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Evaluation is a systematic process of collecting and
analyzing information to assess the quality of a program or
product. This study aims to evaluate the quality of multiple-
choice questions on the Japanese Occupation and Indonesian
Independence topic through analysis of difficulty level and
discriminating power. The main problem in this study was
the lack of an evaluation instrument capable of accurately
measuring learning  outcomes and  proportionally
differentiating student abilities. The method used was
quantitative, with sample answer sheets of 11th-grade
students who completed 20 multiple-choice questions and 5
essay questions. Difficulty level analysis was conducted to
determine the extent to which students could answer the
questions, while discriminatory power was used to assess the
ability of the questions to differentiate between high-ability
and low-ability students. The results showed that 90% of the
multiple-choice questions were classified as easy, while the
essay questions had a more even distribution of difficulty
levels. In terms of discriminatory power, some questions
showed a fair to good category, but some had low or even
negative discrimination power. These findings emphasize
the need for revision of several questions to improve the
validity and effectiveness of the instrument. Periodic
evaluation of question quality is crucial to ensure
assessments that support the quality of history learning.

1. Introduction

Evaluation refers to the process of determining the extent to which learning
objectives have been achieved and involves assessing both the outcomes and the
learning process. Based on recent research, evaluation can be divided into several
categories, such as formative and summative evaluation, each of which has different
purposes and applications in educational contexts (Yuwono & Mirnawati, 2021). In
the history learning process at the high school level, evaluation plays a crucial role
as a tool to measure students' understanding of the material being taught. However,
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in practice, some test items still do not conform to the principles of developing good
evaluation instruments, such as items that are too easy, too difficult, or unable to
differentiate between students with different levels of mastery of the material. This
situation indicates the need for further analysis of test item quality, particularly in
terms of difficulty level and discrimination power, so that evaluation instruments
can truly represent learning outcomes objectively and fairly.

What factors influence those outcomes. For example, research shows that students'
socioeconomic backgrounds can influence the effectiveness of learning
interventions, with students from disadvantaged backgrounds tending to face
greater difficulties in achieving expected outcomes (Ernawati, 2022). Test item
quality can be analyzed using a psychometric approach through difficulty level and
discrimination power. These aspects indicate how well items measure student
ability and distinguish performance levels, ensuring the validity and reliability of
evaluations on key topics such as the Japanese Occupation and Indonesian
Independence. Therefore, this study examines whether the evaluation instruments
meet appropriate quality standards.

Several recent studies have examined the importance of analyzing test item quality
in history teaching at the secondary education level. Furthermore, Wati (2022) and
Verawati (2023) analyzed test items from various subjects at the secondary school
level, focusing on the aspects of difficulty and discriminating power. Their findings
showed that unbalanced difficulty levels reduce the effectiveness of evaluation,
while low discriminating power makes questions unable to distinguish students’
mastery levels, resulting in less valid assessment outcomes. These results highlight
the importance of item analysis, including in history, to ensure that evaluation
instruments measure students’ abilities and depth of understanding accurately.

One crucial element that is often the focus of analysis is the extent to which the test
items align with the applicable curriculum. Utomo (2019) emphasized the
importance of assessing the validity of question content in the implementation of
Mid Semester Assessments and Final Semester Assessments. When the analysis
process is carried out unsystematically, the evaluation results have the potential to
not accurately represent student learning achievement. Meanwhile, research by
Marlina et al. (2024) revealed that the process of identifying and analyzing
questions before use can produce evaluation instruments with high validity and
reliability, and can serve as a reference for developing better questions in the future.

There is a visible gap between recent research on item analysis, particularly in terms
of discriminability and difficulty, and the empirical and theoretical understanding
of these studies. Many have explored analytical techniques, such as the use of Item
Response Theory and statistical methods, but comprehensive reports on educators'
integration of these analysis results into actual classroom practice are lacking.
Research by Marlina et al. (2024) and Muhamad Yunus et al. (2021) demonstrates
the importance of the item identification process for ensuring assessment quality.
However, while analysis can provide feedback for improvement, the
implementation of the obtained suggestions remains inconsistent with classroom
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practice, where many educators are untrained or lack the capacity to implement
them.

Furthermore, while the literature indicates that item analysis for validity and
reliability is a crucial step in educational evaluation, there is still a gap in
demonstrating how the results of such analysis can be applied to the development
of better evaluation tools and in everyday learning. Research by Supandi &
Farikhah (2016) emphasizes the importance of distractor function values and the
relationship between discrimination and difficulty levels, but lacks practical
guidance for teachers in their specific contexts. Many studies, including Yusuf's
(2024) study describe analysis procedures without in depth explanations of how
teachers can translate these findings into concrete actions in the classroom.

This study aims to examine the difficulty level and discriminatory power of history
items on the topic of the Japanese Occupation and Indonesian Independence at the
high school level. The main objective of this study is to empirically evaluate the
quality of history test instruments to determine the extent to which the test items
are able to measure student learning outcomes fairly and proportionally. The
novelty of this research lies in its focus on national history material which has high
contextual value but is still rarely analyzed in depth in question evaluation studies.
In addition, this study also links the analysis findings with their implications for the
practice of preparing questions by teachers, so that it is expected to be able to
contribute to the development of higher quality and more targeted evaluation
instruments in the context of history learning in schools.

2. Methodology

Instrument

This study used a quantitative approach with a descriptive design. The quantitative
approach was chosen because the primary objective of the study was to analyze
numerical data in the form of difficulty levels and item discrimination, calculated
based on student test results. This quantitative approach was used to describe the
quality of the test items objectively and systematically without manipulating
variables. This study employed a quantitative approach with a descriptive design.
This approach was chosen because the primary focus of the study was the collection
and analysis of numerical data, specifically the difficulty levels and discriminatory
power of test items obtained from student test results. In this approach, the
researcher did not manipulate the learning variables but rather described the
existing phenomena systematically and objectively (Wulandari et al., 2023).

This research was conducted at SMA Negeri 7 Malang in May 2025. The selection
of these schools was carried out purposively by considering a number of strategic
factors. One consideration was the accessibility of the school location, which
facilitated coordination and direct implementation of research activities.
Furthermore, SMA Negeri 7 Malang is known for its well organized learning
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administration system, including documentation of evaluation questions and
student learning outcomes that can support the data analysis process. The school's
readiness to support academic activities, particularly through the openness of
history teachers to research collaboration, was also a key factor in selecting this
location. With support from the school and teachers, it is hoped that the data
collection process, test administration, and validation of findings will run smoothly
and according to procedures.

The research subjects were 26 students in grade XI 4. The selection of this class
was done purposively by considering that class XI 4 had received material on the
Japanese Occupation and the Proclamation of Indonesian Independence according
to the academic calendar. Furthermore, the history teacher in this class used
evaluation instruments relevant to the material, allowing for an analysis of the
quality of the questions. The number of students in this class was also deemed
sufficient to conduct a simple statistical analysis of the difficulty level and the
discriminating power of the items. The instrument used in this study was a test that
had previously been implemented by the history teacher as a learning evaluation
tool. The use of this instrument enabled the researcher to analyze the quality of the
items, including the level of difficulty and discriminating power . Furthermore, the
number of students in this class was deemed sufficient to support a simple statistical
analysis of the characteristics of the questions used.

Data collection

Data collection in this study was conducted through an evaluation test using Google
Forms. The evaluation instrument consisted of 20 multiple choice questions and 5
essay questions, designed to measure students' understanding of the historical
material regarding the Japanese Occupation and the Proclamation of Indonesian
Independence. The use of Google Forms was chosen due to its efficiency in
reaching all students simultaneously, ease of documenting results, and flexibility in
administering the test without the need for printed media. The results of student
responses were automatically recorded in the form of quantitative data, which was
then used as the basis for analyzing the level of difficulty and the discrimination
power of the test items.

Data analysis

Data obtained from the multiple choice questions were analyzed using the latest
version of SPSS statistical software. The analysis focused on two main aspects: the
difficulty level and the discriminatory power of each item. The difficulty level was
calculated to determine the extent to which the item was easy or difficult for
students, while the discriminatory power was used to measure the item's ability to
distinguish between students with high and low understanding of the material. The
calculation was carried out by dividing the student group into two parts, namely the
upper group and the lower group based on the total score. Next, the proportion of
students from each group who answered each question correctly was compared to
determine the question quality category. The results of this analysis are then
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interpreted to provide input on the quality of the evaluation instrument and as a
basis for compiling more effective questions in the future.

3. Results and Discussion
Results of Question Difficulty Level

The level of difficulty of questions is an important element in educational item
analysis, which shows how difficult or easy a question is for students. In an
educational context, a deeper understanding of this difficulty level can help teachers
design questions that better suit students' abilities and knowledge, and improve
teaching effectiveness. Understanding the difficulty level of questions not only aids
assessment but also plays a crucial role in curriculum development and teaching
methods (Lestari et al., 2023). The results of this study involved 26 grade XI 4
students at SMA Negeri 7 Malang. The primary focus of this analysis is to measure
the difficulty level of each test item to determine the extent to which the test items
are able to proportionally assess student abilities. Data processing was performed
using SPSS version 27 software, using statistical indicators to group the test
difficulty levels into three categories: difficult, medium, and easy. This analysis
aims to provide a quantitative overview of the quality of the test items and serve as
an evaluative basis for developing better assessment instruments in history learning.
The results of the test on the level of difficulty of the questions can be seen in table
1. The following are the results of the test on the level of difficulty of the questions.

Table 1. Results of the Multiple Choice Question Difficulty Level Test

Question Question Difficulty Level Criteria
No.
1. The main reason Japan 1.00 Easy
undertook the Meiji
Restoration
2. The relationship between 0.96 Easy

Japan's modernization since
the Meiji Restoration and
Japan's involvement in the
Axis Powers

3. Important Japanese figures 0.85 Easy
who played arole in the Axis
Powers

4. Strategic reasons for the 0.27 Difficult
Japanese  occupation  of
Tarakan

5. Contents and meaning of the 0.77 Easy
Kalijati Agreement

6. Division of  Japanese 0.69 Currently

administrative  areas  in
Indonesia  (Rikugun and

Kaigun)
7. Romusha policy 0.88 Easy
8. The aims of Japanese 0.92 Easy

military policy in Indonesia




322 Annora Pratama Putri et al. / Journal of Educational Sciences Vol. 10 No. 1 (Jan, 2026) 317-330

0. Putera  (people's power 0.77 Easy
center)

10. Tonarigumi 0.88 Easy

11. PETA's role in the history of 0.96 Easy
Indonesian independence

12. MIAI and Masyumi 0.73 Easy

13. Singaparna resistance 0.81 Easy

14. PETA Resistance in Blitar 0.81 Easy
1945

15. The impact of Japanese 0.81 Easy
policy on Indonesian
nationalism

16. The impact of Japanese 0.92 Easy
military cadre formation

17. The strategic meaning of 0.88 Easy
BPUPKI

18. Results of the first session of  0.85 Easy
BPUPKI

19. The Role of the Committee 0.96 Easy
of Nine

20. The role of the PPKI 1.00 Easy

Each question item was analyzed using the mean value of the students' work, which
was then classified into three categories of difficulty level: difficult (mean 0.00—
0.30 ), moderate (mean 0.31-0.70), and easy (mean 0.71-1.00). This table contains
information regarding the question number, the mean value of each question, and
the difficulty level category. This data presentation aims to provide a systematic
overview of the extent to which the questions are able to test students' competencies
proportionally, as well as to identify which questions need to be improved to
improve the quality of the learning evaluation instrument. The criteria for the level
of difficulty of the questions used in this study can be seen in Table 2. The following
table shows the criteria for the level of difficulty of the questions.

Table 2. Criteria for Question Difficulty Level

Interval Criteria
0.00 - 0.30 Difficult
0.31-0.70 Currently
0.71 - 1.00 Easy

Based on the results of statistical analysis using SPSS version 27 on 20 multiple
choice questions (questions 1 to 20), the difficulty level of each question was
calculated by referring to the classification criteria of the average value (mean):
values between 0.00-0.30 are categorized as difficult questions, 0.31-0.70 as
medium questions, and 0.71-1.00 as easy questions. From the results of the
analysis, it is known that 18 questions are included in the easy category, namely
question 1, question 2, question 3, question 5, question 7, question 8, question 9,
question 10, question 11, question 12, question 13, question 14, question 15,
question 16, question 17, question 18, question 19, and question 20. Meanwhile,
only one question is classified as medium, namely question 6 with a mean value of
0.69. One question, question 4, was considered difficult, with a mean score of 0.27.
This finding indicates that most of the questions were considered easy for students,
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with a percentage reaching 90% of the total questions. On the other hand, questions
with medium and difficult levels of difficulty only cover 5% each. These findings
can be seen in Table 3 and are an early indicator that improvements need to be made
in the preparation of test items so that they can accommodate variations in students'
ability levels more proportionally. The following are the results of the difficulty
level of the descriptive questions.

Table 3. Results of the Level of Difficulty of Essay Questions

Question Question Difficulty Level Criteria

No.

1. The reasons for changing the Jakarta 0.87 Easy
Charter before it was ratified as
Pancasila

2. The role of Pancasila in shaping the 0.64 Currently
identity of the Indonesian nation

3. The role of young people and old 0.90 Easy

people in the Proclamation of
Indonesian Independence

4. The meaning of the Rengasdengklok 0.64 Currently
incident
5. Admiral Maeda's role in the process of  0.70 Currently

Indonesian independence

Based on the classification of the difficulty level of the essay questions, the results
show that questions 1 and 3 are included in the easy category, with mean values of
0.87 and 0.90, respectively. This indicates that most students are able to answer
these questions correctly. Meanwhile, questions 2 and 4 are classified as medium,
with the same mean value of 0.64. This means that these questions have a moderate
level of difficulty and are able to test students' understanding proportionally.
Question 5 is at the upper threshold of the medium category with a mean value of
0.70, which indicates that although it is classified as medium, its level of difficulty
tends to approach the easy category. This analysis shows that in general, these
questions have a fairly even distribution of difficulty levels, although special
attention is needed to maintain a balance between easy, medium, and difficult
questions for more optimal evaluation.

Results of the Differential Power Test of Questions

Discriminant power is a measure or indicator that shows how well a test item can
differentiate between test takers with high ability and those with low ability
(Azzahroh et al., 2022). Simply put, discriminant power indicates the ability of a
question to differentiate students who have truly mastered the material from
students who have not mastered it. Questions with high discriminant power will be
answered correctly more often by high-achieving students, and answered
incorrectly more often by low-achieving students. Discriminant power is defined as
the ability of a question to differentiate students based on their cognitive abilities
(Muchtar et al., 2024). As a reference in determining the category of the level of
question discrimination power, the criteria used are shown in table 4. The following
table of criteria for question discrimination power.
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Table 4. Criteria for Differentiating Power of Questions

Distinguishing Power Category
Negative Not good
0.00-0.20 Bad
0.21-0.40 Enough
0.41-0.70 Good
0.71- 1.00 Very good

Item validity was analyzed using the Corrected Item-Total Correlation value, which
measures the extent to which an item correlates with the total score of the entire
test. This value indicates how well the item is able to measure the same competency
as measured by all evaluation instruments. Interpretation of this correlation value is
divided into several categories, namely negative values indicate invalid or poor
items. Values between 0.00 and 0.20 indicate low or poor validity, while values
0.21 to 0.40 indicate sufficient validity. Values between 0.41 and 0.70 describe
good validity, and values 0.71 to 1.00 indicate excellent validity (Hendryadi, 2021).
Thus, this validity analysis is important to ensure that each item is able to provide
an accurate picture of the material mastery by students. The results of the
discrimination power of multiple choice questions can be seen in Table 5. The
following are the results of the discrimination power of multiple-choice questions.

Table 5. Results of Differential Power of Multiple Choice Questions

Question No. Corrected Item-Total Validity Category
Correlation Value

Question 1 0.282 Enough
Question 2 -0.015 Not good
Question 3 0.547 Good
Question 4 -0.256 Not good
Question 5 0.375 Enough
Question 6 0.299 Enough
Question 7 0.439 Good
Question 8 0.529 Good
Question 9 0.583 Good
Question 10 0.310 Enough
Question 11 0.599 Good
Question 12 0.597 Good
Question 13 0.324 Enough
Question 14 0.085 Bad
Question 15 0.542 Good
Question 16 0.477 Good
Question 17 0.708 Very good
Question 18 0.389 Enough
Question 19 0.599 Good
Question 20 0.000 Bad

There are two questions, namely question 2 and question 4, which are declared
invalid because they have a negative correlation value. In addition, two other
questions, namely question 14 and question 20, showed relatively poor validity. A
total of six questions have validity in the sufficient category, while nine questions
show good validity. Only one question, namely question 17, falls into the very good
validity category. Overall, most of the test items demonstrated adequate validity
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and were reliable in measuring student abilities. However, further evaluation of test
items 2 and 4 is warranted. These items should be revised or even removed, as they
did not contribute positively to the total score of the evaluation instrument. The
results of the discriminant power of the essay questions are presented in Table 6.
The results of the discriminant power of the essay questions are as follows.

Table 6. Results of Differential Power of Essay Questions

Question No. Corrected Item-Total Validity Category
Correlation Value
Question 1 -0.078 Not good
Question 2 -0.100 Not good
Question 3 -0.277 Not good
Question 4 0.382 Enough
Question 5 0.205 Bad

Based on the analysis results using SPSS 27, it can be concluded that questions 1
to 3 are included in the poor category because they have a negative Corrected Item-
Total Correlation value, which means these items are not positively correlated with
the total score and are not valid as a measuring tool. A negative item-total
correlation indicates that the item is inversely correlated with the total score,
meaning that participants with high total scores tend to answer the item incorrectly.
This generally indicates problematic items (wrong mis-keys, ambiguity, or too
strong trap options) (Zijlmans et al., 2018). Furthermore, question number 4 shows
validity in the sufficient category, which means it still has a positive correlation
although not too strong. Meanwhile, question number 5 is included in the poor
validity category because its correlation value is below 0.20 . These findings
indicate that several items need to be revised to improve the overall quality of the
evaluation instrument.

The results of the difficulty analysis of 20 multiple-choice questions given to 26
grade XI 4 students at SMA Negeri 7 Malang showed that most of the multiple-
choice questions were classified as easy, with a percentage reaching 90% (18
questions). Only one question was in the medium category, and another was in the
difficult category. These findings indicate that most students were able to answer
these questions correctly, which reflects that these questions were less challenging
and less able to test students' understanding in depth. In the context of evaluating
history learning, especially on the Japanese Occupation and Indonesian
Independence material, these results indicate that the question instruments are still
not balanced in terms of the level of difficulty. Questions that are too easy have the
potential to produce inaccurate data in differentiating students' levels of mastery. In
other words, the instrument's validity as a measure of ability is suboptimal. This
situation does not fully support the goals of formative and summative evaluation,
which ideally should depict an even distribution of student abilities.

In addition, the results of the analysis of descriptive questions also show a
dominance of questions in the easy category (2 questions), while the rest are in the
medium category. The absence of questions that are classified as difficult shows a
similar tendency to multiple choice questions. This means that both the multiple
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choice and descriptive forms do not reflect sufficient variation in levels of
difficulty. In a broader perspective, these findings emphasize the importance of
designing evaluation instruments that take into account the proportion of questions
of varying difficulty levels. This is important not only for measuring overall
cognitive achievement but also for increasing the challenge of questions and
encouraging students to think critically. Overall, these findings reinforce the
urgency of developing more balanced questions so that assessments can function
optimally in the learning process. Teachers should regularly evaluate the quality of
test items as part of their learning reflection and assessment improvement efforts.

Discriminant power analysis of 20 multiple choice questions show variations in the
ability of the questions to differentiate between high and low ability students on the
Japanese Occupation and Indonesian Independence topic. Discriminant power is an
important indicator of the quality of a question, as it reflects the extent to which the
item is able to identify differences in the level of mastery of the material between
students. In this finding, two questions, namely questions 2 and 4, have a negative
correlation value, which means they are not able to differentiate students well. The
negative correlation in the context of discriminant power indicates that students
who received high scores overall actually answered the questions incorrectly, while
students with low scores answered correctly. This indicates an error in the question
construction, such as inaccurate answer options, ambiguity of statements, or
inconsistency with competency indicators. Because they do not provide a positive
contribution to mapping student abilities, questions 2 and 4 should be revised
completely or removed from the evaluation instrument.

Furthermore, two other questions, question 14 and question 20, had relatively poor
discriminatory power. While not as bad as the negative correlation, these questions
still demonstrate weaknesses in identifying differences in ability between students.
Six questions had sufficient discriminatory power, indicating that they had
moderate discriminatory power but still needed improvement. Nine questions
showed good discriminatory power, and one question (question 17) was in the
excellent category. This indicates that most of the questions were able to carry out
their discriminatory function quite effectively.

Overall, these results indicate that the quality of the discriminating power in the
evaluation instruments is relatively varied, with a positive trend for most items.
However, the presence of items with low and negative discriminating power is a
serious concern (Cappelleri et al., 2015). Therefore, continuous evaluation of the
discriminating power of items is necessary, especially in the context of formative
and summative assessments, so that the evaluation truly reflects student learning
achievement. Teachers are expected to make improvements to items with low
discriminating power or invalid, in order to improve the quality of objective,
accurate, and fair evaluations.

Discriminatory power analysis of five descriptive questions indicate that the
instrument's discriminatory quality still needs improvement. Questions 1 to 3 were
found to have negative Corrected Item-Total Correlation Values. A negative
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correlation indicates that the correct answers to the item are not positively correlated
with the student's total score, so these questions do not function as intended in
distinguishing between high and low ability students. Thus, these items are
categorized as inadequate and invalid as measuring tools in learning evaluation. The
presence of such questions can degrade the overall quality of the instrument and
distort the assessment of learning outcomes (Quaigrain & Arhin, 2017).

Question number 4 shows a moderate level of discrimination. Although the
correlation isn't high, this positive value indicates that the question still has
moderate discriminatory power. Questions like this can still be used in evaluations,
but it is recommended that improvements be made to the wording and accuracy of
the indicators to improve their quality. Meanwhile, question number 5 is
categorized as having poor discriminatory power, as its correlation value is below
the minimum threshold (0.20). This indicates that although it still has a positive
correlation, the question's ability to differentiate students with high and low mastery
of the material is relatively low. This item needs to be reviewed, both in terms of
content, sentence structure, and suitability to learning objectives. Overall, these
results emphasize the importance of discriminatory power analysis in developing
quality evaluation instruments. A good instrument must not only measure students'
general abilities but also be able to accurately differentiate students' levels of
mastery. Revision of questions with low or negative discriminatory power is an
important step in ensuring the validity and reliability of learning evaluations.

In the context of research on the discriminating power and difficulty of questions at
the secondary school level, several relevant studies can provide additional insights.
Research conducted by Saleha et al. (2022) provides a quantitative analysis of the
final exam for Indonesian language at SMP Negeri 3 Kutacane. Their findings
indicate that 55% of the questions tested fall into the intermediate category, while
42.5% fall into the difficult category, and only 2.5% fall into the easy category. This
provides an overview of the distribution of question difficulty in the secondary
school context that can be applied to other subjects such as history. Similarly,
research by Zulfiana et al. (2023) provides an analysis of the validity, reliability,
discriminating power, and difficulty of questions in science learning. Although the
primary focus of this study is on science, the methodology can be adapted to history.
The results show that the instruments used have high validity and reliability, which
are important indicators to ensure the quality of questions in education.

Another study conducted by Faridah (2021) highlighted the characteristics of test
items in the final semester history assessment for 11th-grade students. The results
showed that the majority of the analyzed questions met the eligibility standards.
This study also emphasized the importance of evaluating the discriminating power
and difficulty level of history questions to ensure that they accurately measure
students' understanding and knowledge of the historical context being taught. The
implications of these findings suggest that in developing evaluation instruments,
particularly in history, teachers need to focus not only on developing materially
appropriate questions but also on the psychometric quality of the questions. In other
words, statistical analysis of discriminatory power and difficulty levels is crucial to
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ensuring that the questions are able to differentiate students' levels of understanding
fairly and proportionally. This contributes to more meaningful learning and more
objective evaluation, allowing the results to be used as a basis for making
appropriate educational decisions, both in improving teaching methods and
planning remedial measures.

This study has several limitations. One of the main limitations lies in the quality of
the items analyzed. Based on the results of the evaluation of the level of difficulty
and discrimination, it was found that most of the items were too easy and unable to
differentiate students' abilities effectively. This indicates that many items are still
inadequate and need to be revised or even completely replaced to function as a valid
and reliable evaluation tool. Furthermore, limitations also lie in the number and
characteristics of the sample used, which only involved 26 students from one class
in one school, so the results of this study cannot necessarily be generalized to a
wider population. Another limitation is the focus of the analysis, which only covers
the level of difficulty and discrimination, without considering other aspects such as
content validity, item construction, or the linkage of the items to the overall learning
indicators. Given these limitations, it is hoped that further research can expand the
scope of the analysis, use larger and more diverse samples, and refine the item
instrument so that learning evaluation becomes more meaningful and accurate.

4. Conclusion

This study revealed that most of the test items on the Japanese Occupation and
Indonesian Independence subject were relatively easy and had varying levels of
discrimination, including several items with negative discrimination values. These
findings indicate that the assessment instrument used still requires significant
improvement to be able to measure students' abilities validly and reliably. Thus, the
results of this study emphasize the importance of quantitative item evaluation as an
integral part of the process of developing and revising history assessment
instruments.

However, limitations of the study, such as the sample size being limited to one class
and the analysis focusing only on difficulty level and discrimination power, need to
be considered. Therefore, these findings cannot be broadly generalized without
further research with a larger scope and more comprehensive methods. Overall, this
research contributes to strengthening understanding of the importance of empirical
analysis in evaluating question quality, particularly in the context of history
learning. By refining the instrument based on these results, it is hoped that
assessments will be more effective in reflecting student competencies and
supporting a more meaningful and focused learning process.
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