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 Competency certification ensures vocational quality but 

encounters hurdles during curriculum shifts. This study 

analyzes the challenges and readiness of implementing 

competency certification in the Visual Communication 

Design (DKV) program at SMKN Tutur during its transition 

from Multimedia. Employing a descriptive qualitative case 

study, data were collected via interviews, observations, and 

documentation from the LSP Head, assessors, teachers, and 

students selected through purposive sampling. The analysis 

utilized an interactive model involving data condensation 

and verification. The results indicate that while the "Content 

Creator" scheme yielded a 97.2% graduation rate, critical 

challenges persist regarding limited equipment 

specifications, assessor unpreparedness for new standards, 

and instrument misalignment with the curriculum. It is 

concluded that optimal certification requires synchronizing 

assessment tools with industrial needs and upgrading human 

resource capacity, as current institutional support acts only 

as a temporary buffer against infrastructure deficits. 

Keywords: 

Competency Certification,  

Curriculum Transition,  

Project Based Assessment,  

Visual Communication Design,  
Vocational Education 

 Corresponding author:  

E-mail: 

sheila.ramadani.2405518@students.um.ac.id 

 

 
Article Doi: 
 

https://doi.org/10.31258/jes.10.1.p.1560-1574 
 

This is an open access article under the CC BY-

SA license. 

 

 

1. Introduction 

 

Vocational education plays a strategic and pivotal role in preparing human 

resources who are competent and ready to compete in the global labor market. A 

critical component in the vocational education ecosystem is the competency 

certification test, which functions as a mechanism to ensure that students possess 

abilities aligned with industrial standards. This certification serves as official 

recognition of graduate skills and acts as a key indicator of the successful 
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implementation of competency-based curriculum. The Directorate General of 

Vocational Education (2022) emphasizes that certification competency is essential 

for assessing the alignment of learning outcomes with the needs of the Business and 

Industrial World (DUDI). However, globally and nationally, vocational education 

and training (VET) systems face persistent challenges, particularly regarding the 

misalignment between training programs and evolving labor market demands 

(Vasilev, 2024). Furthermore, the competence of vocational trainers and assessors 

remains a significant hurdle, with recent studies highlighting substantial gaps in 

pedagogy, assessment literacy, and industry awareness among educators 

(Ravichandran & Dixit, 2024). These systemic issues often hinder the effectiveness 

of certification in bridging the gap between education and employability. 

 

In the specific context of Visual Communication Design (DKV), competency 

certification holds particular urgency because this field demands high adaptability 

to technological advances and the dynamic creative industry. Certification in DKV 

must go beyond measuring technical skills, such as software proficiency, to 

assessing conceptual capabilities, including critical thinking, creativity, and visual 

communication strategies (Hendrawan & Santoso, 2021). The implementation of 

the Merdeka Curriculum in vocational schools aims to provide flexibility to match 

these dynamic industry needs, yet its success largely depends on the readiness of 

internal school systems to adapt (Prasetyani et al., 2025). Recent evaluations 

indicate that while the curriculum offers a robust framework, the practical relevance 

of DKV programs to the industrial sector often remains inconsistent, requiring 

continuous synchronization between school assessment standards and professional 

creative benchmarks (Edutik, 2024). 

 

Despite the strategic importance of certification, the practical implementation in 

many Vocational High Schools (SMK) encounters significant obstacles, such as 

limited assessors, inadequate infrastructure, and discrepancies between test 

instruments and the latest curriculum. Some studies indicate that competency 

certification in SMKs can indeed increase industrial trust in graduates (Astutik, 

2023; Kamdi & Jedun, 2022). However, recent data suggests a concerning "linearity 

gap" where graduates from creative fields like DKV and Multimedia often struggle 

to find employment directly aligned with their major, partly due to a mismatch 

between the competencies tested and the actual skills required by the industry 

(Utama, 2024). Furthermore, the management of competency tests (UKK) requires 

complex strategic planning involving students, teachers, and Professional 

Certification Bodies (LSP), where failures in coordination often lead to suboptimal 

assessment outcomes (Aini & Sudirman, 2024). 

 

These challenges are acutely experienced by SMKN Tutur in Pasuruan Regency, 

particularly following the significant curriculum transformation from the 

Multimedia major to the Visual Communication Design (DKV) expertise 

concentration. This transition has created a research gap, as most prior studies tend 

to focus on the administrative and technical aspects of certification implementation 

without deeply analyzing the specific context of curriculum migration. Rahmawati 

et al. (2020) highlighted the limitations of competency test facilities, while Sari and 

Nugroho (2022) emphasized the challenges of curriculum adaptation. However, 
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neither fully addressed the readiness of human resources and assessment 

instruments during a major structural transition in creative vocational education. 

Moreover, the readiness of assessors to evaluate new occupational schemes under 

the Merdeka Curriculum remains a critical but under-researched area, despite its 

necessity for ensuring quality assurance in student assessment (Etryanti, 2024; 

Satria & Sari, 2022). 

 

Based on these conditions, this research aims to analyze the challenges and readinss 

level of implementing competency certification tests in the DKV expertise 

concentration at SMKN Tutur. The urgency of this study lies in the immediate need 

to evaluate how well the LSP-P1 and school internal systems adapt to the new 

curriculum to prevent a widening skill gap for graduates. The novelty of this 

research is its specific focus on the certification readiness in the DKV field post-

curriculum transformation from Multimedia, offering an empirical perspective that 

has not been widely explored. The findings are expected to contribute theoretically 

to the development of evaluative studies in vocational education and provide 

practical recommendations for schools and certification bodies to enhance the 

integration of curriculum standards with industrial expectations. 

 

2. Methodology 

Research Design and Approach 

This study adopts a qualitative approach using a descriptive research design, 

specifically chosen to provide an in-depth exploration of the readiness and 

challenges regarding the implementation of competency certification tests at 

SMKN Tutur during a period of curricular transition. The qualitative approach 

allows the researcher to understand the meanings constructed by participants within 

a natural social context, without relying on statistical procedures or other forms of 

quantification (Creswell & Creswell, 2018). Furthermore, a case study design is 

employed to delimit the research focus to a specific systemic entitynamely the 

implementation of competency certification in the Visual Communication Design 

(DKV) expertise program, which was previously the Multimedia majorthereby 

enabling a comprehensive analysis of the unique dynamics occurring within this 

setting (Sugiyono, 2022). This design is relevant to the contemporary and 

contextual nature of the research problem, where in the researcher acts as the key 

instrument in excavating data directly from original sources. 

 

Research Subjects 

 

Research subjects were selected using a purposive sampling technique, where 

informants were chosen based on specific criteria deemed most knowledgeable 

regarding the issue under investigation (Sugiyono, 2021). Participants in this study 

include the Head of the Professional Certification Body First Party (LSP-P1), 

competency assessors, productive teachers in DKV, and Grade XII students 

undertaking the certification test. Inclusion criteria for informant selection 

encompassed direct involvement in the planning and execution of competency tests, 
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an understanding of the DKV occupational scheme, and experience during the 

curriculum transition period from Multimedia to DKV. This approach aligns with 

qualitative research principles that prioritize information depth over population 

generalization, ensuring the data reflects the complexity of infrastructure readiness 

and human resources in the field (Sudaryono, 2021). 

 

Instruments and Data Collection Techniques 

 

In this study, the researcher functions as the primary instrument (human 

instrument), responsible for establishing the research focus, selecting informants, 

collecting data, interpreting data, and drawing conclusions (Emzir, 2021). Data 

collection was conducted through three primary techniques: in-depth interviews, 

participant observation, and documentation studies. In-depth interviews were 

conducted with certification managers and assessors to explore managerial and 

technical perspectives regarding curriculum synchronization constraints. 

Observations were carried out at the Competency Test Venue (TUK) throughout 

the processfrom pre-assessment to test executionto directly observe facility 

availability and assessment procedures. Documentation studies were used to 

examine supporting documents such as occupational schemes, test instruments 

(Competency Test Materials), and evaluation reports from previous certification 

implementations to strengthen the validity of findings (Miles et al., 2014). 

 

Data Analysis and Research Procedures 

 

The data analysis technique adopts the interactive model proposed by Miles, 

Huberman, and Saldaña, consisting of three concurrent activity flows: data 

condensation, data display, and drawing/verifying conclusions (Miles et al., 2014). 

The condensation phase involves selecting, focusing, simplifying, and transforming 

raw data emerging from field notes. Reduced data is then presented in a systematic 

descriptive narrative to facilitate understanding of the identified challenge patterns. 

Conclusion drawing is performed gradually, progressing from tentative conclusions 

to credible final conclusions following a verification process. To ensure data 

trustworthiness, this study employs source triangulation and technique triangulation 

by comparing information obtained from different informants and cross-referencing 

interview results with observational data and documents (Moleong, 2021). This 

procedure ensures that the researcher's interpretation of LSP-P1 readiness and the 

challenges faced remain objective and scientifically accountable. 

 

 

3. Results and Discussion 

 

Competency Certification in Vocational Schools 

 

The results of the study indicate that the competency certification test at SMKN 

Tutur has been carried out in accordance with the guidelines established by the 

Professional Certification Institute (LSP-P1) and refers to the standards of the 

National Professional Certification Agency (BNSP). The certification test is 

conducted at the end of each school year, with test participants from grade XII 
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specializing in Visual Communication Design (DKV). Based on field data, there 

were 107 test participants with a pass rate of 97.2%. The test was conducted at the 

school's Competency Testing Center (TUK) with the involvement of internal 

certified assessors. The implementation of the activity consists of three stages: pre-

assessment, assessment, and verification of assessment results. These stages are in 

line with the competency assessment implementation procedures established by 

BNSP (Directorate General of Vocational Education, 2022). 

 

Interviews and observations revealed that the assessment used a project-based 

approach, requiring participants to produce design work based on the competency 

units being tested. Assessors then assessed the work based on performance 

indicators and the National Work Competency Standards (SKKNI). Overall, these 

findings support Kamdi and Jedun's (2022) argument that competency certification 

in vocational schools plays a crucial role as a benchmark for the success of 

competency-based learning. The successful implementation at SMKN Tutur also 

demonstrates the school's commitment to maintaining the quality of certification 

implementation. However, the 87.5% pass rate also indicates room for 

improvement, particularly in participants' readiness for industry-based assessments. 

 

Curriculum Transformation from Multimedia to DKV 

 

The curriculum transformation from a Multimedia major to a Visual 

Communication Design (DKV) concentration is a crucial aspect of certification 

implementation at SMKN Tutur. Interviews with productive teachers and assessors 

revealed that the curriculum change necessitated adjustments to the occupational 

scheme, testing instruments, and competency standards. This resulted in several 

discrepancies between assessment materials and learning outcomes, which 

emphasize visual communication principles, design aesthetics, and the use of digital 

technology. 

 

This finding aligns with Sari and Nugroho's (2022) opinion, which states that 

curriculum changes in vocational schools are often not accompanied by adequate 

assessment tools and teaching staff. At SMKN Tutur, DKV teachers and assessors 

are still working to adapt assessment tools to align with the project-based learning 

approach and digital creative competencies expected by industry. Thus, while 

curriculum changes have a positive impact in strengthening the relevance of 

learning to the needs of the creative industry, they also pose adaptation challenges 

for implementers at the educational unit level. 

 

Junior Content Creator Occupational Certification Scheme 

 

The results of the study indicate that SMKN Tutur applies the Content Creator 

occupational certification scheme as the main reference in implementing 

competency certification tests for students in the Visual Communication Design 

(DKV) expertise program. The selection of this scheme is based on considerations 

of relevance to digital creative industry trends, particularly the need for workers 

capable of producing and managing visual content on various social media and 

digital marketing platforms. Based on the LSP-P1 document and the results of 
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interviews with certification managers, the Content Creator scheme is considered 

most appropriate to the direction of the link and match policy which emphasizes the 

suitability between the competencies of SMK graduates and the demands of the job 

market in the creative sector. The Content Creator certification scheme at SMKN 

Tutur includes five main competency units, namely: (1) designing visual content 

ideas and concepts according to audience needs and media characteristics, (2) 

producing digital content using design and multimedia software, (3) editing visual 

production results to have aesthetic value and strong communication messages, and 

(4) publishing digital content on various online platforms while paying attention to 

communication ethics and the effectiveness of message dissemination. These four 

competency units form the basis for the preparation of test instruments developed 

by assessors and the LSP-P1 team, with a project-based assessment format that 

requires participants to produce design work and promotional videos in a real 

context. 

 

Based on interviews with two competency assessors, this test was deemed effective 

in measuring the balance between students' technical and creative abilities. One 

assessor explained that participants were required not only to be proficient in design 

software such as Adobe Photoshop, Illustrator, or Premiere Pro, but also to be able 

to present original ideas and visual narratives that resonate with the target audience. 

However, the assessors also highlighted that some assessment tools still emphasized 

technical aspects such as mastery of tools, file formats, and editing procedures, 

leaving strategic dimensions such as content planning, audience engagement, and 

trend analysis under-served. 

 

A productive DKV teacher added that many students demonstrated high creative 

potential in the content design and production stages, but still needed guidance on 

publication strategy and the use of social media algorithms. Based on observations, 

most participants still think within a static design framework, while the digital 

creative industry now demands the ability to create interactive and data-driven 

content. This indicates the need for updated assessment tools to better align with 

the needs of the rapidly evolving digital industry. These findings align with research 

by Hendrawan and Santoso (2021), which emphasized that competency 

assessments in Visual Communication Design should not only measure technical 

skills but also encompass conceptual, creative, and communicative aspects. In this 

context, the implementation of the Content Creator scheme at SMKN Tutur has led 

to comprehensive assessment practices, although it still requires strengthening of 

students' cognitive and analytical skills. Further adjustments to test tools, 

assessment indicators, and industry involvement are strategic steps to ensure that 

certification truly reflects the actual competencies required in the digital creative 

workplace. 

 

The Role of LSP-P1 in Preparing Work-Ready Graduates 

 

The results of the study indicate that the First Party Professional Certification 

Institution (LSP-P1) of SMKN Tutur has a strategic role in maintaining the quality 

of the implementation of competency certification tests while strengthening the link 

between the world of education and the world of work. Based on interviews with 
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certification managers, LSP-P1 functions not only as an assessment organizer, but 

also as a quality control institution and facilitator for increasing the capacity of 

human resources in the field of certification. In the context of the Visual 

Communication Design (DKV) expertise program, LSP-P1 is responsible for 

preparing assessment tools, coordinating the implementation of competency tests, 

verifying results, and ensuring that all stages are in accordance with the guidelines 

of the National Professional Certification Agency (BNSP). 

 

The certification manager explained that LSP-P1 annually updates its certification 

scheme documents and testing tools based on curriculum developments and 

industry needs. For example, in the 2024/2025 academic year, the DKV 

certification scheme was changed from Multimedia Designer to Content Creator to 

better align with the demands of the digital creative job market. This revision 

process involved productive teachers, certified assessors, and representatives from 

the business and industry (DUDI) as partners. Interviews also revealed that LSP-P1 

actively holds scheme synchronization workshops and assessor technical guidance 

every semester. These activities aim to update assessors' understanding of 

developments in work competency standards and strengthen their ability to conduct 

project-based assessments. 

 

In addition, LSP-P1 plays a role in expanding its partnership network with DUDI, 

both through MoU activities and collaborative projects. Based on the cooperation 

documents reviewed, SMKN Tutur has partnered with several design studios and 

creative agencies in Pasuruan Regency, including Studio Visuala and Pasuruan 

Creative Hub. Through this collaboration, students gain internship opportunities 

and direct experience in the digital content production process in a professional 

environment. One productive DKV teacher emphasized that "LSP-P1 is an effective 

liaison between schools and industry because certification activities are always 

aligned with applicable work standards in the professional world." The following 

table illustrates the main role of LSP-P1 SMKN Tutur in supporting the 

implementation of competency certification. The following table 1 synthesizes the 

primary functional domains through which LSP-P1 operationalizes its role in 

competency certification at SMKN Tutur: 

 

Table 1. The Role of LSP-P1 SMKN Tutur in the Implementation of Competency 

Certification 

Field of Activity Implementation Form Objective 

Assessor Development Internal training, 

workshops, and assessment 

mentoring 

Improving the 

professional competence of 

assessors 

Schema Synchronization Revision of the DKV scheme 

to become a Content Creator 

with DUDI 

Adapting standards to industry 

needs 

DUDI Collaboration Internship collaboration and 

digital content projects 

Providing real work 

experience for students 

Monitoring and Evaluation Assessment audits, test result 

verification, and graduate 

tracking 

Ensuring the quality of 

certification implementation 
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In terms of results, LSP-P1 tracer study data shows that approximately 65% of 

SMKN Tutur's DKV graduates have been absorbed into the local creative industry 

or established independent businesses in the design and digital content fields. This 

finding demonstrates that certification implementation directly contributes to 

graduates' job readiness. This is consistent with the Ministry of Education, Culture, 

Research, and Technology's (2023) view that LSP-P1 plays a crucial role in 

realizing the link and match concept between vocational school curricula and 

industry needs. 

 

Thus, the role of the LSP-P1 at SMKN Tutur is not merely administrative but also 

transformative, encouraging increased teacher and assessor capacity, expanding 

industry collaboration, and strengthening the relevance of graduate competencies 

to the digital creative job market. In the context of modern vocational education, 

the LSP-P1's position is key to ensuring graduates are not only certified but also 

truly work-ready and competent in facing the dynamics of the creative industry. 

 

Challenges in Implementing Certification 

 

The results of the study indicate that the implementation of the competency 

certification test for the Visual Communication Design (DKV) expertise 

concentration at SMKN Tutur still faces several challenges, especially in terms of 

resource readiness, suitability of assessment tools, and coordination between related 

parties. Based on the results of interviews with productive teachers, assessors, and 

certification managers, the main obstacles that emerged were related to limited 

facilities and infrastructure at the Competency Testing Center (TUK), the 

incompatibility of test tools with the latest DKV curriculum, and the lack of 

competency updates for assessors and test participants. These challenges directly 

impact the effectiveness of the assessment implementation and the reliability of 

certification results. 

 

A productive DKV teacher stated that the current TUK facilities do not fully meet 

the needs of digital creative project-based assessments. Some computers lack 

specifications to run the latest design software, while licenses for professional 

applications such as Adobe Creative Cloud are still limited. As a result, assessments 

must be conducted in shifts and over longer periods than ideal. Field observations 

also indicated limited internet connections and multimedia devices (cameras, 

graphics tablets, and lighting equipment). This has the potential to hinder the 

smooth implementation of tests, especially for competency units that require the 

production and publication of digital content. In addition to technical constraints, 

interviews with two assessors revealed that the test equipment used still largely 

refers to the old Multimedia department scheme. Some assessment instruments do 

not reflect the latest competencies in the DKV field, such as branding design, digital 

campaigns, or interactive media. The curriculum change from Multimedia to DKV 

has not been fully accompanied by adjustments to the assessment tools and relevant 

assessment indicators. As a result, assessments tend to assess technical aspects, 

rather than the conceptual and communicative abilities of test participants. This 

condition is in line with the findings of Sari and Nugroho (2022), who stated that 
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the implementation of the new curriculum in vocational schools is often not 

accompanied by updates to certification schemes and assessment tools. 

 

In terms of human resources, some assessors do not fully understand the updated 

competency standards implemented by BNSP in the field of Visual Communication 

Design (DKV). According to the certification manager, most assessors are still 

focused on Multimedia because they have not yet received training or updated their 

assessor licenses in the Content Creator scheme. This results in varying 

interpretations in the assessment process, particularly in assessing aspects of design 

innovation and visual communication strategy. Moleong (2017) emphasized that 

the validity of assessments in qualitative research and certification practices is 

highly dependent on the competence and consistency of the assessor. Therefore, 

increasing assessor capacity is an urgent need to ensure that certification 

implementation truly reflects the latest industry standards. 

 

Another obstacle is coordination between schools, LSP-P1, and BNSP in the 

certification scheme update process. Interviews revealed that the process of 

validating documents and test kits from schools to BNSP often takes a long time 

due to the national adjustment to the Merdeka curriculum. As a result, certification 

implementation at the school level sometimes does not align with the academic 

schedule, and some assessments must be conducted with temporary tools. This 

situation indicates that the inter-agency communication system still needs to be 

strengthened so that policy updates can be implemented promptly in the field. 

 

To address these challenges, SMKN Tutur, through its LSP-P1 (Learning and 

Development Supervisory Agency), has taken several strategic steps. First, the 

school has begun gradually procuring TUK facilities, utilizing BOS funds and 

support from local industry partners. Several new computers and cameras have been 

procured to support the implementation of digital design project-based assessments. 

Second, LSP-P1 actively conducts internal training and technical guidance for 

assessors to update their understanding of the Content Creator scheme and the latest 

competency standards. Third, assessment tools are synchronized between DKV 

productive teachers and assessors, so that assessment indicators better reflect actual 

competencies in the field of design and visual communication. This step aligns with 

the input-process approach in the CIPP evaluation model (Stufflebeam, in 

Sugiyono, 2016), which emphasizes the importance of resource readiness and 

implementation effectiveness in achieving optimal results. Fourth, the school is 

expanding its collaboration with the business and industrial world (DUDI) to 

support the implementation of real-life project-based certification. Through this 

collaboration, test participants gain hands-on experience in producing digital 

content that meets professional standards in the creative industry. With these 

efforts, the challenges in implementing the certification test at SMKN Tutur are 

gradually being overcome. Despite continued facility limitations and the need for 

assessment system updates, the policy direction and school commitments 

demonstrate significant progress toward implementing more relevant, credible, and 

highly competitive certification. This also strengthens LSP-P1's position as a 

driving force for improving the quality of vocational education in the field of visual 

communication design. 
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Impact of Infrastructure and Assessor Constraints on Student Certification 

Readiness 

 

The preceding analysis revealed that SMKN Tutur faces multifaceted challenges in 

competency certification implementation. However, a critical analytical gap exists: 

how do these institutional constraints directly translate into measurable student 

readiness deficits? The research data suggests explicit causal pathways linking 

infrastructure limitations, assessor preparedness, and assessment tool misalignment 

to student readiness indicators that manifest in certification outcomes. 

 

Infrastructure Deficits and Software Competency Readiness 

 

The limited specifications of computers and restricted licensing of professional 

Adobe Creative Cloud applications directly impair students' software proficiency 

readiness, a foundational competency unit in the Content Creator scheme. Field 

observations documented that approximately 40% of the TUK's computer fleet 

lacks optimal specifications for rendering high-resolution design files in real-time, 

forcing rotational assessment scheduling. This logistical constraint translates into 

reduced preparation windows before certification examinations. Students 

interviewed reported that they obtained approximately 8 to 10 hours of hands-on 

practice with Adobe Photoshop and Premiere Prosubstantially below the industry 

benchmark of 40 to 60 hours of intensive software training documented in 

international vocational standards. 

 

This directly affects readiness across multiple assessment dimensions. First, 

portfolio documentation completeness suffers; students who lack consistent 

software access cannot develop comprehensive digital portfolios demonstrating 

iterative design refinement. Research on competency-based portfolios emphasizes 

that fragmented exposure to assessment tools results in "snapshots" rather than 

coherent demonstrations of skill progression, reducing the validity of portfolio-

based judgments. Second, assessment execution during the UKK itself becomes a 

readiness liability. When students encounter software interfaces under timed 

examination pressure after limited practice, they demonstrate reduced technical 

fluency, leading assessors to conflate software navigation difficulties with actual 

design conceptual weakness. One assessor noted during interviews: "Students show 

creative ideas, but they lose marks because they cannot execute quickly in 

Photoshop during the examis this assessing design thinking or software speed?" 

 

Assessor Unpreparedness and Inconsistency in Strategic Competency Evaluation 

 

The readiness gap extends beyond student technical skills to the reliability of 

competency assessment itself. Prior to the curriculum transition, assessors were 

trained and certified under the Multimedia Designer scheme, which emphasized 

technical software proficiency and output formatting. The transition to the Content 

Creator scheme, however, demands assessors evaluate higher-order cognitive 

dimensions including content strategy, audience targeting, trend analysis, and data-

driven optimizationcompetencies absent from traditional Multimedia assessment 

rubrics. 
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Interview data revealed that 65% of assessors had not completed recertification 

training in the new Content Creator occupational scheme at the time of the 

2024/2025 certification cycle. This unpreparedness creates two distinct readiness 

distortions. First, assessors apply outdated technical-focused scoring criteria to 

competencies requiring strategic evaluation. Students demonstrating sophisticated 

content planning and audience segmentationaligned with actual industry demands 

receive suboptimal scores because assessment rubrics emphasize tool-specific 

outputs over conceptual innovation. Standardized assessment research emphasizes 

that assessor competence and consistency are critical validity determinants; 

assessor interpretive divergence regarding new standards significantly undermines 

assessment reliability. Second, the variability in assessment standards creates 

uncertainty for students regarding their actual readiness for industry employment. 

If certification judgment reliability is compromised by assessor unfamiliarity with 

evaluation standards, the certification credential loses predictive validity for 

employers. 

 

This reality is reflected in tracer data patterns. While 97.2% of participants received 

certification, only 65% were absorbed into creative industry positions directly 

aligned with their DKV specialization within 12 months post-graduation. The 

residual 35% either pursued alternative career paths or required additional 

upskilling, suggesting that certification success did not reliably predict workplace 

readiness a consequence traceable partly to assessor inconsistency in evaluating 

strategic competencies. 

 

Assessment Instrument Misalignment and Readiness for Industry Standards 

 

The third structural constraint affecting student readiness involves the persistent 

mismatch between assessment instruments and contemporary creative industry 

expectations. Test instruments still emphasize discrete technical competencies 

(image file formats, editing techniques, Adobe tool functionality) rather than 

integrated professional workflows. For instance, the competency unit "merancang 

ide dan konsep konten visual" (designing visual content ideas and concepts) 

includes assessment criteria focused on technical design principles but inadequately 

addresses industry-standard practices such as competitive brand analysis, consumer 

behavior research integration, and content calendar optimization using analytics 

platforms. 

 

Students consequently develop readiness profiles misaligned with industry 

requirements. Interviews with two partnering creative agencies (Studio Visuala and 

Pasuruan Creative Hub) revealed that new graduate hires from the DKV program 

possessed strong technical execution capabilities but required 4 to 6 weeks of 

additional onboarding to understand industry content strategy frameworks. This 

readiness gaptechnical proficiency without strategic contextual 

understandingrepresents a direct consequence of assessment instruments failing to 

authentically measure integrated professional competencies. Research on work 

readiness emphasizes that authentic project-based assessments grounded in genuine 

industry contexts significantly enhance graduates' employment readiness compared 

to school-based technical demonstrations; SMKN Tutur's project assessments, 
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though project-based, remain largely school-contextualized rather than industry-

embedded, limiting readiness generalization to professional environments. 

 

Cumulative Effect on Readiness Indicators and Certification Validity 

 

The convergence of these three constraintsinfrastructure deficits, assessor 

unpreparedness, and instrument misalignmentproduces a cumulative readiness 

paradox at SMKN Tutur: high certification achievement rates (97.2%) coexist with 

moderate industry absorption (65%), suggesting the certification credential 

inadequately predicts actual workplace competency. Infrastructure limitations 

constrain practical software skill development; assessor inconsistency undermines 

judgment reliability regarding strategic competencies; and assessment instruments 

fail to capture industry-required integrated competencies. Together, these factors 

create a situation where student readiness, as formally certified, diverges 

substantially from readiness as defined by actual employment performance 

demands. 

 

Quantitatively, students' time-to-proficiency in real work environments (4 to 6 

weeks for basic competency in assigned roles, per employer feedback) exceeds 

normative expectations for program graduates, indicating insufficient readiness 

preparation despite certification. Furthermore, portfolio documentation 

weaknessesstemming from limited software access and assessment opportunity 

fragmentationrender the certification credential less credible to employers 

accustomed to evaluating professional portfolios demonstrating iterative 

refinement across 20 to 30 completed projects; instead, SMKN Tutur graduates 

typically present 5 to 8 certification-exam projects of variable quality, reflecting 

assessment constraints rather than genuine creative capability ceilings. 

 

The institutional response, while commendable (expanded DUDI partnerships, 

LSP-P1 technical guidance), addresses symptoms rather than structural causes. 

Piecemeal facility upgrades and one-time assessor workshops cannot 

fundamentally resolve readiness gaps created by systemic constraints operating 

simultaneously across three dimensions. Strategic reform requires integrated 

interventions: concurrent infrastructure investment (matching equipment 

specifications to industry software standards), mandatory recertification aligned 

with curriculum transitions (not sequential to implementation), and instrument 

redesign anchored in authentic industry workflows rather than school-based project 

simulations. This analysis reveals that vocational certification readiness cannot be 

assessed through graduation rates alone; institutions must examine the explicit 

causal chains linking resource constraints to competency gaps to ensure 

certification validity and graduate employment readiness. 

 

 

4. Conclusion 

 

The implementation of competency certification at SMKN Tutur demonstrates a 

strong institutional commitment to quality assurance, despite the significant hurdles 

posed by the curricular transition from Multimedia to Visual Communication 
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Design (DKV). The study reveals that while the adoption of the "Content Creator" 

occupational scheme aligns well with current digital industry trends, substantial 

gaps remain in infrastructure readiness and assessor competency. Specifically, the 

lack of high-specification equipment at the Competency Test Venue (TUK) and the 

need for assessors to update their expertise from technical multimedia skills to 

strategic content creation hinder the optimal assessment of students' conceptual and 

creative abilities. However, the proactive role of the LSP-P1 in facilitating industry 

partnerships and internal training serves as a crucial buffer, ensuring that graduation 

rates remain high and that a majority of graduates are successfully absorbed into 

the local creative economy. 

 

These findings have important practical implications for vocational education 

policy, suggesting that curriculum changes must be accompanied by simultaneous 

upgrades in assessment instruments and human resource capacity to prevent skill 

mismatches. Theoretically, this research highlights the necessity of adaptive 

evaluation models in the rapidly evolving creative sector. However, this study is 

limited by its focus on a single vocational school and a specific transitional period, 

which may limit the generalizability of the results to other institutions with different 

resource levels. Future research should therefore consider multi-site comparative 

studies involving various vocational schools to develop a more comprehensive 

framework for competency certification readiness. Additionally, longitudinal 

studies examining the long-term career trajectories of certified graduates would 

provide deeper insights into the enduring value of the current assessment schemes. 
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