

 

Figure 5. Tree Map of Word Frequency 

 

The thematic analysis conducted through NVivo revealed distinct patterns of 

meaning across the selected literature, enabling the organization of concepts into 

coherent thematic clusters. By examining the frequency, context, and relational 

links of coded segments, the analysis distilled a broad array of mindfulness-related 

constructs into seven overarching themes that reflect how mindfulness leadership 

is conceptualized and enacted in educational settings. These themes integrate 

cognitive, ethical, relational, and organizational dimensions, illustrating the 

multifaceted nature of mindfulness as both an inner capacity and a leadership 

practice. The clustering also aligns with the bibliometric network patterns, 

demonstrating consistency between quantitative keyword co-occurrence and 

qualitative thematic structure. Using both the codebook structure and the frequency 

matrix, seven high-level themes and corresponding subthemes emerge, as 

summarized in the following table (Table 2). 

 

Table 2. Thematic Framework 

Themes Core Subthemes / 

Representative 

Codes 

Conceptual Meaning Illustrative 

References 

1) Mindfulness and 

Attention 

Regulation 

mindful attention, 

awareness, present-

moment focus, non-

judgmental presence 

Foundation of 

mindfulness as 

awareness and 

attentional control in 

education. 

(Rickert et al., 

2020; Serrão et al., 

2022; Sheinman & 

Russo-Netzer, 

2021) 

2) Contemplative 

and Ethical 

Pedagogy 

contemplative 

practice, ethical 

reflection, 

compassion, moral 

values 

Mindfulness as ethical 

and philosophical 

formation of educators 

and learners. 

(Alimah, 2020; 

Ergas, 2019a; 

Jovini et al., 2024; 

Mercer, 2024) 

3) Classroom 

Mindfulness 

Practice 

classroom 

management, 

presence, emotional 

climate, engagement, 

outcomes 

Application of 

mindfulness to shape 

relational, emotional, 

and instructional 

dynamics. 

(Broderick et al., 

2019; Correia, 

2020; Lubis et al., 

2024) 

4) Mindful 

Leadership and 

Organizational 

Culture 

leadership 

development, mindful 

decision-making, 

supportive leadership, 

Leadership as ethical 

presence fostering 

reflective, 

(Arendt et al., 

2019; Burmansah et 

al., 2020; Rooney 

et al., 2021; Urrila 
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communication, 

empathy 

compassionate 

institutions. 

& Mäkelä, 2024; 

Zhao et al., 2025) 

5) Reflective and 

Professional 

Development 

self-reflection, 

reflective practices, 

teacher learning, 

professional 

development, teacher 

resilience 

Mindfulness as 

metacognitive and 

reflective scaffolding 

for growth. 

(Brady, 2021; Klap 

et al., 2021; 

Nurshadrina et al., 

2025) 

6) Programmatic 

Implementation 

and Training 

Design 

mindfulness-based 

programs, 

intervention design, 

teacher training 

Institutionalization of 

mindfulness through 

structured programs 

and PD models. 

(Correia, 2020; 

Gómez-Olmedo et 

al., 2020; Weare, 

2023) 

7) Outcomes and 

Support Systems 

well-being, 

engagement, 

organizational 

support, resilience 

Evaluation of 

psychological and 

institutional outcomes 

of mindfulness 

initiatives. 

(Burmansah et al., 

2022; Rickert et al., 

2020; Walsh & 

Arnold, 2020) 

 

Within the theme of mindfulness and attention regulation, studies describe 

mindfulness as a practice of conscious awareness, attentional balance, and 

emotional regulation that enhances teachers’ responsiveness to their environment 

(Rickert et al., 2020; Serrão et al., 2022; Sheinman & Russo-Netzer, 2021). The 

contemplative and ethical pedagogy theme emphasizes mindfulness as a moral and 

character-building process that integrates compassion, empathy, and ethical 

discernment within learning contexts (Alimah, 2020; Ergas, 2019a; Jovini et al., 

2024; Mercer, 2024). In classroom practice, mindfulness manifests through 

strategies that shape emotional climates and foster socio-emotional learning, 

contributing to improved relationships between teachers and students (Broderick et 

al., 2019; Correia, 2020; Lubis et al., 2024). 

 

Mindful leadership emerges as a distinct yet interdependent theme emphasizing 

empathy, communication, and reflective authority. Mindfulness in leadership 

practice cultivates relational trust, attentiveness, and shared purpose within 

educational institutions (Arendt et al., 2019; Burmansah et al., 2020; Rooney et al., 

2021; Urrila & Mäkelä, 2024; Zhao et al., 2025). Reflection and professional 

development also feature prominently, showing mindfulness as a process of self-

inquiry that enables educators to adapt to uncertainty while maintaining 

pedagogical integrity (Brady, 2021; Klap et al., 2021; Nurshadrina et al., 2025). 

The literature on programmatic implementation highlights the structured nature of 

school-based mindfulness programs, where design fidelity, teacher training, and 

contextual adaptation determine success (Correia, 2020; Gómez-Olmedo et al., 

2020; Weare, 2023). Studies focusing on outcomes and support systems 

consistently associate mindfulness with improvements in well-being, engagement, 

and resilience across both teacher and student populations (Burmansah et al., 2022; 

Rickert et al., 2020; Walsh & Arnold, 2020). 

 

Collectively, these themes illustrate mindfulness as both a reflective method and a 

developmental framework. The literature portrays mindfulness as a pedagogical 

praxis that bridges awareness and ethics, cultivating emotional balance and 

compassion as educational competencies (Alimah, 2020; Ergas, 2019a; Mercer, 
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2024). In practice, mindfulness reshapes classroom culture and leadership identity 

by fostering empathy and emotional regulation (Arendt et al., 2019; Broderick et 

al., 2019; Lubis et al., 2024). The evidence also demonstrates an increasing 

institutional interest in measurable program outcomes, suggesting that mindfulness 

is becoming embedded within professional development systems (Gómez-Olmedo 

et al., 2020; Rickert et al., 2020). However, relatively few studies engage with 

structural critiques or policy analysis, leaving the ethical and equity dimensions of 

mindfulness education underexplored (Hemming & Hailwood, 2024; McCaw, 

2020; Min & Lynn, 2020). 

 

The integration of bibliometric and thematic findings produces a coherent model 

connecting philosophical foundations, pedagogical application, and organizational 

leadership. As shown in Figure 6, the four bibliometric clusters align directly with 

the seven thematic domains. The contemplative and holistic cluster overlaps with 

the ethical pedagogy theme, while clusters on leadership and teacher development 

converge with reflection, professional growth, and programmatic implementation. 

Together, these relationships reveal that mindfulness in education functions as an 

interconnected system linking cognitive awareness, moral intention, and 

institutional culture (Brady, 2021; Burmansah et al., 2020; Ergas, 2019b). 

 

 

Figure 6. Convergence Conceptual Network Diagram 

 

The conceptual development model, represented in Figure 7, illustrates this 

trajectory as a developmental flow beginning with contemplative-ethical 

foundations and extending toward measurable outcomes. At its core, mindfulness 
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leadership embodies three intertwined mechanisms: attentional regulation, 

reflective awareness, and ethical communication. These mechanisms reinforce each 

other to support the development of compassionate and resilient learning 

environments (Alimah, 2020; Klebanova, 2022; Urrila & Mäkelä, 2024). This 

integrated structure aligns with Klebanova (2022) “Threefold Model of Mindful 

Wisdom,” which conceptualizes mindfulness as the intersection of attentional, 

ethical, and relational domains. 

 

 

Figure 7. Conceptual Development Model Diagram 

 

The synthesis of findings demonstrates that mindfulness leadership operates 

simultaneously at the personal, pedagogical, and institutional levels. Philosophical 

studies articulate the moral and contemplative logic of mindfulness (Alimah, 2020; 

Ergas & Hadar, 2019), while empirical studies emphasize its tangible benefits in 

communication, emotional resilience, and relational trust (Arendt et al., 2019; 

Burmansah et al., 2022; Zhao et al., 2025). This convergence reflects a growing 

trend in educational research that seeks to unify inner development with systemic 

transformation. However, recent critical contributions warn that mindfulness must 

not be detached from issues of social justice and epistemic inclusivity (Duff, 2022; 

Hemming & Arat, 2025; Min & Lynn, 2020). 

 

The integrated framework thus portrays mindfulness leadership as a multi-layered 

ecosystem where contemplative ethics, reflective teaching, and mindful leadership 

interact dynamically. This relationship creates a continuum from moral awareness 

to educational impact, positioning mindfulness as both a theoretical paradigm and 

an applied practice. The evidence suggests that educational leaders who cultivate 

mindfulness contribute to institutional cultures of empathy and accountability, 

bridging well-being and wisdom as dual goals of schooling (Rooney et al., 2021; 

Urrila & Mäkelä, 2024; Zhao et al., 2025). 

 

Mindfulness leadership in education emerges from this review as a complex and 

evolving construct grounded in ethical self-awareness, reflective practice, and 

relational leadership. The findings affirm that mindfulness-based interventions 

improve well-being, engagement, and pedagogical competence among teachers and 

Contemplative-Ethical Foundation 

Mindful Attention & Reflection 

Leadership & Classroom Practices 

Programmatic Implementation & Teacher Training 

Outcomes & Support Systems 
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students alike (Broderick et al., 2019; Nurshadrina et al., 2025; Rickert et al., 2020). 

At the theoretical level, mindfulness leadership synthesizes attention regulation, 

moral reflection, and communicative empathy, enabling educators and leaders to 

embody the values they promote (Arendt et al., 2019; Rooney et al., 2021; Urrila & 

Mäkelä, 2024). 

 

Moving forward, research on mindfulness leadership must extend beyond 

individual awareness to address institutional and cultural dimensions. The inclusion 

of critical perspectives will enrich understanding of how mindfulness interacts with 

equity, diversity, and policy contexts (Duff, 2022; Hemming & Hailwood, 2024). 

Culturally adaptive and systemic approaches are also needed to ensure mindfulness 

education is inclusive, context-sensitive, and transformative across diverse 

educational systems (Kwah, 2019; Olzman, 2022). 

 

Overall, the findings position mindfulness leadership as an integrative framework 

that bridges contemplative wisdom with professional action. The convergence of 

bibliometric and thematic results confirms that mindfulness functions as both a 

reflective practice and a developmental process, fostering ethical awareness, 

resilience, and relational trust in education. By uniting cognitive, emotional, and 

moral dimensions, mindfulness leadership contributes to transformative learning 

cultures and more compassionate forms of school governance. This synthesis 

underscores its growing relevance as a holistic model for sustainable educational 

leadership. 

 

 

4.     Conclusion 

 

This systematic review highlights mindfulness leadership as a multidimensional 

framework that integrates self-awareness, compassion, and ethical reflection into 

educational leadership. Mindfulness emerges as both an individual and collective 

process that shapes school culture, enhances teacher well-being, and fosters 

reflective decision-making. The integration of bibliometric and thematic analyses 

reveals consistent attention to moral awareness, attentional regulation, and 

relational communication as the foundations of mindful leadership. Together, these 

elements form a holistic paradigm where awareness and wisdom guide both 

personal growth and institutional transformation. 

 

Mindfulness leadership also strengthens the emotional and ethical climate of 

educational settings. Leaders who embody mindfulness cultivate trust, empathy, 

and collaboration, creating learning environments grounded in compassion and 

respect. However, for mindfulness to have a lasting impact, it must be contextually 

grounded and responsive to cultural and institutional realities. Simplistic or 

decontextualized applications risk diluting its transformative intent and overlooking 

deeper structural issues that influence educational practice and leadership. 

 

Future efforts should integrate mindfulness more systematically into leadership 

development, teacher training, and educational policy. Institutions are encouraged 
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to adopt models that combine contemplative practice, ethical dialogue, and 

reflective supervision to strengthen leadership capacity. Professional learning 

should emphasize authenticity, mentorship, and peer reflection to ensure that 

mindfulness remains a lived practice rather than a procedural technique. By 

fostering leaders who embody awareness, empathy, and moral clarity, schools can 

advance mindfulness leadership as a foundation for sustainable, compassionate, and 

human-centred education. 
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