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 Public speaking is an essential competence for EFL learners 

in Islamic higher education, particularly in related to English 

for Islamic Studies. However, EFL learners tend to pose 

psychological problems to enhance their public speaking. 

Traditional materials often fail to support students in 

overcoming speaking anxiety, enhancing fluency, and 

integrating Islamic perspectives into English learning. This 

study aims to develop and evaluate a digital flipbook as an 

innovative learning medium to enhance students’ public 

speaking skills. Using a Research and Development (R&D) 

design with the 4 D model, the study involved twenty seven 

students from one of rural islamic higher institutions. The 

digital flipbook was designed to integrate interactive 

content, Islamic values, and deep learning features to 

provide adaptive feedback. Validation by media and 

material experts indicated high feasibility (≥ 85%). 

Students’ public speaking performance, assessed through 

pre- and post-tests, showed significant improvement across 

fluency, vocabulary, pronunciation, and confidence. 

Furthermore, students reported positive perceptions of the 

flipbook, noting increased engagement, motivation, and 

alignment with their academic and religious needs. The 

findings highlight the potential of digital flipbooks to bridge 

technology and Islamic education, providing an effective 

tool to support EFL learners’ speaking development in 

Islamic higher education. 
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1. Introduction 

 

The proliferation of technology in the globalization era has transformed the way 

EFL learners acquire English, particularly their public speaking skills (Pham, 

2022). In the context of Islamic higher education, particularly, the ability to 

communicate effectively in English has become a key competence for students in 

Islamic higher education. Among the four language skills, speaking, particularly 

public speaking, is essential for learners who are expected to become preachers, 
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educators, leaders, or professionals with global engagement. However, public 

speaking is perceived as the cause highest level of anxiety (Chen, 2022). 

Almawaddah and Suryani (2025) found that EFL learners in Islamic institutions, 

especially, struggle with speaking anxiety, limited vocabulary, and lack of 

interactive resources that integrate both linguistic and Islamic values. 

 

English for Islamic Studies (EIS) is the branches of English for Spesific Purpose 

(ESP) which highlights teaching materials that meet with students in Islamic 

institution (Abudhahir & Ali, 2018). In EFL learning, the incorporation of EIS 

could be done by compiling the islamic vocabulary, islamic text, and others (Warda 

& Dalimunte, 2022). The main aim of developing English materials based on 

English for Islamic Studies (EIS) is to enhance EFL students’ speaking skill that 

highlight the Islamic values, characters, and histories (Al-Jarf, 2021). Therefore, 

using this principle (English for Islamic Studies) for developing English teaching 

materials would give a positive impact for EFL teachers at Islamic Schools to 

expand their experiences in teaching English based on Islamic values. 

 

Technology-enhanced learning has been widely recognized as an effective strategy 

to address these challenges. Digital flipbooks, as interactive and multimedia-based 

learning resources, provide students with engaging materials that combine text, 

images, audio, and video (Wulandari et al., 2022). Furthermore, the immersive and 

multimedia-rich nature of flipbooks supports deeper engagement and motivation 

among learners (Hamidah & Asrohah, 2025). These resources enable learners to 

access content flexibly supporting learner autonomy and continuous practice 

(Puspitarini & Hanif, 2019). In particular, flipbooks effectively integrate 

multimedia elements like animations and videos, which enrich contextual 

understanding and support interactive speaking practice (Wulandari et al., 2022). 

Moreover, when integrated with deep learning technology, digital flipbooks have 

the potential to offer adaptive feedback, improve students’ learning experiences, 

and enhance their speaking performance.  

 

Based on the initial observation conducted by the researchers in the Public Speaking 

course at STKIP Yapis Dompu, it was noticed that the students experienced 

difficulties in enhancing their public speaking skills due to several factors. One of 

the major factors was the unavailability of supporting interactive learning resources. 

The students seemed to rely heavily on conventional materials such as printed 

handouts and lecture notes, which provided limited opportunities for practice and 

engagement. As a result, their speaking practice was often restricted to classroom 

activities, leaving them with insufficient exposure to authentic contexts and 

interactive media. Furthermore, many students expressed feelings of low 

confidence and anxiety when delivering speeches, partly because they lacked access 

to models, audiovisual aids, and self-paced practice platforms. These conditions 

highlighted the urgent need for an innovative, technology-enhanced learning 

resource that could integrate Islamic content with interactive features to better 

support the development of learners’ public speaking competence. 

 

Digital flipbooks have emerged as effective tools in language education, offering 

interactive multimedia features that support learners in enhancing their public 
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speaking skills. Darmawan et al. (2022) found that using flipbooks in English for 

Specific Purposes (ESP) courses enhanced student engagement, providing dynamic 

and student-centered learning environments. Similarly, Usman et al. (2023) 

reported that both lecturers and students perceived flipbooks positively in 

facilitating English learning, noting improvements in speaking and listening 

through multimedia-supported content delivery. Furthermore, flipbooks have been 

widely used in other English subjects and have shown positive impacts on EFL 

learners. The study conducted by Yosintha et al., (2024) regarding developing a 

flipbook for introduction to English Grammar Course with Project-Based learning 

approach. This study has clearly found that using flipbook has positive impacts on 

students’ understanding in English Grammar Course.  

 

Previous studies have examined the role of flipbook in improving speaking skill, 

English Grammar Course and other English skills, but limited research has focused 

on the integration of digital flipbooks with Islamic Studies to support EFL learners 

in public speaking at the Islamic higher educational contexts. This study seeks to 

fill this gap by developing a digital flipbook for English for Islamic Studies and 

examining its effectiveness in enhancing public speaking competence. The research 

addresses the following questions: How feasible is the digital flipbook for teaching 

English for Islamic Studies based on expert validation? 

 

2. Methodology 

Employing a Research and Development (R&D) design, this study utilized the 4-D 

model including four steps: Define, Design, Develop, and Disseminate. The R&D 

approach was chosen because the primary aim of the study was to design, develop, 

and evaluate a digital flipbook as a supplementary material for enhancing public 

speaking skills that integrate with English for Islamic Studies. The research process 

involved several steps, including needs analysis, design, development, 

implementation, and evaluation of the digital flipbook (Thiagarajan, Semmel, & 

Semmel, 1974; Borg & Gall, 1983) 

 

In the need analysis stage, the researchers interviewed the EFL students regarding 

their learning needs in Public Speaking course, including their needs in using 

technological enhancement. Define stage, a validation sheet was prepared and 

reviewed by two experts to ensure the appropriateness and accuracy of the flipbook 

content. During the Design stage, the structure, layout, and multimedia elements of 

the flipbook were organized to align with both EFL learning objectives and Islamic 

values. The Develop stage involved producing the digital flipbook, incorporating 

expert feedback, and revising the materials based on initial observations. Finally, in 

the Disseminate stage, the flipbook was implemented in the Public Speaking course, 

and its effectiveness was examined through classroom observation and semi-

structured interviews with students and the lecturer.  

 

Subject of Research 
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The study was conducted at STKIP Yapis Dompu, West Nusa Tenggara, Indonesia, 

during the 2025 academic year. Participants consisted of 27 EFL learners enrolled 

in the English Education Department, specifically those taking a Public Speaking 

course. A purposive sampling strategy was applied, as these students represented 

learners in need of improved English public speaking skills within the context of 

Islamic higher education. 

 

Data Collection 

 

The data collection in this study employed multiple instruments to ensure validity 

and comprehensiveness. A needs analysis through semi structure interview was 

conducted to identify students’ speaking challenges, expectations, and preferences 

for technology-enhanced materials. An observation checklist was used during 

classroom sessions to monitor students’ engagement and interaction while using the 

flipbook. To measure the effectiveness of the intervention, a pre-test and post-test 

were conducted, focusing on key aspects of speaking performance such as fluency, 

vocabulary, pronunciation, and accuracy. In addition, semi-structured interviews 

were carried out with both students and the lecturer to obtain more in-depth insights 

into the practicality, challenges, and perceived benefits of integrating the digital 

flipbook into the Public Speaking course. To analyze the data, it used several key 

steps, such as thematic analysis, content validation from experts, and summative 

assessment. Table 1 is the summary of data collection instruments and their roles: 

Table 1. Data Collection Instruments and Their Roles 

Instrument Purpose Focus / Role 

Needs Analysis (Semi-

structured Interview) 

To identify students’ speaking 

challenges, expectations, and 

preferences for technology-

enhanced materials. 

Provides baseline data on 

learners’ needs and context. 

Observation Checklist To monitor students’ 

engagement and interaction 

during classroom sessions 

using the flipbook. 

Captures behavioral data and 

participation level. 

Pre-test and Post-test To measure the effectiveness 

of the digital flipbook 

intervention. 

Evaluates speaking 

performance in terms of 

fluency, vocabulary, 

pronunciation, and accuracy. 

Semi-structured Interviews 

(Students & Lecturer) 

To obtain in-depth insights 

into practicality, challenges, 

and perceived benefits of using 

the flipbook. 

Provides qualitative data on 

user experiences and 

acceptance. 

Expert Validation To ensure the content and 

design of the flipbook are 

pedagogically and 

contextually appropriate. 

Confirms content validity and 

alignment with instructional 

goals. 

Pretest and Postest To assess overall learning 

outcomes after 

implementation. 

Measures the achievement of 

learning objectives. 
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Data Analysis 

 

The data collected in this study were analyzed both quantitatively and qualitatively 

to ensure a comprehensive understanding of the digital flipbook’s effectiveness in 

enhancing EFL learners’ public speaking skills within the context of Islamic higher 

education. Quantitative data were obtained through expert validation sheets and 

students’ responses on questionnaires using a Likert scale (Table 2 and Table 3). 

The feasibility and validity of the digital flipbook were calculated using the 

percentage formula. 

 

Table 2.The Scala Likert Criteria 

Score Description 

5 Excellent 

4 Good 

3 Satisfactory 

2 Less Good 

1 Not Good 

Source: (Hidayat & Nizar, 2021) 

 

The formula used in the feasibility test is the percentage formula: 

P = (F / N) × 100% 

 

Explanation: 

P = Percentage 

F = Score obtained 

N = Maximum 

 

The validation criteria was used the following criteria : 

 

Table 3. Expert Validation Qualification Level 

No Achievement Level Qualification / Note 

1 81–100 % Highly valid / Highly eligible 

2 61–80 % Valid / Eligible 

3 41–60 % Fairly valid / Fairly eligible 

4 21–40 % Less valid / Less eligible 

5 < 20 % Highly invalid / Highly ineligible 

 

 

3.       Results and Discussion 

At the define stage, needs analysis was conducted through semi structure interviews 

to students and the lecturer. The aim of need analysis was to check the students’ 

needs in learning public speaking course, particularly dealing with the technological 

advances in learning the subject. Latif (2019) argues that conducting need analysis 

plays an essential rule in assisting EFL teachers develop appropriate learning 
materials for EFL students, particularly in Islamic contexts, such as pesantren and 

Islamic schools. The findings showed that the majority of students show a high 

interest in using digital flipbook in supporting their public speaking skills. Both 

students and the lecturer expressed a strong need for learning materials that 
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integrate English language learning with Islamic content, supported by technology 

to make learning more interactive. A Digital Flipbook, for instance. These findings 

also supported by the interview results of the students : 

Excerpt 1 : ‘… we tend to rely on our lecturer’s note to support our public speaking 

knowledge. I hope there will be another supportive learning resources, 

like using videos, digital book, and etc…(NA, interviewed)’’  

Excerpt 2 : ‘…I’m from Islamic college, yet I don’t know some Islamic terms in my 

speaking’ (DL, interviewed) 

From the excerpts, these highlight that students still heavily depend on lecturers’ 

notes as their primary source of knowledge in public speaking. The participant 

explicitly expressed a desire for supportive materials such as videos and digital 

books, which indicates students’ readiness to engage with technology-enhanced 

learning. This result is consistent with previous studies emphasizing the role of 

multimodal resources in improving students’ speaking performance (Almusharraf 

& Khahro, 2020; Rahman et al., 2021). Integrating digital materials into public 

speaking courses could therefore enrich the learning process, cater to different 

learning styles, and reduce overdependence on teacher-centered instruction.This 

findings allign with previous studies emphasizing the effectiveness of digital 

learning tools in enhancing class engagement and motivation in language learning 

(Alzubi, 2022; Hidayati & Husna, 2023).  

This finding indicates a mismatch between students’ existing knowledge in Islamic 

studies and their ability to transfer this knowledge into English-speaking contexts. 

Similar challenges have been reported in studies that stress the importance of 

contextually relevant materials to bridge students’ content knowledge and language 

learning (Mahmud, 2019; Sutrisno & Susanti, 2022). This also supports the theory 

of the importance of contextual and culturally relevant resources in Islamic higher 

education. According to Cahyono and Mutiaraningrum (2020), contextualized 

learning materials increase authenticity and relevance, enhancing learners’ 

willingness to participate in communicative tasks. However, the learning analysis 

need shows that learners faced difficulties in public speaking due to limited 

vocabulary, lack of fluency, and low confidence. 

At the design stage, the researchers started developing a prototype the digital 

flipbook by using the result of learning analysis needs. The flipbook included 

modules focusing on Islamic themes such as sermons, Islamic history, and moral 

values, combined with English public speaking tasks and theories. It was equipped 

with supporting theories, including audio-visual materials, speech practice 

activities, and self-assessment and reflection. Moreover, the prototype not only 

contextualized language learning but also provided cultural and religious relevance 

for learners in Islamic higher education.This approach is consistent with 

Tomlinson’s (2018) view that effective teaching materials should be meaningful, 

contextually relevant, and capable of engaging learners at both cognitive and 

affective levels. Moreover, the integration of Islamic values within the design can 

contribute to holistic education by simultaneously nurturing language competence 
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and spiritual development. These highlight the findings of previous studies (e.g., 

Arifin, 2020; Purwati & Yasin, 2024), which emphasize that embedding religious 

perspectives in EFL materials can motivate learners, reinforce identity, and make 

language learning more authentic. The following is the cover of digital flipbook: 

 

Figure 1. The Cover of Digital Flipbook 

Next, the develop stage. The feasibility of the developed digital flipbook was 

assessed through expert validation involving two validators in English language 

teaching and instructional technology and the practicality of the book which was 

assessed by the lecturer and twenty seven students. Three main components of 

digital flipbook had been assesed : content relevance, linguistic approprianess, and 

book validity.  This research used Likert scale which has been catagorized as 

follows : 1.Strongly Disagree (STS), 2.Disagree (TS), 3.Neutral (N), 4.Agree (S), 

and 5.Strongly Agree (SS). Table 4 is result of validation from the first validator : 

Table 4. Validation Results : English Language Teaching Validator 

No Aspect Statements Score 

1. Content Relevance  The flipbook integrates Islamic Studies content with 

English appropriately. 

5 

  The material is relevant to learners’ academic and 

religious context. 

5 

  The speaking tasks are aligned with the objectives of 

English for Islamic Studies. 

4 

  The examples provided reflect authentic Islamic 

discourse. 

5 

  The topics selected are meaningful and useful for 

learners. 

5 

2. Linguistic 

Appropriateness  

The language level matches students’ proficiency. 4 

  Grammar and vocabulary use are accurate and 

appropriate. 

5 

  Instructions and tasks are clearly formulated. 5 

  The flipbook supports the development of public 

speaking skills. 

5 
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  The spelling, punctuation, images, and tables are 

comprehensible 

4 

3. Book Validity This book presents information in a clear and easy-to-

understand way. 

4 

   The content of this book is relevant to the current 

curriculum. 

4 

   This book covers important topics for understanding the 

material. 

5 

   The sources used in this book are reliable and up-to-

date. 

5 

   The structure of the book is very detailed. 5 

 Overall  4.6 

The validation results from the English Language Teaching expert indicated that 

the digital flipbook is both contextually relevant and pedagogically appropriate. In 

terms of content relevance, the material effectively integrates Islamic Studies with 

English and provides meaningful topics and authentic examples, although minor 

refinements were suggested in task alignment. The linguistic appropriateness 

dimension demonstrated that grammar, vocabulary, and task instructions were 

accurate and supportive of public speaking development, with only slight 

weaknesses noted in spelling, punctuation, and the use of visuals. Furthermore, the 

validity of the flipbook was confirmed through its clarity, curriculum relevance, 

comprehensive coverage, and reliable sources. Overall, the expert’s evaluation 

produced an average score of 4.6, categorizing the flipbook as very feasible for use 

in teaching English for Islamic Studies. 

Based on the findings, the validation results from an English Language Teaching 

(ELT) expert revealed that the digital flipbook is both contextually relevant and 

pedagogically appropriate for English for Islamic Studies (EIS). In terms of content 

relevance, the expert affirmed that the flipbook successfully integrates Islamic 

Studies with English, delivering meaningful topics and authentic examples that 

foster learner engagement (Expert, 2025). Although some minor refinements were 

suggested regarding task alignment, the overall integration was deemed highly 

effective. This finding aligns with literature on content-based instruction, which 

emphasizes the importance of authentic, meaningful subject-matter integration for 

motivation and linguistic development (Brinton, 2003; Snow, 2010). 

Regarding linguistic appropriateness, the expert evaluation highlighted that 

grammar, vocabulary, and task instructions were accurate and well-designed to 

support public speaking skill development. Minor weaknesses were noted in 

spelling, punctuation, and the visual elements of the flipbook. While these aspects 

did not significantly undermine pedagogical effectiveness, they indicate areas for 

further revision—particularly given research showing that surface-level errors and 

poorly designed visuals can distract learners or reduce credibility (Mayer, 2009; 

Sweller et al., 2011). From the teacher’s perspective, the flipbook was rated as 

highly practical. The instructor reported that the resource was easy to integrate into 

classroom activities, provided clear learning instructions, and allowed for flexibility 

in both synchronous and asynchronous learning. The teacher also emphasized that 

the integration of Islamic Studies content into speaking tasks increased the 

relevance of the material for learners in an Islamic higher education context. 
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Similarly, students expressed positive perspectives regarding the practicality of the 

flipbook. Most students agreed that the flipbook was user-friendly, engaging, and 

accessible across different devices. They highlighted that the multimedia features. 

For example, audio models, visuals, and interactive tasks which are features to help 

them to better understand and practice public speaking skills. Moreover, students 

valued the inclusion of Islamic themes, which enhanced their motivation and 

confidence to participate in speaking activities. Minor challenges were found, 

particularly regarding internet connectivity for some students, but these did not 

significantly hinder the use of the flipbook. This results had also been found in 

Fadhilah et al.’s (2025) observations regarding limited internet access as a barrier 

in vocational school settings and aligns with Usman et al.’s (2024) note of technical 

issues in e-learning contexts. These parallels reinforce the importance of addressing 

infrastructure limitations when implementing digital resources in diverse 

educational environments. Overall, the practicality assessment indicated that both 

the teacher and students found the digital flipbook to be highly practical, with 

positive feedback on its usability, accessibility, and relevance to the learners’ 

academic and religious context. This result is also supported by the second validator 

whose the technical expert. The result can be clearly seen in Table 5.  

Table 5. Validation Results from the Second Expert 

No Statements Score 

 Design Quality Average:  

1 The layout of the flipped book is attractive, easy to read, and consistent 5 

2 The use of colors and fonts enhances readability and attracts readers. 4 

3 The flipped book is free from major typographical or formatting errors 5 

4 The pictures and illustrations in this flipped book are relevant to the material. 5 

5 The integration of multimedia (audio, images, videos) supports learning 

effectively. 

4 

 Aesthetic Aspects Average:  

6 The choice of colors on the book cover is able to attract readers' attention. 4 

7 The selection of images in the book grabs readers' attention. 5 

8 In terms of design, aesthetics, and usability, this flipped book is suitable for 

classroom use. 

4 

9 The flipped book loads easily and can be accessed with limited internet. 5 

10 In terms of design and aesthetics, this book is suitable for use in the learning 

process. 

4 

 Overall Total Average 4.5 

The validation results from the second expert  showed that the flipped book has 

good quality in both design and appearance. For the design quality, the book got an 

average score of 4.6. The expert said that the layout is clear, easy to read, and well-

organized. The pictures and illustrations are also very relevant to the material, and 

there are no major errors in the text. The use of multimedia such as audio, images, 

and videos helps students in learning, although it can still be improved to give a 

better experience. 

For the aesthetic aspects, the book received an average score of 4.4. The expert 

found that the images and design could attract students’ attention, and the book can 

be accessed easily even with a slow internet connection. However, the expert 

suggested that the cover design and overall appearance could still be made more 
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interesting. Overall, the flipped book got an average score of 4.5, which means it is 

very valid and suitable to be used as a learning material for public speaking. Based 

on the two experts’ validation results, it was clearly shown that the evaluation of 

the digital flipbook for English Language Teaching within the Islamic Studies 

context highlight the evidence of its validity, contextual relevance, and pedagogical 

feasibility. According to expert validation data, the flipbook demonstrated high 

scores averaging 4.6 and 4.5 out of 5 across dimensions of clarity, curriculum 

relevance, comprehensive coverage, and reliability of sources, design, and 

aesthestic aspects. 

Findings align with emerging research highlighting the effective integration of 

subject-specific content into digital flipbook materials. For instance, Fadhilah, 

Adibah, and Matori (2025) found that flipbooks designed for Islamic Religious 

Education significantly enhanced student engagement and comprehension through 

multimedia integration but also the implementation of this digital flipbook faced 

challenges, such as limited internet access and varying levels of digital literacy. 

Similarly, Usman et al. (2024) observed that despite the challenges, both lecturers 

and students regarded flipbooks and e-learning tools as effective for presenting 

complex English subject matter.  

It is also highlighted that grammar, vocabulary, and task instructions were generally 

accurate to public speaking practice allign with the broader literature on context 

digital learning materials. For example, Yosintha et al., (2024) affirmed that a 

flipbook developed for teaching English grammar with a Project-Based Learning 

(PJBL) approach had proved feasible and motivated learners by embedding 

language within real-world scenarios. The feasibility of digital flipbook was also 

supported by the pre-test and post-test results (Table 6).  

Table 6. The Pre-Test and Post-Test Result of Public Speaking Course 

Level of Range Range of Marks (%) Number of Students 

(Pre-Test) 

Number of Students 

(Post-Test) 

Excellent 80–100 0 13 

Good 60–79 8 15 

Moderate 40–59 10 2 

Weak 20–39 5 0 

Very Weak 0–19 4 0 

Average - 55 82 

 

The table shows the distribution of students’ performance before and after the 

public speaking course. In the pre-test, no student achieved an excellent score, while 

the majority were in the moderate (10 students) and good (8 students) categories. A 

notable portion of students also fell into weak (5 students) and very weak (4 

students) levels, indicating limited speaking competence. The students’ public 

speaking skills were assessed based on four criteria: vocabulary, fluency and 

coherence, lexical resources, grammatical range, and pronunciation (British 

Council, 2020; Hughes, 2003; Luoma, 2004; Brown, 2000). 
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In contrast, the post-test results demonstrated a substantial improvement. Thirteen 

students reached the excellent category, and 15 were in the good category. Only 

two students remained in the moderate level, while none were categorized as weak 

or very weak. The average score increased markedly to 82, highlighting the 

effectiveness of the public speaking course in enhancing students’ speaking skills 

and reducing the number of low-achieving students. 

The improvement from pre-test to post-test is consistent with studies that emphasize 

the role of structured instructional design and contextualized learning materials in 

developing speaking skills (Rahman et al., 2021; Sutrisno & Susanti, 2022). The 

integration of supportive resources, as suggested in the needs analysis stage, likely 

contributed to learners’ increased confidence and competence in performing public 

speaking tasks. Furthermore, the course design that linked English with Islamic 

content provided contextual relevance, which has been found to strengthen both 

language proficiency and content knowledge (Mahmud, 2019).  

Moreover, the flipbook’s integration of Islamic terms and themes addressed the gap 

noted by students who struggled to express Islamic concepts in English. By 

practicing with contextually relevant examples, students were able to bridge their 

content knowledge with linguistic competence. This finding highlighted the study 

conducted by Sutrisno and Susanti (2022), emphasizing the importance of 

contextualized materials in Islamic higher education, and Mahmud (2019), who 

argued for integrating Islamic values into English learning to strengthen both 

language and identity. 

Despite its promising results, this study has several limitations. First, the sample 

size was relatively small, only twenty seven students and limited to one rural 

Islamic higher education institution, which restricts the generalizability of the 

findings. Second, the study primarily focused on public speaking, leaving other 

essential language skills such as listening, reading, and writing underexplored. 

Third, the evaluation relied on short-term outcomes; therefore, the long-term impact 

of the digital flipbook on learners’ speaking performance remains uncertain. 

Future research should involve larger and more diverse samples from multiple 

institutions to strengthen the generalizability of the results. Additionally, extending 

the scope of the digital flipbook to cover other English skills could provide a more 

comprehensive learning tool. Longitudinal studies are also recommended to assess 

the sustained impact of the flipbook on students’ language proficiency and 

confidence. Furthermore, integrating advanced technologies such as artificial 

intelligence, gamification, or virtual reality could enrich learners’ engagement and 

provide personalized feedback, making the digital flipbook even more effective in 

supporting Islamic higher education. 

Conclusion 

This study concludes that a digital flipbook designed with interactive features, 

Islamic values, and adaptive feedback can serve as an effective medium for 

enhancing EFL learners’ public speaking skills in Islamic higher education. The 
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validation results, which indicated high feasibility, alongside the significant 

improvements in fluency, vocabulary, pronunciation, and confidence, confirm the 

practicality and effectiveness of this innovation. Moreover, students’ positive 

perceptions demonstrate that the digital flipbook not only addresses their linguistic 

needs but also reduces speaking anxiety, increases motivation, and strengthens the 

integration of Islamic perspectives in English learning. These findings highlight the 

digital flipbook’s potential to bridge technology with Islamic education, offering a 

contextually relevant and engaging solution for learners, particularly in rural 

Islamic institutions. Given the limited number of participants recruited from a 

single Islamic higher education institution, it is recommended that future research 

involve a larger sample drawn from multiple Islamic higher education institutions 
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